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Washington State Articulation and Transfer Council 

Equity in Dual Credit Work Group Report 

For the Washington State Community and Technical College Instruction Commission 

April 15, 2019 

 

Background 

In preparation for the beginning of each academic year, the Washington State Community 

and Technical College Instruction Commission draws up a plan of work focused on system-

wide priorities that will positively impact student learning. Elements of the annual IC work 

plan factor into the work of all Instruction Commission Committees and reporting Councils 

and provide a mechanism for measuring and reporting progress attainment. In 2018-2019, 

racial equity was the primary focus of state work and included areas of basic education, adult 

engagement, dual credit, career pathways, technology affordability, recruitment and retention 

of diverse faculty and staff, and equity of access to applied baccalaureate degrees. The focus 

of this report is the work taken on by members of the state Articulation and Transfer Council, 

within the Equity in Dual Credit Work Group. 

 

Work Group Report 

In October, 2018, at the fall meeting of the Washington State Articulation and Transfer 

Council (ATC), the membership was introduced to the Washington State Community and 

Technical College Instruction Commission 2018-2019 work plan. Volunteers for Equity in 

Dual Credit were solicited and a work group was convened. Members were asked to consider 

two dual credit programs – Running Start and College in the High School – examine current 

policies, and identify common goals, barriers, and opportunities, with particular emphasis on 

increasing participation from traditionally marginalized high school student populations. 

 

Goal 1: Increase Access and Enrollment for All Students with Attention to Reducing Equity Gaps. 

Objective Strategies Group Responsible Expected 

Outcome 

Progress to Date 

1.3 

Enhance 

dual credit 

programs 

and 

policies  

 

1.3A. Identify 

common goals, 

barriers and 

opportunities 

with emphasis 

on increasing 

participation of 

HU populations 

in RS and CHS  

1.3A IC, ATC 

(create workgroup 

to include, 

Running Start 

coordinators, 

faculty, high school 

counselors, and 

OSPI reps.)  

 

1.3A Report 

by April 25, 

2019 

Progress to Date 

10-18/19/2018 – ATC Fall 

Meeting. Equity in Dual 

Credit Work Group formed. 

11/2018 – Statewide equity 

in Dual Credit survey 

deployed to the following 

lists: ATC, RS, CHS. Within 15 
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days there were over 150 

responses. 

11/30/2018 – Members of 

the Equity in Dual Credit 

Work Group plus reps from 

OSPI, Running Start and 

College in the High School 

convened a half day meeting 

at Bellevue College. 

Preliminary survey results 

were shared, state reps 

shared state data, updated 

the group and a panel of dual 

credit specialists fielded 

questions. 

1/24/25/2019 

ATC Winter Meeting. Equity 

in Dual Credit Work Group 

met, reported on their 

November meeting and 

determined next steps. 

Members working on 

interpreting survey results, 

determining themes, 

examining research and 

collecting information from 

stakeholder groups. 

4/24/2019 

Completed report (to include 

state Equity in Dual Credit 

Survey results, research brief 

and recommendations) sent 

to ATC and WACTC. 

 

As a first step, a survey to collect statewide information was designed by the institutional 

research office at Bellevue College. The survey was targeted at individuals – subject matter 

experts – who coordinator, manage, oversee programs or develop policies for College in the 

High School and/or for Running Start. On November 16, 2019, the Equity in Dual Credit 

survey was sent out to state distribution lists, including RS, CHS, and ATC. The survey 

closed on December 11, 2018, with over 250 responses. 
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As a second step, the work group members convened a face-to-face meeting to lay the 

groundwork for developing a common understanding of the current state of the two 

programs. The meeting took place on November 30, 2018, at Bellevue College and included 

representatives from the Office of the Superintendent of Public Instruction (OSPI), the State 

Board for Community and Technical Colleges (SBCTC), and secondary and postsecondary 

practitioners representing the RS and CHS programs. 

 

During the meeting there were updates from OSPI, a data presentation from the State Board, 

and members had the opportunity to hear from, and interact with, a panel of subject matter 

experts from Running Start and College in the High School. The Running Start discussion 

centered around issues such as the lack of communication about the program in some areas 

around the state, high school teachers who were concerned about losing their jobs because of 

the Running Start drain at some high schools, college faculty who weren’t prepared to teach 

high school students, and the barriers to participation that marginalized students faced, 

including resources and support from home. 

 

The discussion over College in the High School covered the program funding inequities, 

challenges finding qualified high school instructors with the credentials to meet the colleges’ 

requirements for hiring adjunct instructors, and the serious injustice being done to 9th grade 

students who are deemed ineligible to participate in CHS under the current law. By 

systematically denying an entire population of students the ability to earn college credit for 

the CHS college class they are in, it is likely those students will be denied future 

opportunities to earn credit for other college courses since they will not have officially met 

the prerequisite requirements. 

 

This is a very unfortunate situation for students just starting out their high school journey. It 

happens with course sequences in math and foreign languages as well as English. High 

school freshmen who have completed advanced-level courses in those subject areas in 

middle school are much more likely to have related courses assigned to them by their 

counselors as they transition from 8th grade. Once started, a student usually completes the 

sequence and there is no way for them to reclaim those lost credits or to be considered 

eligible to earn credit for other CHS courses in the series since they will not have met the 

course prerequisite requirements. 

 

As an example, this past year, Bellevue College had to deny the applications of over seventy 

high school freshmen who wanted to earn college credit through the CHS program. There 

was such a negative reaction from students and parents, the college now automatically sends 

the following message to those students: 
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Dear College in the High School Student, 

According to the information we received with your College in the High School 

application, you are currently in the 9th grade (graduation year of 2022). We are not 

able to complete your application process at this time. Current law (HB 1546) clearly 

states that 10th, 11th, and 12th grade students (only) are eligible to enroll in a CHS 

course. Neither the Office of the Superintendent of Public Instruction nor the Bellevue 

College CHS program have the authority to “waive” this law or in any way approve an 

exception. 

While we certainly agree in philosophy about the capability of freshmen to succeed in a 

college-level course, the only way freshmen will be able to earn college credit through a 

College in the High School course is if the law is changed. We encourage you to contact 

your local legislators to share your story and advocate for a change in this law. 

If you feel an error was made, please provide us with your correct graduation year.  

 

Also discussed by the group was the idea that dual credit students are our college students 

and we need to work to make it desirable for them to transition into the college where they 

earned the credit, after they graduate from high school. We also need to do a better job of 

retaining them. That brought the topic around to communication, which everyone agreed 

needs to be much better on many fronts. That includes communication with students, with 

families and with communities. 

 

Racial equity was, of course, the underlying topic of the meeting. Attendees were 

admonished not to gloss over or replace racial inequity with class inequity, which is a 

common error made by some members of the dominant culture. Targeting the poor doesn’t 

address the issues faced by traditionally underserved students of color. Racial equity needs to 

be prominent in policy, in work groups, in state and local organizations. 
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Recommendations from Work Group for closing the equity gap: 

1. We must be intentional about inclusion and racial equity. There should be legislation 

that removes economic barriers and provides resources and priority access for 

marginalized students (students of color and low income students). Include equity 

measures as part of legislation/policy outcomes. 

2. Provide subsidies for dual enrollment costs (tuition, registration fees, textbooks, 

transportations, etc.). 

3. Change the law so that 9th grade students can be eligible to register for college credit 

through the CHS program. 

4. Allow potential dual enrollment students’ access to Pell Grants or other types of 

financial aid. 

5. Provide college academic support services to high school students, including advising 

and guidance on education/career pathways planning. 

6. Provide funding for a college preparation or bridge course. 

7. Require curriculum collaboration between secondary and postsecondary systems and 

instructors. 

8. Create policies that require better coordination between high schools and colleges. 

9. Create more equity between the two programs (Running Start and College in the High 

School) through financial and system support. 

