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Thursday, May 21 
 
8:00 – 8:15am Welcome & Introductions 
 
8:15-9:00 Professional Development Opportunity 
 
9:00-10:00 NWCCU Presentation, Pam Goad   
 
10:00-10:15 Break  
 
10:15-11:00 Committee Meetings  
 
11:00-12:00pm 
 
* Updates/Business Prep 
*Review of Workplan 
*Review of council recommendations 
 
12:00-12:30         Break 
 
12:30 – 1:30 State Board Report 
  Guided Pathways / Work Plans and Next Steps [Kristi] 
   
1:30-2:00 Legislative Update [Arlen] 
 
2:00-2:15 Break 
 
2:15-3:30 IC Business Meeting 

● Approval of Minutes  
● Treasurer's Report  
● Bylaws 
● Election of Officers  
● Action Items 

o Cambridge / IB, A1 recommendation from ATC 
o Summer Planning 

 
3:30-4:00pm Hot Topics 
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INSTRUCTION COMMISSION 
May 21, 2020 
8 a.m. to 5 p.m. 
 
Present Members: Suzi Ames, Michelle Andreas, John Bonner, Laura Brener, Matthew Campbell, Charlie 
Crawford, Stephanie Delaney, Rolita Ezeonu, Kristen Finnel, Mary Garguile, Deb Gilchrist, Joyce Hammer, Ed 
Harri, Chad Hickox, Sachi Horback, Walter Hudsick, Bryce Humpherys, Sayumi Irey, Phillip King, Claire 
Korschinowski, Bradley Lane, Kenneth Lawson, Michael Lee, Kerry Levett, Peter Lortz, Jenni Martin, Jamilyn 
Penn, Carli Schiffner, Marissa Schlesinger, Tod Treat, Rob Viens, Tomas Ybarra. 
Guests: Linda Anderson, Kristi Wellington-Baker, Lori Crist (notetaker), Nolan Gruver, Arlen Harris, Nate 
Humphrey, Bruce Hattendorf (for Sharon Buck), Mark Jenkins, Jon Kerr, Patricia Seibert-Love, Holly Smith, 
Francois Wevers. 
 
Call to Order. The Zoom meeting was called to order at 8:00 a.m.; members introduced themselves via the 
chat feature. The land acknowledgement was given by Sayumi Irey. 
 
Professional Development Opportunity. Members shared information on which programs the colleges are 
opening and how to maintain social distancing due to COVID-19. Members discussed the criteria of possible 
15% budget cuts per OFM and how it will affect their colleges. 
 
NWCCU Presentation, Pamela Goad. Dr. Goad spoke of change in leadership and the new 2020 standards at 
NWCCU. Dr. Goad also spoke of the virtual visits with students and how follow-ups should be conducted. 
Members spoke about their experiences with virtual visits and the reality of future accreditation visits. 
 
Committee Meetings. Members met in ‘break-out rooms’ by committee to discuss workplans. 
 
REPORT OUTS 
 
eLearning. ELC Group postponed meeting due to COVID-19. 
 
Transitions. Lower enrollments in I-BEST and lower enrollments in BEdA.  
 
Workforce. WEC, CEC, and BLC meetings have all been delayed. 
 
WORK PLAN REVIEW 
 
Members separated into work groups by committees earlier in the day. Feedback was provided from each of 
the workplan objectives to the full group. Members feel that the Workplan document is unclear. Workplan 
needs to be revamped to identify members and help provide guidance. Workplan link. Stephanie Delaney 
suggested the 12 Week Year (https://12weekyear.com/) to committee members, which RTC has recently 
completed.  
 
WACTC COMMITTEE REPORTS 
 
Operating Budget. Committee discussion focused on Budget Planning and what to expect from Office of 
Financial Management. 
 
Capital Budget. The committee reviewed new major projects, Capital Academy 21-23, and COVID-19 review 
of nonessential versus essential programs. 
  

https://docs.google.com/spreadsheets/d/1OaWpH4NioZmriMiNxvcbeedLmPtGSaZU97NwG_zubBk/edit?usp=sharing
https://12weekyear.com/


INSTRUCTION COMMISSION 
May 21, 2020 
8 a.m. to 5 p.m. 
 
