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Educational Interviewing

Support services that are tailored to target populations includes logistical elements, like transportation and
childcare, but also the services that prepare students to succeed in education, like orientation, study skills
development, barrier removal, and goal-setting. These preparation activities have been seen to have sub-
stantial impact on learner retention and achievement. Intentiona goalsetting with students has been ele-
vated on the national level to a mandatory requirement, meaning that only those goals that are identified
in advance will be counted as slccesses in year end federa reports.

Research and best practices demonstrate that students persist longer, attend more regularly, focus better

on achieving their goals, and achieve better when:

* They understand how their goas and learning plan fit into their real reasons for trying out the basic
skills program,

» They know what the expectations and criteria are for “success’ and are involved in their own assess-
ment,

» Thelearning design is adjusted for their individual life circumstances and learning styles, and

» Thelearning setting is comfortable and familiar.

The Educational Interviewing process is designed to give extra emphasis to these adult learning success
factors. It can be a separate course closely tied to instruction or it can be integrated into instruction. It
can be done with individual students one-at-a-time, or with small groups, or in larger groups. Different
components of the Educationa Interviewing process could happen in any combination of settings and
learner group size.

The purpose of these Educational Interviewing activities is to improve learner retention, persistence and
performance through research-proven goal setting, problem solving, evaluation and intervention, and self-
awareness strategies. They also will enable basic skills practitioners to collect accurate data needed to:

* design appropriate educationa offerings,

» predict student performance outcomes more accurately, and

» gather accurate demographic, characteristic and performance information for reporting purposes.

Educationa Interviewing activities therefore focus on:

» Orientation to the program, its resources and services,

» Current adult learner abilities, characteristics, styles and readiness to learn,

» Personal, educational and employment background and interests;

e Skill gaps, learning deficiencies and difficulties, barrier identification with strategies,
recommendations and interventions for improvement;

»  Specific long- and short-term learner goals;

» The skills needed to reach those god's, and

» A plan of action to reach those goals (persona learning plan or contract).

Research and successful practices aso suggest that adult learners want and need to review their progress,
goals, barriers, behaviors and learning plan design fairly often, i.e., a least every week or two, and that
feedback, too, is part of learning: “You can’t learn without feedback,” notes Grant Wiggins. “It’s not
teaching that causes learning. It's the attempts by the learner to perform that cause learning, dependent
upon the quality of the feedback and opportunities to useit.”

If these activities are offered as a course in acommunity or technical college, they can generate 1-3 cred-
its per enrolled student with a maximum three credits per learner per year. Students could register for
three consecutive 1-credit courses. If offered asa CTC course, this activity must meet for at least 11
hours per quarter.



Educational Interview Referrals

Vision/Hearing Screening
Vocational Rehabilitation
LD Diagnostic Assessment

WorkFirst Case Manager/Intake Worker

Workforce Development/WorkSource
Other Basic Skills Provider
College
SSli

Evaluation/Orientation

10 Min Interview  Hearing/Vision Screen
13 ? LD Screen 50 ? LD Screen (As Appropriate)
Identify Past School Experiences, Areas of Interests, Possible Contexts

(individual)

(group)

Learning Styles Inventory Negotiate Expectation/Behaviors
Teamwork Roles Inventory Personality Inventory
Specific Short- & Longer-Term Goal Setting
Career Aptitude & Interest  Study Skills
Screening/Placement/Diagnostic Testing
Other Inventories

Personal Records

(private)

Portfolio

(public)
Access Voice Action

Bridge to the Future

Personal Action Plan

(Learning/Education Plan/Contract)

Role Maps Learning Goal Targets
Instructional Placement/Interventions/Special Needs
Learning Plan Monitoring & Review & Redesign As Necessary
Common Activity Acquisition Plan
Knowledge Domain Tracking
Skills Standards:
Lifelong Learning
Decision-Making
Communication
Interpersonal

Outcomes

Contextual Basic Skills Standards

Demonstration of Real-Life Performance
(Using Skills/Knowledge to Carry Out Practical Tasks)

Student Records
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