 

Equity in Dual Credit Work Group Members: 

Christian Bruhn, Joyce Carroll, Kimberly Chapman, Raegan Copeland, Nancy Dick, 

Kathleen Duvall, Gwendolyn James, Heather Markwalter, Eugene McAvoy, Richard 

Middleton-Kaplan, Chad Miltenberger, Ben Rotert, Laura Wooster 

With support from : Joyce Hammer (SBCTC), John Lederer (WEC), Katherine Mahoney 

(OSPI), Kim Reykdal (OSPI), Devin DuPree (SBCTC), Ruben Flores (SBCTC), local CHS 

and RS Coordinators and Directors, faculty, and administrators. 
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Appendix A 

 

Equity in Dual Credit Research Review 

Long espoused for their many benefits, including the promise of efficiencies they bring to the 

U.S. education system, dual credit/dual enrollment programs are designed to offer high 

school students opportunities to participate in college courses and earn college credit at the 

same time they complete their high school graduation requirements. 

 

Overall participation in dual credit/concurrent enrollment programs has more than doubled 

over the last decade. According to multiple research studies, students who participate in dual 

credit programs demonstrate significantly higher achievement in college, including grades, 

persistence and completion, compared with their peers who did not participate.  

 

The positive correlation between dual enrollment participation in high school and greater 

achievement in college holds true for all student demographics, including minority, gender, 

and income. However, the data reveal that students of color and low income students are 

accessing and successfully engaging in these programs and far less frequently than their 

white, wealthy counterparts, indicating the existence of systemic equity issues. 

 

However, one unintended but arguably unmistakable consequence of expanding dual 

enrollment programs, according to the research, is the continuation or expansion of existing 

inequities for populations of students who have historically been marginalized. Within this 

context, participation – or getting one’s foot in the door – is one of the biggest keys. 

 

The continued, persistent disparities in participation is confirmed across much of the 

research. For example, a multi-year study by the RAND Corporation, revealed a 4 percent 

increase within a six year period – from 2000 – 2006 – of African-American students who 

were not choosing to enroll in dual credit courses. Similarly, from 2011 to 2015, the study 

affirmed the gap for low-income students’ participating in dual credit programs grew 1 

percentage point, compared to higher-income students. 

 

Factoring into the access equity formula are the following elements: lack of information 

about opportunities to participate in the programs, lack of understanding about what the 

opportunities mean for the future, challenges meeting eligibility requirements, and lack of 

resources (funding for transportation, registration/tuition and other fees). 
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Appendix B 

Equity in Dual Credit State Survey, Part A: College in the High School (CHS) 

Summary of comments from the State Equity in Dual Credit Survey, conducted 2018. 

Response to Barriers to Participation in CHS Program: 

Cost 

Belief that they can succeed (from students, from faculty) 

Scheduling, Conflict 

Skills, prereqs 

Support @home and @ school 

Commitment and continuity from college 

Outreach to underrepresented groups 

Affecting the overall GPA 

Complicated rules and timelines 

Finding qualified staff members 

Asking personal info/ immigrants 

School location (rural) and school size – equal access 

Lack of understanding of the program by students/ parents 

 

Recommendations for making CHS program more equitable and accessible: 

Funding 

Advisors on site 

Academic support/ tutoring 

Curriculum materials available in other languages 

Examine curriculum for inclusiveness and bias 

Laptop/tablet loan program 

Lose the "proximity to a college campus" requirement from the OSPI iGrant process 

Lower the standards for education requirements for teachers 

Offer more than 10 credits for free each year 

Having some sort of first year experience mini-session during the summer to prepare them 

for the differences they'll see in a college course, including new study skills or expectations. 

Working closely with the school counselors and librarians to ensure they can be additional 

members of the support infrastructure 
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Including parents (families) in explaining the rigor and rewards of a CiHS class 

Smoother application and registration processes 

More timely response and participation from the CHS administrator at the participating high 

schools 

Help to establish good collaborative relationships between CHS teachers and their faculty 

mentors 

We need to have more kids willing to try. We have adjusted the grading scale to encourage 

students to try AP and CHS classes to a 5 point scale to avoid GPA worries. 
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Appendix C 

Equity in Dual Credit State Survey, Part B: Running Start (RS) 

Summary of comments from the State Equity in Dual Credit Survey, conducted 2018. 

Response to Barriers to Participation in RS Program: 

Transportation 

Counseling/ Lack of true guidance and interventions by RS program counselors 

Lack of consistency in RS providers 

Additional costs 

Advising 

Access to technology 

Districts are building into school policy ways to discourage RS participation by limiting 

school honors, participation in certain programs ect. if students participate in RS 

HS counselors screen students based on who they think is a "Running Start" student 

RS competes with AP and other HS programs, so don't like sending students to RS 

HS students who are on college campuses for breakfast and/or lunch cannot access food at a 

reduced/free price like they can at the high school 

Self-advocacy skills and the ability to find/ask for help 

The 1.2FTE limit 

Lack of information being given to students about the program at the middle and high school 

level 

Belief that they can succeed (from students, from faculty) 

Scheduling 

Parent support, parent awareness and interest in running start 
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Appendix D 

Link to Tableau Visualization with Survey Results 

Washington State Equity in Dual Credit Program Survey Results 

Conducted November-December, 2018 

 

Q2 - What is your main role? 

 

 

https://tableau.sbctc.edu/#/site/BC/views/DualCreditSurvey/INTROPAGE
https://tableau.sbctc.edu/#/site/BC/views/DualCreditSurvey/INTROPAGE
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# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
What is your main role? - 

Selected Choice 
1.00 8.00 4.48 2.20 4.85 159 

 
# 

Answer % Count 

1 Running Start Coordinator 12.58% 20 

2 College in the High School Coordinator 4.40% 7 

3 High school faculty 27.04% 43 

4 College faculty 3.14% 5 

5 High school counselor 16.35% 26 

6 Administrator for one or more dual credit programs 18.24% 29 

7 
Employee of a state agency that is involved in dual 

credit programs 
4.40% 7 

8 Other, please specify 13.84% 22 

 Total 100% 159 

 

 

Answer % Count 

Faculty counselor/adviser at Big Bend CC 4.76% 1 

Running Start Advisor 4.76% 1 

Administrator overseeing CHS courses 4.76% 1 

Advisor 4.76% 1 

Assistant Superintendent (school district) 4.76% 1 

Both Running Start and College in the High School Director 4.76% 1 

Business Development Representative 4.76% 1 

Career Specialist 4.76% 1 

Curriculum Developer 4.76% 1 

Dean for Humanities and Social Sciences 4.76% 1 

Director of Advising and Running Start 4.76% 1 

Director of Advising Services 4.76% 1 
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District Admin of Counseling 4.76% 1 

District administrator 4.76% 1 

Enrollment Services Program Manager 4.76% 1 

Exec Director of HS Education who oversees CTE 4.76% 1 

FA Advisor 4.76% 1 

HS Principal 4.76% 1 

Principal 4.76% 1 

Registrar 4.76% 1 

Running Start Educational Planner/Advisor 4.76% 1 

Total 100% 21 
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Q3 - What is the name of the school/college/agency where you work? 

What is the name of the school/college/agency where you work? 