Ed Services. Discussion included the statewide policy regarding FERPA in ctcLink. The committee also spoke 
of mental health counselors and what credentials they should possess. The Counselor Taskforce has been 
asked to make recommendations in three areas in its November report to the Legislature: counselor 
minimum standards, best practices in meeting the mental health needs of students, and a ratio of 
counselors to students 
 
Equity. April’s presidents’ academy was cancelled due to COVID-19. Members discussed equity training for 
system staff. 
  
Technology. Updated provided by the Go-Live colleges: Cascadia College, Peninsula College, Pierce College 
District (2 colleges). Although other aspects are going well, training is proving to be a challenge in the remote 
environment.  
 
Strategic Vision. Discussion included how the workforce will look in the post COVID-19 world; and next steps 
to developing guiding principles. The document, “Lessons Learned” from the previous recession, was 
reviewed. 
 
STATE BOARD REPORT 
 
Carli Schiffner, Deputy Executive Director of Education, provided an update on OSPI.OSPI gathered 
stakeholders together from throughout the state to assist in opening K-12 for the fall; summer Running Start 
progress; CiHS rules; and Spring Running Start enrollment reconciliation; creation of a leadership consortium 
with Oregon and California on higher education and response to reopening colleges for this fall, status of 
Phase 1 and Phase 2 and related safety protocols; and an update on the expansion of EWU offering 
associate degrees. 
 
Transfer. Jamilyn Penn, Director, Transfer Education, updated members on several issues including the BAS 
proposal process going forward and the LPN to BSN pathway model. Dr. Mary A. Baroni, University of 
Washington, continues to work with key constituents, including 2- and 4-year education reps and external 
industry partners, educational stakeholders in Higher Education to identify key components that will benefit 
the development of the LPN to BSN pathway. 
ATC new officers were announced: 
• Christian Bruhn, Centralia College – Chair 
• Sally Heilstedt, Lake Washington Institute of Technology -- Vice Chair 
• Val Sunby-Thorp, South Puget Sound Community College – Secretary 
• Lori Keller, Bates Technical College – Treasurer 
 
Workforce. Nate Humphrey, Director, Workforce Education, updated members on the Department of 
Education releasing a new Memorandum of Procedures pertaining to civil rights reviews and Methods of 
Administration (MOA), rescinding past guidance and reemphasizing alignment with the 1979 guidelines. This 
requires a new State Plan to be submitted to the DOE on July 1, 2020. To that end, SBCTC and OSPI both 
participated in a three-day, DOE-sponsored MOA training and have been collaborating over the past several 
weeks to update MOA practices, engage relevant stakeholders, and draft a joint State Plan. Program 
Administrator for Workforce Education, Tim McClain, was selected to serve on Advance Career Technical 
Education (CTE) Kitchen Cabinet on Equity. Comprised of representatives from all 50 states, the group will 
meet periodically to discuss hot topics, identify opportunities for advocacy, and share best practices on 
equity in career and technical education. The Perkins Plan application period closed on April 23, 2020. 
Thirty-three of the 34 CTCs applied (Cascadia is not eligible based on their proportion of CTE programs) and 
applications are under review. 
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May 21, 2020 
8 a.m. to 5 p.m. 
 
Guided Pathways. Kristi Wellington Baker, Director, Student Success Center, reported to the committee on 
the Aspen Institute receiving the WorkForce grant. There will be opportunity for WA to beta test the workshop 
and to bring in Industry partners. Kristi also reported on the WA Scale of Adoption Assessment (SOAA), 34 
colleges participated in SOAA. There has been progress in program mapping and meta major development. 
Dr. Laura Schueller, Policy Associate, Student Success Center, is working with College Spark Washington to 
develop resources from groups that are actively developing and participating in the math co-requisite work. 
 