Washington Student Achievement Council 

Wenatchee High School 

Shoreline COmmunity College 

Shoreline Community College 

GRC 

Community Colleges of Spokane 

Wenatchee High School 

Interlake High School 

Toppenish HS 

White Swan High School 

SEATTLE CENRAL COLLEGE 

Green River College 

Big Bend Community College 

Big Bend Community College 

Walla Walla Community College 

Olympia School District 

East Valley High School 

Green River College 

 

Big Bend Community College 

Mount Si High School 

Green River College 

Juanita HS 

BC 

South Seattle College 
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SBCTC 

Mount Si High School 

Bellevue College 

Chiawana High School 

Shelton high school 

Skagit Valley College 

Highline 

Columbia 

Everett Community College 

Davenport High School 

Othello High School 

Big Picture 

Aviation Institute of Maintenance 

Bellevue College 

Everett Public Schools 

Selkirk High School 

Edmonds 

Sunnyside High School 

Joel E Ferris High School 

Brewster High School 

Freeman High School 

Newport High School 

Tesla STEM High School 

Seattle Central College 

Bellevue Big Picture 

Cascade High School 

Northwest University 

WSU 
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Pierce College 

Walla Walla Community College 

Edmonds Community College 

Mount Si High School 

Selkirk Jr/Sr High School 

Bothell High School 

Bothell HS 

Mount Si HS 

Moses Lake High School 

Rosalia High School 

Ephrata High School and Eastern Washington University 

North Seattle College 

Chimacum High School 

Edmonds CC 

Lower Columbia College 

Lower Columbia College 

Lake Washington Institute of Technology 

Wahluke High School 

Spokane Falls Community College 

South Seattle College 

Issaquah School District 

Issaquah School District 

Centralia College 

Tacoma Community College 

Wall Walla Community College, Clarkston Campus 

Issaquah School District 

Bellevue College 

Clark College 
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OSPI 

Grays Harbor College 

Redmond High School 

Highline College 

Pierce College 

Yakima Valley College 

SBCTC 

Prescott School District 

Bellevue School District 

Tumwater High School 

Tacoma Community College 

Snoqualmie Valley School District 

Bellevue College 

Lakeside HS 

East Valley High School, EWU 

Lake washington school district 

Bellevue College 

Lake Washington High School 

International School 

Eastern Washington University 

international school 

Everett Community College 

Newport High School 

Walla Walla Community College 

Eastern Washington University 

Mount Si 

Bellevue School District 

Eastern Washignton University 
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Mead High School 

Walla Walla Community College 

Bellevue Big Picture 

Whatcom Community College 

Central Washington University 

Lower Columbia College 

Warden High School 

Garfield Palouse High School 

Zillah High School 

Lake Washington School District 

Mount Si High School 

Tonasket High School 

EWU & Freeman High School 

SPSCC 

Quincy High School 

Wenatchee High School 

Washtucna 

Harrington School District 

Newport High School (Bellevue College) 

Newport High School 

Mount Si High School 

Bellingham Technical College 

Tacoma Community College 

Rogers High School 

Paideia High School 

Kentridge High School 

Walla Walla Community College 

Eastern Washington University 
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Everett Community College 

Connell High School 

Selah High School 

Kentridge High School 

Whatcom Community College 

Mount Si High School 

University High School 

Liberty High School 

Moses Lake High School 

Skyline High School 

Gonzaga Preparatory School 

Lakeside High School 

Mercer Island High School 

EWU 

Columbia Basin College 

UW 

West Valley School District #208 (West Valley--Yakima) 

Everett Community College 

Edmonds Community College 

Sammamish High School 

South Puget Sound Community College 

EvCC 
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Q19 - If applicable, what is the name of the school district you work for? 

If applicable, what is the name of the school district you work for? 

Wenatchee 

Wenatchee 

Bellevue School District 

Toppenish 

Mount Adams 

East Valley 

Snoqualmie Valley 

Lake Washington 

Seattle Colleges 

Snoqualmie Valley 

Pasco School District 

Shelton High School 

Columbia 

Davenport School District 

Othello 

Bellevue 

n/a 

N/A 

Everett Public Schools 

Selkirk 

Edmonds 

Sunnyside 

Spokane District 81 

Brewster School District 

Freeman School District 
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Bellevue School District 

lake washington 

Seattle Colleges 

Bellevue 

Cascade School District 

Snoqualmie Valley School District 

Selkirk 

Northshore School District 

Northshore 

Snoqualmie Valley SD 

Rosalia School District 

Ephrata School District 

N/A 

Chimacum 

Wahluke School District 

Community Colleges of Spokane 

Seattle College District 

Please see above 

n/a--see above 

N/A 

Issaquah School District 

We work with all of Grays Harbor and Pacific County schools. 

Lake Washington 

NA 

Prescott School District 

Bellevue School District 

Tumwater School District 

Snoqualmie Valley School District 
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Bellevue, Issaquah, Lake Washington 

Nine Mile Falls SD 

East Valley 

Lwsd 

Bellevue School District 

Lake Washington School District 

Bellevue School District 

bellevue school district 

Bellevue School District 

Ephrata School District 

SVSD 

Selkirk 

Mead School District 

Bellevue 

Warden School District 

Zillah School District 

Lake Washington School District 

Snoqualmie Valley School District 

Tonasket School District 

Freeman School District 

Quincy 

Wenatchee School District 

Washtucna 

Bellevue School District 405 

Bellevue 

Snoqualmie Valley School District 

Spokane Public Schools 

Valley School District No 70 
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Kent School District 

Quincy School District 

North Franklin School District 

Selah School District 

Kent School DIstrict 

Snoqualmie Valley School District 

Central Valley School District 

Liberty School District 

Moses Lake 

Issaquah School District 

NIne mile falls sd 

Mercer Island School District 

I work with Pasco, Kennewick, Richland, Prosser, Columbia Burbank, North Franklin (Connell), Finley, 
Kiona-Benton (Benton City) school districts and Tri Tech Skill Center. 

West Valley School District #208 (West Valley--Yakima) 

Arlington, Bellingham, Blaine, Northshore (1 class only), Everett, Chimicum, Darrington, Granite Falls, 
Snohomish, Mukilteo, Lakewood, Lake Stevens, Lynden, Meridian, Mount Baker, Marysville, Monroe, 
Nooksack Valley, Stanwood, Sultan, South Whidbey (1 classw) 

Mukilteo, Edmonds and Everett primarily 

Bellevue School District 
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Q4 - Which dual credit program do you work with? 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
Which dual credit program do 

you work with? - Selected 
Choice 

1.00 5.00 2.01 0.97 0.94 142 

 
# 

Answer % Count 

1 College in the High School program/students 39.44% 56 

2 Running Start program/students 24.65% 35 

3 
Both College in the High School and Running Start 

program/students 
33.10% 47 

4 None of the above 0.70% 1 

5 Other, please specify. 2.11% 3 

 Total 100% 142 
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Answer % Count 

Both College in the High School and CTE Dual Credit("Tech Prep") 33.33% 1 

Most involved with Running Start, partner with CTE director re: CTE dual credit 33.33% 1 

RS, CHS and CTE Dual Credit 33.33% 1 

Total 100% 3 
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Q5 - How well do you think your dual credit program serves the following 

populations? 

 

 

# Field Minimum Maximum Mean Std Deviation Variance Count 

1 African American students 1.00 6.00 3.95 1.71 2.91 129 

2 Hispanic students 1.00 6.00 3.74 1.46 2.13 133 
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3 Asian students 1.00 6.00 4.34 1.32 1.75 130 

4 Native American students 1.00 6.00 4.04 1.85 3.41 131 

5 Low income students 1.00 6.00 3.69 1.44 2.07 134 

6 ELL students 1.00 6.00 3.58 1.99 3.96 132 

 

 

# 
Questio

n 

1 
(Very 

Poorly
) 

 2  3  4  
5 

(Extreme
ly well) 

 
Not 

sure 
 

Tot
al 

1 

African 
America

n 
student

s 

7.75% 
1
0 

17.05
% 

2
2 

18.60
% 

2
4 

17.05
% 

2
2 

7.75% 
1
0 

31.78
% 

4
1 

129 

2 

Hispani
c 

student
s 

5.26% 7 
15.79

% 
2
1 

25.56
% 

3
4 

24.06
% 

3
2 

11.28% 
1
5 

18.05
% 

2
4 

133 

3 
Asian 

student
s 

1.54% 2 7.69% 
1
0 

16.92
% 

2
2 

30.00
% 

3
9 

16.92% 
2
2 

26.92
% 

3
5 

130 

4 

Native 
America

n 
student

s 

12.98
% 

1
7 

12.98
% 

1
7 

13.74
% 

1
8 

16.03
% 

2
1 

6.11% 8 
38.17

% 
5
0 

131 

5 

Low 
income 
student

s 

8.21% 
1
1 

14.93
% 

2
0 

19.40
% 

2
6 

25.37
% 

3
4 

21.64% 
2
9 

10.45
% 

1
4 

134 

6 
ELL 

student
s 

17.42
% 

2
3 

25.76
% 

3
4 

11.36
% 

1
5 

7.58% 
1
0 

3.03% 4 
34.85

% 
4
6 

132 
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Q7 - Rate the importance of the following barriers in your ability to serve 

disadvantaged students as part of the College in the High School program. 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 Lack of time 1.00 4.00 2.69 1.06 1.12 77 

2 Lack of resources 1.00 4.00 2.19 1.01 1.03 80 
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3 
Lack of knowledge of these 

populations needs 
1.00 4.00 2.45 1.06 1.12 76 

4 
Lack of support from the high 

school 
1.00 4.00 2.94 1.10 1.22 72 

5 
Lack of support from the 

college 
1.00 4.00 2.84 1.06 1.12 69 

6 Lack of support from the home 1.00 4.00 2.07 1.03 1.05 71 

 

 

# Question 
Very 

important 
 

Moderately 
important 

 
Slightly 

important 
 

Not at all 
important 

 Total 

1 Lack of time 16.88% 13 25.97% 20 28.57% 22 28.57% 22 77 

2 
Lack of 

resources 
30.00% 24 35.00% 28 21.25% 17 13.75% 11 80 

3 

Lack of 
knowledge of 

these 
populations 

needs 

22.37% 17 31.58% 24 25.00% 19 21.05% 16 76 

4 
Lack of support 

from the high 
school 

16.67% 12 13.89% 10 27.78% 20 41.67% 30 72 

5 
Lack of support 

from the 
college 

13.04% 9 26.09% 18 24.64% 17 36.23% 25 69 

6 
Lack of support 
from the home 

38.03% 27 28.17% 20 22.54% 16 11.27% 8 71 
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Q9 - In order for disadvantaged students to be successful in the College in the 

High School program, how important would each of the following be? 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
Success in previous high school 

courses leading up to the CHS 
class 

1.00 3.00 1.65 0.62 0.39 86 
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2 
Preparedness (math, English,… 

skills) 
1.00 3.00 1.52 0.59 0.34 85 

3 
Access to on-time and in-depth 

classroom support 
1.00 4.00 1.68 0.83 0.69 85 

4 
Financial support for 

registration fee 
1.00 4.00 1.38 0.72 0.52 85 

5 
Targeted student support 

services 
1.00 4.00 1.77 0.86 0.75 81 

6 
Familiarity with postsecondary 

education and careers 
1.00 4.00 1.92 0.84 0.70 86 

7 
Knowledge about and 

understanding of the CHS 
program 

1.00 4.00 1.85 0.91 0.84 85 

 

 

# Question 
Very 

important 
 

Moderately 
important 

 
Slightly 

important 
 

Not at all 
important 

 Total 

1 

Success in 
previous high 

school courses 
leading up to the 

CHS class 

43.02% 37 48.84% 42 8.14% 7 0.00% 0 86 

2 
Preparedness 

(math, English,… 
skills) 

52.94% 45 42.35% 36 4.71% 4 0.00% 0 85 

3 
Access to on-time 

and in-depth 
classroom support 

50.59% 43 35.29% 30 9.41% 8 4.71% 4 85 

4 
Financial support 

for registration 
fee 

74.12% 63 16.47% 14 7.06% 6 2.35% 2 85 

5 
Targeted student 
support services 

45.68% 37 38.27% 31 9.88% 8 6.17% 5 81 

6 

Familiarity with 
postsecondary 
education and 

careers 

36.05% 31 39.53% 34 20.93% 18 3.49% 3 86 

7 

Knowledge about 
and 

understanding of 
the CHS program 

43.53% 37 35.29% 30 14.12% 12 7.06% 6 85 
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Q8 - What other barriers to equity exist in the College in the High School 

program? 

What other barriers to equity exist in the College in the High School program? 

I am not aware of any at our HS 

To prepare students for college, they must type their compositions on Google Docs or Google Slides; 
since many lack internet or computers at home, their ability to research and compose is drastically 
limited unless I print every single resource for them (which I do) and unless they complete the 
assignments on paper, only to transfer them to the computer when they arrive (which is sometimes 
the case). The class is difficult for ELLs to access, though I have taught the class to students who 
scored a 2 on the ELPA via constant communication over Google Translate since I lacked the 
vocabulary to translate complex terms and ideas into Spanish. If we do not receive grant funding that 
pays for the students to take these courses and covers the cost of the credits, they cannot do so at all-
-which would prevent extremely low-income, higher-achieving students of color from obtaining a leg 
up in college the way their peers in other districts can. 

Funding. We offer a reduced rate to low-income students, but that is only if four other students 
register at full-price. And even with the reduced rate, it's hard for some families to pay.  Access to 
tutoring centers on campus. 

The ability to offer CHS courses at participating high schools is directly related to the qualifications of 
the high school teachers.  Finding HS teachers with a Masters in their discipline rather than a Masters 
in Education is very difficult in our rural service district and limits what CHS courses can be offered. 

We are predominantly caucasian population. 

N/A 

None 

Finding qualified staff members to teach the courses; We currently have a grant allowing students to 
take 2 courses per year for free.  If we offered more courses each year, students would not be able to 
afford the tuition themselves. 

Belief that they (the student) can really do college level work. 

I believe money is a big issue. Some students simply can't afford to pay for the cost of the college 
credits so they fail to participate when there is no other reason for them not to participate. 

The biggest is lack of resources, and personnel to assist these students adequately 

Finances to support earning the credit. 

colleges who discontinue dual credit mid-stream (i.e. Edmonds College dropped dual credit for 
Material Science after school had started Oct. 2018)  TRANSPORTATION and sometimes scheduling 
around other HS grad requirements  The consortium's processing delays; we pay $10,000 a year (and 
$12,000 next year) for their assistance and have 10 dual credit proposals waiting for approval since 
Fall 2017; this is not acceptable.  One of these courses would enable our students who have not yet 
met standard on a state test to do so; alas, it is not yet approved.  We are resending it to the 
consortium. 
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Instructional Requirements for High School Faculty. Considering all factors in determining 
credentialing. 

State or other financial resources to cover the cost of the course fee, especially for low-income and 
other HU students.  Access to guidance and advising that encourages students to take CHS courses.  
For districts - transparency with which colleges offer CHS, what courses are available, what they cost 
and how to begin a new program.  For students/families - transparency with which colleges offer CHS, 
what courses are available, what they cost and how those college credits can/will transfer to our 
state's colleges/universities.  Faculty requirements can keep competent/capable high school teachers 
from offering a CHS course.  Fewer CHS course options in the "CTE" fields. 

Currently students can only take 1 class that is paid for.  I would like to expand access to the number 
of classes students can take without having to pay.  They are not limited to one class at Running Start. 

I think our biggest issue this year is supporting students financially. We are able to troubleshoot other 
issues, but we feel financial support is not at the level it needs to be. We are working on this as a 
district to access other resources. 

I believe that you have done a good job of outlining the barriers. 

High school teachers have better idea about their population and they may have better answer. 