Legislative Update. Arlen Harris, SBCTC’s Legislative Director, provided a brief update about the likelihood of 
a special legislative session—will know more when the revenue forecast is shared on June 17, 2020. The 
meeting of the Economic Revenue Forecast Council will be at 10 a.m. on June 17, 2020 and carried by TVW. 
There will be a Q&A with press following the meeting. https://erfc.wa.gov/. Members can sign up for weekly 
legislative updates at https://www.sbctc.edu/blogs/legislative-news/2015/2015-12-04.aspx.  
 
IC BUSINESS MEETING 
 
Approval of Minutes. Stephanie Delaney moved and Peter Lortz seconded the motion to approve the minutes 
of the February 13-14, 2020 meeting. Motion carried with 1 abstention. 
 
Treasurer’s Report. Ed Harri moved and Mary Garguile seconded the motion to approve the treasurer’s 
report. Noted error in date for catering purchases for the February meeting, year should be 2020, not 2019. 
Motion carried. 
 
Bylaws. Emily Lardner moved and Matt Campbell seconded the motion to not change the bylaws, but to 
provide support for the committee to move forward to construct the bylaws language with consideration 
about the executive leadership process. Motion carried. 
 
Election of Officers. Deb Gilchrist moved and Joyce Hammer seconded the motion to extend the terms of the 
current executive board for one-year, with Charlie Crawford as president, while the committee solidifies the 
bylaws with regard to the nomination/election process. Motion carried. 
 
Action Items. Jamilyn Penn presented Cambridge and IB Crosswalks (Standard Level-SL, and not currently 
part of the crosswalk), ATC voted to use the assessment model that the University of Washington uses. 
Members thought that the language/process was amenable to the Community and Technical College 
sector’s needs. Jamilyn Penn, Director, Transfer Education, will present recommendations to Joint Legislative 
Audit and Review Committee (JLARC) in late fall. 
 
IC Meeting Dates/Locations 
 
Summer: July 8-9, 2020 (details still under discussion) – Zoom meeting 
Fall: October 22-23, 2020 – Zoom meeting 
Winter: no date set 
Spring 2021: no date set 
Future meeting models were discussed including an all Zoom meeting and/or face-to-face with online being 
available.  
 
Hot Topics. Committee members discussed having a representative or liaison from the ctcLink project team. 
The committee is also considering a second representative for Data Governance and two representatives 
from each official position in regards to ctcLink, Oracle, and Legacy. 
 
With no further business, the meeting concluded at 3:15 p.m. 

https://erfc.wa.gov/
https://www.sbctc.edu/blogs/legislative-news/2015/2015-12-04.aspx


Instruction Commission 

2019-20 Transactions 

840.280.31IC 

Date Description Income Expenditure Balance 

Beginning Balance for 2019-20 $10,657.28 

Dues collected for 2019-20 $11,100.00 $21,757.28 

CDEO dues collected for 2019-20 $3,705.00 $25,462.28 

07.08.19 Reimbursement Clark: spring refreshment/farewell card $47.42 $25,414.86 

07.24.19 Catering July 10-11, 2019 Grays Harbor $2,225.35 $23,189.51 

08.12.19 Catering Aug 5, 2019 planning day with councils $546.54 $22,642.97 

09.19.19 
Catering July 10-11, 2019 Grays Harbor [refreshment inv 
rec 08.19.19] $108.55 $22,534.42 

11.06.19 Catering Oct24-25, 2019 Olympic $1,933.66 $20,600.76 

Catering Feb 12, 2019 New VP Orientation $260.00 $20,340.76 

02.18.20 Catering Feb 13-14, 2020 SBCTC $2,755.58 $17,585.18 



Redesigning Colleges at Scale:
Fall 2019 Guided Pathways Scale of Adoption Assessment Update
for the Washington State Community and Technical Colleges 

Maggie Fay 
May 2020 

Report Summary 

• Develop meta-majors and program maps as a foundation for further guided pathways 
reforms. Washington State’s system of community and technical colleges (CTCs) have made a 
great deal of progress creating and publishing meta-majors and program maps to clarify the 
program choice process and help students understand what a program requires and what it will 
prepare them for. 

• Use meta-majors to redesign onboarding. Colleges are using meta-majors to organize outreach 
and student recruitment so that students can learn about programs available in meta-major areas 
and the jobs and transfer degrees those programs lead to. Further, some colleges are 
contextualizing onboarding experiences, entry advising, and early-term courses to align with 
meta-majors. 

• Work on redesigning the first-term experience. Some colleges use the mapping process to 
critically examine how courses contribute to learning outcomes and the development of skills at 
the program level. Mapping can help faculty identify critical program courses in which students 
may need additional embedded academic supports or which provide an opportunity to “light a 
fire” and engage students in the foundational concepts and paradoxes of a discipline. 

• Ensure that students are helped to take field-relevant college-level math and English in 
their first year. Although many Washington colleges are moving toward shortening or 
eliminating sequences of pre-curricular developmental requirements, the majority still mandate 
that students complete multiple levels of pre-curricular math and/or English. 

• Use data to target equity. Colleges are making progress using administrative data to address 
equity gaps for specific student populations, in particular by programs of study, and identify 
periods when students would benefit from increased support. Importantly, colleges are 
considering the demographic composition of competitive admissions programs that lead to high-
paying jobs; examining discrepancies between the demographic composition of these programs 
and the college population overall; and making changes to admissions criteria that have 
disproportionately barred access to particular groups of students. 

Introduction 
In fall 2019, the Washington State community and technical colleges (CTCs) completed the Scale of
Adoption Assessment (SOAA) for the second time, having completed the assessment initially in the 
spring of 2018. The purpose of the SOAA is to help colleges plan for and reflect on their progress 
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implementing guided pathways reforms at scale. After completing the SOAA, all 34 colleges in the 
system brought together teams of administrators and faculty members to participate in 75-minute follow-
up calls with Community College Research Center (CCRC) staff and Washington’s change facilitators. 
The calls provided additional insights as to how colleges are implementing guided pathways reforms, how
reforms affect equity gaps in student outcomes, and the challenges and opportunities that arise from this 
work. 

Since the beginning of the pathways redesign work in Washington, the CTCs have made a point of using 
pathways to advance conversations about equity in student access and outcomes. Reflecting this priority,
the Washington State SOAA includes a section on institutional progress toward addressing equity gaps in 
student outcomes by establishing a common language to discuss equity across campus; setting goals to 
reduce gaps; defining measures to assess progress; identifying specific populations at each college to 
target support; and redirecting resources toward those populations and efforts. These equity questions on
the SOAA have since been adopted and used by several other states. 

This report summarizes key findings from the SOAA and offers recommendations for how the
Washington State CTCs can continue their work on guided pathways to ensure that every student is
helped to explore, enter, and complete a program of study that prepares them for transfer and/or a career.
Note that this memo will not be released publicly and is intended for use by the Washington State CTCs
and Washington State Board for Community and Technical Colleges (WA SBCTC) leadership to support 
ongoing planning and implementation of pathways reforms. Please send corrections or clarifications to 
Maggie Fay, CCRC research associate (fay@tc.columbia.edu). 

Main Findings 
Since the Washington State CTCs began planning and implementing pathways reforms in 2018, the 
biggest areas of progress have been in the establishment of meta-majors that group programs thematically
or by broad career field and the creation and ongoing refinement of program maps. Twenty-one colleges
have meta-majors on their websites, while another eight colleges have this work underway. Six
Washington colleges have published student-facing maps for all programs on their websites and another
19 colleges are making progress toward this goal. The remaining eight colleges are in the early stages of
discussion and planning to undertake program mapping. 

Some Washington colleges are using meta-majors and program maps as the basis for redesigning how
students enter the college, explore careers and programs of interest, and engage in academic planning and 
coursework relevant to a program of interest in early terms. The majority of colleges are in the early 
stages of this work. While the colleges have made commendable progress creating program maps, these
maps are not being used systematically to help every student build a customized educational plan to 
completion. There has also been limited progress identifying critical program courses. As a result, there
has been little integration of contextualized academic supports in those classes to ensure that students are
successful. These will be critical next steps in the colleges’ pathways redesign work. 