COSTS! - Tuition 

1.Cost 2. Support 3. Skills 4. Support from home (environment conducive to work) 

Many of the equity issues are related to students who reside in rural areas. The cost of operating a 
College in the High School course is the same, regardless of how many students are enrolled in the 
course. This makes offering College in the High School courses in rural areas difficult because they 
may only be able to enroll a few students, therefore not covering the cost to the college or university 
of offering the College in the High School course at the rural school.  OSPI iGrants funding for College 
in the High School is not currently available to the majority of students who live in urban areas 
because they are within 20 miles of a college/university where they could do Running Start. Many of 
the students defined as "disadvantaged" reside in these urban areas. 

Understanding the use and importance of this program with respect to students overall academic 
path. 

Our concurrent enrollment partners (rural districts that participate in CiHS) are not ethnically diverse, 
though they are high poverty.  Money may be a barrier, though our partner schools do apply for 
grants that cover the costs of tuition.  I would be interested in learning more about whether language 
is a barrier for some students, including those who are first generation college-bound. 

Lack of consistent practices by vendors, lack of qualified staff to teach the CHS, lack of resources to 
pay for credit 

The requirements for teachers to have a master's degree limits access for students. 

For students in poverty, I think there is a cultural barrier in that their families may not have college 
experience and may not understand the advantages of a college education or college preparedness. 

Implicitly biased curriculum and pedagogy. Racially informed perceptions of students as potentially 
successful college students. 

The state subsidy 

HS teachers with the required academic credentials is the single most important barrier to expansion 
of our CHS program.  We have fielded calls from principals and HS instructors in several disciplines 
who would like to offer a CHS program, but don't meet our credential requirement. 
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None that can be addressed in the course itself. Socio-economic realities have the greatest impact. 

None that I am aware of. 

Course prerequisites Intentional outreach to under-represented groups Advocacy Mindset about 
which students are best suited for these courses 

Cost associated with obtaining the college credits. 

Cultural/Climate Barriers is what I am seeing mostly. Some students just don't "think" they are smart 
enough or that a CHS class isn't for them. Another barrier is that they don't want to mess up their GPA 
so they won't try a CHS class. 

We have reduced one barrier by charging much less than the state allowed maximum.  We can do this 
because the we don't collect the fees and have that work done at the high school.  Then we bill the 
high school similar to running start. 

For my course, there don't seem to be barriers. With the focus on immigration, I believe that some of 
my students may have not signed up for the course because they do not want to enter personal 
information into a computer...they are suspicious of who it is shared with. 

The number one barrier is financial. 

none 

I think the main two issues are: (1) students who are in the class but don't have the ability to pay for 
the credits, and (2) students who never reach the class at all because they have struggled in previous 
courses. 

Cost is a barrier.  We have a Free and Reduced funding model that significantly reduces the cost for 
these classes for our students.  It has made the program more accessible, but in order to benefit more 
students we need to scale and we are limited in resources to do that. 

Field trips are difficult to participate in. If texts are used and not supplied, some students cannot 
afford them. 

Funding is the biggest barrier for the students.  Currently the CHS "tuition" per class is $325... this is a 
huge discount compared to taking the class on a college campus, but it is still a major issue for low-
income families. 

None 

Our largest barrier is that for our school all CHS students are self pay.  Our CHS programs are very 
successful in supporting students to success and earning credit, it is just a challenge for all students 
and families to pay for the credits.  In contrast our students feel that Running Start is a less expensive 
option, but a greater number of our students struggle with passing courses at Running Start. 

Cost to the student. 

It's really about them not affording to pay for the credit. 

Dedicated follow-up. Most of our under-served students aren't aware of the complicated rules and 
timelines for participation.  Cost. Even the reduced cost for credits is often more than our under-
served students can bear. 

Cost and willingness of an college to be flexible in curriculum. 

Although the cost per credit is lowered, it can still be a significant burden to struggling families. 
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cost 

School location and school size. Some of our rural schools are very small making them very expensive 
to serve and has caused some departments to place minimum enrollments on specific courses. This 
causes these schools not to have equal access when qualified instructors are available. 

High schools decide whether or not to offer CHS courses, through which colleges, which courses, to 
which students. So much depends on the high school administration and teachers. 

Low-income students cannot afford to pay the tuition for the College in the High School classes.  This 
means they will wind up taking the same class at the college level -- a college class that is subsidized 
by the taxpayers.  This results in a waste of time for the student and a waste of money for the 
taxpayer.  Every year that this problem does not get solved is another wasted year for all. 

Teacher credentials can create an equity issue. In many of our schools one or more teachers at a 
school are approved while another teacher is teaching the same course and is not approved because 
of credentials. 

Student lack of understanding value of education after high school. 
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Q10 - What recommendations do you have for helping disadvantage students 

be more successful in the College in the High School program at your 

school/college? 

What recommendations do you have for helping disadvantage students be more successful in the 
College in the High School program at your school/college? 

N/A 

I tell them to come in before, during, or after school for extra help that many do take advantage of. 
Providing the articles for the essay exam in Spanish as well as English would be extremely helpful for 
students who speak Spanish as their first language; although I require that they read the English texts, 
they use the Spanish ones as a reference, and I have in fact pasted entire articles into Google 
Translate (which is imperfect) for this exact reason. Perhaps offering "rented" 
laptops/Chromebooks/iPads to students in the highest-poverty schools (like ours) would be beneficial 
for students who have internet at home but lack technology. 

Time for college staff to advise students at the high school about the classes they're taking so they 
have more of a touch point with the college.  Offering tutoring at the high school somehow, but that 
can be cost-prohibitive unless we can partner with other colleges offering CHS courses at the same 
high school. 

We need smoother application and registration processes as well as more timely response and 
participation from the CHS administrator at the participating high schools. It is also a challenge to 
establish good collaborative relationships between CHS teachers and their faculty mentors. 

We just need to create an awareness about these programs.  And financial resources are needed. 

Inclusiveness, Understanding their cultures and family relationships,  financial help, Developing 
relationship with students, Having targeted service programs in place. 

No comment 

Offer more than 10 credits for free each year 

More grants for rural schools to pay for tuition. 

Keep the class sizes small so the teacher can work with the students and give them the support they 
need. 

We need to get them enrolled in more than 10 credits per year. There are kids who if they could 
afford it would take 20 credits per year but even the cost of $50 per credit is to much. These kids 
cannot drive to do running start because  the nearest college is an hour away and they don't even 
have insurance. 

More time and collaboration with high school counselors.  More time and resources to have the 
college faculty and high school faculty meet. 

Transportation access, removing costs. 

provide shuttles, provide ORCA passes, provide scholarships for administration fees, 

Provide an awareness piece which would include Pathways information 

The state needs to provide more funding and/or colleges need to provide fee waivers for low-income 
students.  Additional/Intentional academic supports and advising must be available at the high school.  
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Create a comprehensive list of, or set of links to, the colleges that offer CHS, which courses are 
offered, how much they cost and how to begin a new CHS course/program.  It needs to be much 
easier for schools/families to determine what is available and they need advice on how to determine 
how the CHS course(s) will transfer to a college/university. 

Allow all high school student access to these classes without incurring a cost.  Running Start does not 
have the same limitations or fees. 

This is the first year we are running this course for English, so I think helping to get the word out to 
students is important. We are also working to put supports in place in these classes and I imagine we 
will adjust these after have a year of experience under our belt. 

Helping to overcome financial barriers. Helping to spread the word about programs. Working directly 
with the school to create handouts that are school specific. 

Recruiting disadvantage students in CHS program. Educate those students about the CHS program. 
Tuition help. 

Financial Support 

1. Scholarships/grants- I teach all sophomores and they have $0 available to them. This prohibits them 
from enrolling. 

Curriculum materials available in other languages would be helpful. 