Furthermore, the Washington CTCs have implemented few pathways reforms at scale. While there are 
many examples of promising work throughout the system, these reforms tend to happen in pockets, as a
result of the efforts of individual faculty members or administrators and often affect a discrete population
of students. For example, some colleges described strong practices related to building full, customized 
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educational plans in the first term only for TRIO students; or offering comprehensive onboarding and
career exploration support for students in STEM programs; or excellent examples of engaging, hands-on 
pedagogical practices led by individual faculty members that have not been widely implemented. While
these efforts are important and undoubtedly beneficial to the students who fall into the target populations, 
they don’t benefit most students and are therefore unlikely to have large impacts on success in courses, 
programs, or degree attainment at the college or program level. We encourage colleges to identify
instances where good practice exists, learn more about how students who are experiencing these practices 
are being impacted, and then develop plans and strategies to scale practice. 

The creation of meta-majors and program maps are important milestones. Creating clarity about student 
pathways from college entry to degree attainment, further education, and employment is central to guided 
pathways reforms. Once established, it is critically important to ensure that meta-majors and program
maps are used to redesign the student experience, starting with how the colleges help students explore, 
enter, and make early progress in programs of study. In the sections that follow, we provide examples of 
pathways redesign efforts underway in these areas. We also summarize themes that emerged from the
discussion around the equity questions in the SOAA. 

Meta-Majors and Onboarding 

About half of the Washington CTCs have implemented meta-majors, often called Areas of Study or 
Pathways. Meta-majors can help structure the creation of academic and career communities and simplify 
the program exploration process for students by grouping programs into larger thematic areas. For 
example, colleges can use the meta-major structure to build common first-term course sequences for 
programs in the same meta-major, enabling students who are undecided about what they want to pursue to 
enter a meta-major and explore a group of related programs without accruing excess credits. 

Using meta-majors to help structure the program exploration process 

Peninsula College created unique landing pages on its website for each of its seven Areas of Study that 
include short video overviews, learning outcomes for the area of study, a list of the programs clustered 
within each area, and links to individual program pages for students to explore degree options and peruse 
sample program maps. Everett Community College offers pathway-specific outreach events where 
students can learn about degrees available in a pathway and the jobs those degrees prepare students for. 
For example, the Science, Technology, Engineering, and Math (STEM) pathway hosts quarterly events, 
including a Science Fair, and conducts regular outreach to local elementary schools to put on STEM 
demonstrations. 

Building identity around a field of interest 

Displaying meta-majors on websites to help students understand what programs the college offers 
and how they are related is an important first step. However, if meta-majors are not implemented in a 
way that changes the student experience at the college, students will not fully derive benefits from 
pathways reforms. In addition to clarifying the choice-making process, meta-majors can play a 
critical role in building student identity around a field of interest by connecting students with faculty, 
advisors, and other students with similar interests. Renton Technical College aligned its new student 
orientation to the college’s seven Areas of Study so that students receive introductory information 
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specific to their area of interest and meet faculty and students in their program area from the start. 
North Seattle College assigned advisors to each of its eight Areas of Study, so that students can 
engage in program exploration and education planning with a specialist in their area. This also 
creates the potential for closer collaboration between advisors and faculty to recruit and support 
students in the given area. 

Contextualizing onboarding and advising 

Meta-majors can also provide a structure for contextualizing onboarding experiences and entry advising, 
as well as early term courses to a particular field. Pierce College District contextualized its mandatory, 
first-term student success course to emphasize program choice affirmation and career exploration within 
each of its six Career Pathways. Skagit Valley College is aligning curriculum in common introductory 
courses, like English 101, to the college’s nine Areas of Study. South Seattle College uses its eight Areas 
of Study to track how students move from broad areas into specific programs. The college assigned codes 
in its data system to the Areas of Study and to programs in order to track how many students enter each 
Area of Study and how long it takes students to transition from an Area to a specific program. These data 
allow the college to target support to students slow to transition into a program and to anticipate needs for 
scheduling and advising in Areas of Study and programs. 