Lose the "proximity to a college campus" requirement from the OSPI iGrant process. 

n/a 

Supporting teachers to deliver high quality, rigorous instruction. Having some sort of first year 
experience mini-session during the summer to prepare them for the differences they'll see in a college 
course, including new study skills or expectations. Working closely with the school counselors and 
librarians to ensure they can be additional members of the support infrastructure. Including parents 
(families) in explaining the rigor and rewards of a CiHS class. 

Pay for tuition, create support courses, make it a real focus of colleges to increase the demographics 
of their programs 

Examine curriculum for inclusiveness and bias. 

At our school, the registration is paid, so that helps.  The biggest problem I see is that those are simply 
the students least willing to take challenging classes. 

Guided assistance in taking advantage of college resources. Implicit bias and culturally responsive 
pedagogy professional development for CHS instructors and involved college faculty mentors and 
coordinators. 

I would encourage them to persevere and dream big, to follow their passion.  Get involved, volunteer. 
Talk to their CHS and Advanced Placement instructors about their courses and get their advice about 
how to be ready. 

Providing tuition for them and more academic support. 

Review course prerequisites so as not to be barriers Intentional, planned outreach efforts Advocate 

Campaign to have Running Start funding increased to cover CHS program.  Use available school funds 
to offset expense of college credits. 

We need to have more kids willing to try. We have adjusted the grading scale to encourage students 
to try AP and CHS classes to a 5 point scale to avoid GPA worries. 
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Reducing the fee charged to students. 

Continued grants to pay for the tuition is crucial! Most of our students would not pay themselves. 

1. Financial aid and scholarship for disadvantaged students. 2. Time within the school day for students 
to work (study hall and/or support class) 

Our school is very small, so this doesn't really apply to us as our students get a lot of individualized 
attention. 

Have a few scholarships available per school, and publicize them. 

This is multi-faceted answer - I think we have to do better outreach to get to the students and parents 
to explain the program and the benefits.  If we empower them with the information they can make 
informed decisions.  Many students simply do not know or understand  the process which is a huge 
barrier.  We have a new website to help, but it will require significant outreach to get to these 
students.  Access is always an issue, many students cannot get to our campus to utilize the support 
structure   like our tutoring center.  We try to offset by developing great relationships between our 
faculty coordinators and the high school teachers.  We are now seeing the teachers in the high school 
learning how to navigate the system to assist their students.  We are also trying to bring more 
students to campus to make use of our facilities.  For example we have a cadaver room and recently 
had three BIOL& 175 classes visit for an orientation.  We have to embrace them and better connect 
them to campus. 

Provide the texts for students Provide online access without fees for students Free for disadvantaged 
students/schools 

Push the State to include funding for CHS programs for all students, in all schools.  In the last few 
years, they have reduced the funding to the point where hardly any high schools would qualify for 
grants/assistance.  This create a massive barrier for the lower income students who happen to live in 
the school boundaries for a working-class/middle-class school. 

Assistance with cost to participate 

We need to figure out a funding model where students can access College in the High School 
programs that will keep them at high school campuses.  In meeting after meeting with disadvantaged 
students and their families they share there reason for doing running start is because of the lower 
cost.  They often share that the student would rather stay on campus, take the college in the high 
school course, but don't because of the cost. 

Allow college in the high school to be fully funded and students should be able to take more than 10 
credits a year. 

SO many students can't afford the credit. Even students who don't technically qualify as low income, 
their parents can't afford the extra because they don't have govt subsidies on their rent and food and 
college tuition. If there must be a cost, there should be a loan that is forgiven if they attend college for 
one full year and maintain a certain GPA. 

Cost. There needs to be funds available for registration, even for disadvantaged students at private 
schools. 

lower the standards for education requirements for teachers; many teachers don't meet the degree 
requirements and thus cannot offer CHS courses 

Fully fund college in the high school so all students can participate equally. The new funding model 
actually creates inequality by not equally supporting all students regardless of income or location. 

#1 of all recommendations:  the state should be paying all fees for at least low-income students, if not 
for all students. The current system of CHS state subsidy rewards and penalizes students based on 
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where they live and where they go to school: an approach that does not directly address equity and in 
many cases, goes against equity by rewarding some students who do not need the support and 
denying students and schools that clearly do need the support. All other recommendations - building 
school awareness, student support services, academic preparation - are secondary to funding, which 
is THE gatekeeper right now. Many students are successfully doing CHS courses - or could do CHS 
courses, if their school offered them - but do not earn college credit because they cannot afford it. 

Make College in the High School classes free for low-income students. 

One-on-one advising/mentoring. 

Advisors on site at the high schools and having college staff visit all classrooms. 
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Q11 - Other comments? 

Other comments? 

EWU has bent over backwards to make the process for our school as smooth as humanly possible. 
Melinda Bowman is an absolute rock star, and she has ensured that our students' experience with 
higher education is equitable. The program is phenomenal, and I am immensely grateful for the 
opportunity that we have been able to take advantage of--an opportunity which has helped Native 
American and Hispanic students go on to achieve success in higher education. 

None 

provide financial assistance if needed for the tuition and other expenses 

If our goal is to improve their chances at completing college and having them give more to our society 
in taxes and inventions then we ought to provide additional funding or opportunities in the area's we 
believe are valuable as a society. We can offer additional free credits in high school if they are taking 
advanced math or science credits perhaps such as Calculus or Calculus based physics. 

More agreements in WA to accept these credits 

Thanks 

We have few minority students and no ELL students, so our main underserved demographic is 
students in poverty.  Many of their barriers are not easily addressed in the school system. 

Most students who are "underserved" do not sign up for the college credits, since they have had a 
lifetime of not always prioritizing their education over other essential needs. 

I'm not sure but I thank this group for initiating this discussion and bringing equity to the forefront of 
the CiHS discussion. 

Feel free to contact me if you have further questions or would like additional thoughts. Tim Stetter 
Director, UW in the High School  stetter@uw.edu 

Low-income students cannot afford to pay the tuition for the College in the High School classes.  This 
means they will wind up taking the same class at the college level -- a college class that is subsidized 
by the taxpayers.  This results in a waste of time for the student and a waste of money for the 
taxpayer.  Every year that this problem does not get solved is another wasted year for all. 

Thanks for doing this much needed survey and bringing attention to the equity issues that exist in this 
program. 
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Q13 - Rate the importance of the following barriers in your ability to serve 

disadvantaged students as part of the Running Start program. 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 Lack of time 1.00 4.00 2.33 0.92 0.84 55 

2 Lack of resources 1.00 4.00 2.00 1.01 1.02 57 



pg. 42    WSATC Equity in Dual Credit Work Group Report, 4/2019 

 

3 
Lack of knowledge of students’ 

needs 
1.00 4.00 2.24 0.96 0.92 54 

4 
Lack of support from the high 

school 
1.00 4.00 2.19 1.03 1.06 53 

5 
Lack of support from the 

college 
1.00 4.00 2.31 1.07 1.14 54 

6 Lack of support from the home 1.00 4.00 1.94 0.89 0.79 52 

 

 

# Question 
Very 

important 
 

Moderately 
important 

 
Slightly 

important 
 

Not at all 
important 

 Total 

1 Lack of time 20.00% 11 38.18% 21 30.91% 17 10.91% 6 55 

2 
Lack of 

resources 
42.11% 24 24.56% 14 24.56% 14 8.77% 5 57 

3 

Lack of 
knowledge of 

students’ 
needs 

25.93% 14 35.19% 19 27.78% 15 11.11% 6 54 

4 

Lack of 
support from 

the high 
school 

32.08% 17 30.19% 16 24.53% 13 13.21% 7 53 

5 
Lack of 

support from 
the college 

27.78% 15 31.48% 17 22.22% 12 18.52% 10 54 

6 
Lack of 

support from 
the home 

36.54% 19 38.46% 20 19.23% 10 5.77% 3 52 
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Q14 - In order for disadvantaged students to be successful in the Running Start 

program, how important would each of the following be? 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
Success in previous high school 

courses leading up to 
enrollment in RS? 

1.00 3.00 1.84 0.72 0.52 57 
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2 
Preparedness (math, English,… 

skills) 
1.00 3.00 1.40 0.59 0.35 57 

3 
Access to on-time and in-depth 

classroom support 
1.00 4.00 1.61 0.73 0.53 54 

4 
Financial support for 

transportation, books, fees 
1.00 4.00 1.32 0.66 0.43 56 

5 
Targeted student support 

services 
1.00 4.00 1.58 0.68 0.46 55 

6 
Familiarity with postsecondary 

education and careers 
1.00 4.00 1.86 0.80 0.65 57 

7 
Knowledge about and 

understanding of the RS 
program 

1.00 4.00 1.79 0.83 0.69 57 

 

 

# Question 
Very 

important 
 

Moderately 
important 

 
Slightly 

important 
 

Not at all 
important 

 Total 

1 

Success in 
previous high 

school courses 
leading up to 

enrollment in RS? 

35.09% 20 45.61% 26 19.30% 11 0.00% 0 57 

2 
Preparedness 

(math, English,… 
skills) 

64.91% 37 29.82% 17 5.26% 3 0.00% 0 57 

3 
Access to on-time 

and in-depth 
classroom support 

51.85% 28 37.04% 20 9.26% 5 1.85% 1 54 

4 
Financial support 

for transportation, 
books, fees 

76.79% 43 16.07% 9 5.36% 3 1.79% 1 56 

5 
Targeted student 
support services 

50.91% 28 41.82% 23 5.45% 3 1.82% 1 55 

6 

Familiarity with 
postsecondary 
education and 

careers 

36.84% 21 43.86% 25 15.79% 9 3.51% 2 57 

7 

Knowledge about 
and 

understanding of 
the RS program 

45.61% 26 31.58% 18 21.05% 12 1.75% 1 57 
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Q15 - What other barriers to equity exist in the Running Start program? 

What other barriers to equity exist in the Running Start program? 

Transportation. Cost of access codes and books. We are not allowed to purchase access codes for 
students from our book funds because they are one-time use/consumable items. More and more 
instructors require an access code and they are costly; often over $100 per class. 

Running Start students at our institution may have a challenging time accessing their adviser due to 
there not being a Running Start coordinator(s) and faculty counselors taking on the entire RS advising 
load and also advising the general student population. Students and advisers not being able to 
develop an academic plan due to the lack of an annual schedule. 

Not being able to better help students in workforce programs that do not qualify for fee waivers.  Full 
time academic students can receive full tuition support for a full time academic load (15 cr a quarter).  
Workforce programs often require more than 15 credits of work per quarter leaving the student to 
cover a potentially large tuition gap for anything over 15 cr (that don't meet any fee waiver criteria).  I 
would like to see work force programs, if possible, fully cover college level credits needed each 
quarter to complete workforce degree after 2 years just like a traditional transfer degree student 
would be covered for tuition. 

Part-time Running Start students have difficulty scheduling their courses due to early release days at 
the high school.  This makes it challenging to assist students with their course planning. 

Transportation. Accesses to high speed internet at home.  Parent support, parent awareness and 
interest in running start. 

Students being misinformed or not provided full information regarding the program pro's and  con's 
equally. 

Lack of information given and discouragement from some high school administrators trying to 
prevent participation in our program. 

Transportation and Textbook Cost. 

Helping with costs for books, fees, and transportation. 

Students who move from school to school or district to district and have to meet with a new HS 
counselor or get familiar with another college environment can be overwhelmed. Information varies 
from school to school and definite between districts, so that creates additional potential barriers. 

transportation is the key 

Many under-represented students don't believe they can be successful in college; it is not among the 
options they consider. 

It becomes increasingly difficult to build out Guided Pathways reforms when k-12 partnerships are 
less than favorable in ushering in this transformative work. Case in point, we have 7 school districts 
with varying high school graduation requirements, which then complicates us clarifying paths for 
students that lead to on-time dual completions. Can OSPI and SBCTC get together to sort this mess 
out?!?!? We all want the same thing for students, but why does it feel like we are still opposing forces 
with competing agendas? PLEASE HELP US FIND A WAY TO BRIDGE THIS WORK!!! 

HS students who are on college campuses for breakfast and/or lunch cannot access food at a 
reduced/free price like they can at the high school.    Students cannot afford books and/or fees.  
Transportation!  Self-advocacy skills and the ability to find/ask for help.  The 1.2FTE limit.  Access to 
internet services for online courses, which is especially needed in rural communities. 
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Our program has one coordinator (me) and a part time student work study. I am a white female who 
only speaks English. Although I have worked with homeless families and students in youth detention, 
when I present our students and their families don't know about my background. I don't look like 
every student. 

Transportation is the number one reason students cannot access.  Cars and even bus passes are often 
outside of their budgets.  Textbook costs and fees are also major barriers.  Please note - the colleges 
do a good job on expectations and services, but often under-represented populations have no context 
for "how to do college".  They do need more hand holding on the college campus for the first 
semester in order to be successful.. 

Advising is key and at this time, we don't have the capacity in our college to require individual advising 
for RS students. Ideally, they would be required to have an advising appointment prior to their first 
quarter. If a parent could attend with them, even better. General advisors and faculty lack knowledge 
and therefore do not want to advise RS students. Their class selection is primarily based on their high 
school requirements, which means college faculty and staff feel their recommendations on courses 
required for degrees or transfer are often negated. 

Transportation resources 

Students are not taking classes that are approved by the high school. They are allowed to switch 
classes after they start and not not taking classes they need to graduate.  Students are dropping 
classes and the high school is not notified until the end of the term.  Students are failing classes and 
we are not notified until grades come out.  Then the high school is left to clean up the credit mess. 

I think the biggest barrier is information being given to students about the program at the middle and 
high school level.  There is a disparity in who is being told about the program.  The majority of 
students accessing the program are doing so with the encouragement from their parents.  Parents 
who have gone to college are pushing the program more than those who have not.  There is a need to 
help parents who have not accessed college themselves understand the importance of Dual Credit 
programs. 

Very Little to no Counseling support or academic oversight at CC Low Income - Transportation barrier 

Transportation, lack of true guidance and interventions by RS program counselors, lack of consistency 
in RS providers 

The Running Start office staff need to be kind, helpful and more ready to help young students with 
questions and who are nervous to ask for help. 

Course prerequisites Intentional outreach to under-represented groups Advocacy Mindset about 
which students are best suited for these courses 

Additional costs not covered by Running Start can be a barrier for some families to participate.  
Transportation.  Better ongoing communication from college regarding grades and attendance. 

The biggest barrier I see so far is transportation. Kids have to travel 30 minutes one way. Kids don't 
have money for books if they can travel. 

Transportation to and from the college can be a major barrier. 

access to technology for students who need to take classes on line 

cost 

transportation and fees 

Sharing of information about the program at the high school level Access to transportation and bus 
routes 
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Right now the running start schools our students attend don't have standards for students to meet in 
order to enroll.  As a result, many students who do not have the skills to be successful are entering 
running start.  Additionally, students can remain on academic probation multiple quarters without 
passing college courses.  At times, students will not have success in running start, return to the high 
school after a year and then it is a challenge to student to high school graduation. 

Transportation is probably the biggest barrier for our under-served students. 

Districts are building into school policy ways to discourage RS participation by limiting school honors, 
participation in certain programs ect. if students participate in RS.  Although our program offers a 
book loan program for low-income students, and all EWU students have access to free transportation 
through the city bus system, may students are not made aware of these opportunities. 

none 

High schools putting barriers up.   This is the main one.  HS counselors screen students based who 
they thing is a "Running Start" student.   Also, RS competes with AP and other HS programs, so don't 
like sending students to RS. 

Colleges should be more UDL structured for not just RS participants but all students. 
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Q16 - What recommendations do you have for helping disadvantage students 

be more successful in the Running Start program at your school/college? 

What recommendations do you have for helping disadvantage students be more successful in the 
Running Start program at your school/college? 

First of all, getting them here and helping them recognize that Running Start (and college in general) is 
a place for them. Secondly, having enough advising staff to provide more of a case management 
model would be helpful. 

Hiring a Running Start coordinator(s). Providing students, advisers, and faculty access to an annual 
schedule. Require students to enroll in a college success course which provides RS student with a 
insight on college policies, procedures and tools, so that you have a better understand of what is 
required of them.   Reduced book and supply fees and transportation vouchers. 

Access to textbook and transportation assistance.  We have made a college effort to have a vast 
resource to help disadvantage students recently.  Being able to help on a financial front is massive to 
allowing access to students to be successful. 

I would suggest a mandatory College Success 101 course for all first-quarter students.  I would also 
recommend a better system for helping low-income students gain access to free/reduced lunch at the 
college.  The funding should be shifted from the high schools to the college campus to offer food for 
free/reduced lunch students. 

They can apply for assistance with cost of books and college fees that are not covered by running 
start. 

Seek help and support when needed. Advisors and counselors are hear to see you succeed and if we 
dont know an answer we will help find and answer. The courses you take may have more course work 
than your high school, therefore it is alright to attend the program part time while you adjust to the 
course load and speed. 

Equal access to information about our program starting early on, such as 8th and 9th grades. 

There has to be a way to offer all running start students the opportunity for a subsidized ORCA bus 
pass at the state level. Right now we only offer this to low income waiver qualified students. But even 
then some live so far away that multiple bus transfers really isn't possible. 

More time for High School and College Running Start Coordinators and Counselors to meet.  More 
resources to hire more faculty/staff to monitor Academic Plans for the students. 

Start getting the word out about Running Start as an option in the middle schools, especially schools 
that serve the most historically underrepresented and disadvantaged students. By learning more 
about RS earlier on (even before high school), students and families can better prepare for all viable 
high school pathways as an option. 

provide shuttles, provide ORCA passes, coordinate with local public transportation officials to 
enhance access to the colleges. 

Bridge courses to acculturate students to the shift in the locus of responsibility and the higher level of 
demand between high school and college.  Running Start students often too late become believers in 
what they heard about hard work, keeping up and self-regulation. 

mandate that books are covered for low income students - 

Transportation and food assistance for starters. Second would be creating a better communication to 
parents of disadvantaged students on the many benefits of the RS program (multi-lingual 
communications, for our districts it would be mainly Spanish and Russian/Ukrainian translation). 
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Increased access to advising/guidance at the college and the high school to ensure better course 
selection (aligned with post-high school goals) and to maximize transferability of earn college credits.  
Increased student understanding of how/where to access academic supports at the college.  
Increased communication between the high school and college when a student vanishes and/or drops 
a class.  State, community and/or district support for students to get to/from the college.  State, 
community and/or district support for broadband/internet/technology access. 

Support! Access to TRiO. Alternative placement (not just Accuplacer or SBAC). Free or reduced lunch 
at the college. Better partnering with community agencies. 

Costs listed above An intro to RS class students can take over the summer so they are aware of 
expectations Well advertised tutoring services 

Understanding financial obligations and time commitment is a big challenge for students. However, 
colleges could be the ones to adjust instead of asking RS students to adjust to college. Or, legislation 
should allow colleges to make more stringent academic standards requirements for RS students, so 
that we can get them back to their high schools before their college transcript is significantly 
impacted, or their high school diploma timeline is threatened. 

More staff dedicated to specifically serving the Running Start population. Better training for faculty 
advisors. 

Funding for book program -- preferably through student accounts at bookstore. Our program does not 
have the staff or space to run a book loan program directly through RS.   Fewer other duties attached 
to RS staff job descriptions. Running another college program does not give current staff time or 
flexibility to be proactive in meeting student needs. 

The college needs to provide academic counseling.  The college counselors need to better support the 
high school students by helping them identify classes they need to take to graduate high school.  The 
high school also needs better communication between the college and the high school.  We need to 
know what classes students are taking and how they are progressing.  With the current system, the 
high school has all of the risk and the college gets all of the reward (FTE).  It is a mess! 

More staffing or support services directed specifically at this population. 

Running start is working well with our district. 

Better counseling services and ratios transportation 

Come up with state wide consistent practices. Increase immensely your communication with school 
counselors about progress.   Have a probation period and return students. Pick up your own school 
code and enroll students with your program if you can't partner better with HS. We had 15 drop outs 
last year, 10 were RS students. 

Teen Running Start Groups on campus to talk about the ups and downs and challenges. 

Review course prerequisites so as not to be barriers Intentional, planned outreach efforts Advocate 

Funding to offset additional costs.  Resources at colleges need to be created at the colleges to better 
communicate at risk students to high schools. 

If we could get transportation and the cost of books covered I think we would see a world of 
difference. 

We have started a program that buses students from Yelm (45 minutes away) to the college so they 
can attend running start. 

free textbooks, and tuition for class/ 
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I understand that a rigid entry testing requirement might hurt historically disadvantaged students 
getting equitable access so I am not advocating for that, but we need a better system to help students 
who are not ready get supported or who have not had success get transitioned back to high school 
quicker. 

More career counseling at a younger age (middle school). 

More early alert, retention efforts. 
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Q17 - Other comments? 

Other comments? 

The state really needs to work on getting textbook costs lowered for running start students and this 
should really be looked at federally as well. 

Thank you for focusing on these issues and for asking for feedback. 

With over 2400 RS students at Clark College, it becomes increasingly challenging to serve so many 
requirements for High Schools and create an seamless pipeline to employment/transfer through our 
own GP transformations. 

It would be REALLY HELPFUL to know how much each participating college is spending on their book 
loan program, how many students are served, and what demand isn't being met.  OSPI is seeking 
funding to support students with their books/fees, so reliable/comprehensive data would help with 
that advocacy push. 

GHC is great about fee waivers and book scholarships and all of our partner schools help with 
providing documentation. We have a food pantry on campus for students and their families. 

There are many aspects of completing high school which do not correspond well with college 
completion initiatives creating competing demands for college administrators and advisors. I'd say 
just let students graduate early and then matriculate into college if they already have the competency 
for college readiness. Why make a complicated program, instead of competency based testing in the 
HS, completely elimating the need for "dual-enrollment." College and high school are not the same 
thing, so why are we treating them like they are. 

Maybe a pre-curser course, like a SAT or ACT prep course for RS. A Ready Start to running start course 
required to show evidence they can have the executive functioning skills to be a success, and that the 
RS providers have real interventions for lack of attendance, and strong communication with schools 

I am not sure if I am answering your survey correctly. I interpreted your question: "Rate the 
importance of the following barriers in your ability to serve disadvantaged students as part of the 
Running Start program," to mean that you are asking me to rate my personal barriers in my ability to 
serve. I'm not rating the significance of the actual barriers themselves. Hopefully that is your intent. I 
don't have too many barriers here, but some of the students do. 

Currently, we have students who choose to leave our high school to attend Running Start classes 
instead of staying at the high school to take College in the High School classes because the Running 
Start are free and they would have to pay tuition for the College in the High School classes on the high 
school campus.  The state has set-up a system where there is an incentive to leave the high school 
campus and a disincentive to stay at the high school campus.  This means that we have many students 
who choose to leave their peers at the high school to take classes on the college campus with older 
people.  This system needs to be rectified as soon as possible.  Every year that passes with this 
problem unsolved is another year that students are faced with a dysfunctional system. 

 

 