Program Maps and First-Term Courses 

As mentioned earlier, six colleges have published program maps on their websites so that students can
access them to get a clear sense of program requirements and timeline for completion and another 19 are 
planning to do this. Program maps are among the more tangible work products associated with pathways
reforms. However, we find that in Washington, as in other states undertaking this work, many colleges get
mired in the mapping process and seek to create a map for every contingency (i.e. full-time, part-time, 
with developmental requirements and without, starting in the winter, spring, and summer terms, etc.). 
Maps are a starting point for developing customized educational plans, therefore they do not need to
illustrate every possible contingency. 

Providing information about program requirements and course sequences 

Good maps should strike a balance between specificity and generalizability. Ideally, maps should give 
students a general idea about what a program requires; its foundational courses, including what math 
course the program requires; and any embedded certificates or certifications that students can earn on 
their way to a degree. Peninsula College is in the process of publishing maps for all its programs, 
including degrees and certificates, which include quarter-by-quarter suggested course sequences, 
program-aligned mathematics, and details on program length, estimated additional program costs, career 
opportunities, and potential earnings. South Seattle College is in the process of publishing maps for all 
programs, which include recommended courses by quarter and a quarter-by-quarter to-do list that reminds 
students to meet with advisors, build education plans, apply for financial aid, and plan for transfer. Big 
Bend Community College’s program maps specify pre-program entry requirements including reminders 
to meet with a program-specific advisor. Pierce College District created maps for all 110 programs that 
do not group courses by quarter, but rather recommend an overall order or sequence that courses should 
be taken to make the maps useful for students, regardless of how many courses they choose to take each 
semester. 
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Facilitating the development of program-level learning outcomes 

An often overlooked function of the program mapping process is that maps can also facilitate planning for 
administrators and faculty as well as students. Program maps can help faculty think beyond course-level 
learning outcomes to critically evaluate what programs are preparing students to do. Maps can also help 
demonstrate which courses are best suited to help students develop the knowledge and skills that they 
need for good jobs and/or transfer in a major in the given field or how current curricula might be revised 
to better align to program-level learning outcomes. Pierce District Colleges’ maps include a short text 
justification, aligned to the specific goals of that program of study, as to why each course was included in 
a map and what it will equip students to do. At Clover Park Technical College, the process of mapping, 
which is undertaken by the Student Learning Committee in collaboration with an instructional designer, 
has resulted in substantial changes to some programs including creating new introductory courses, 
aligning accelerated developmental math and English, and cutting up to 20 excess credits from a program. 
South Puget Sound Community College is in the process of contextualizing curriculum in common 
introductory courses (i.e., courses that appear on several program maps) to specific programs. For 
example, because Criminology appears across several program maps, instructors teaching this course are 
creating assignments that reflect the contexts of students’ specific programs. 

Identifying critical courses 

Building program maps also creates an opportunity for faculty and administrators to identify critical 
courses for each program of study. “Critical courses” may be those in which students need extra academic 
support or which provide an opportunity to “light a fire” in students’ interest in a field. As of fall 2019, 
few Washington colleges have identified critical program courses. A common theme in follow-up calls 
was that colleges struggle to identify critical courses, particularly program-specific critical courses, and 
have not developed criteria to define what these are. Colleges typically think of critical program courses 
as those courses, such as introductory college-level math and English or Anatomy and Physiology, that 
have high rates of failure and attrition. This is one useful way to identify a “critical course” as one that 
stalls academic progress for many students and where the college can embed proactive academic 
supports. We encourage positive framings of “critical courses” when communicating them to students as 
key to success in their program and as foundational to their future learning in a field. 

We did see some promising work along these lines. South Puget Sound Community College analyzed 
student course-taking patterns and outcomes to identify “toxic” and “beneficial” pairs of courses. Toxic 
pairs produced lower pass rates when students took both courses in the same term, while beneficial pairs 
produced a synergy that promoted better outcomes in both courses. The college revised program maps to 
decouple toxic pairs and couple beneficial pairs. After identifying high-enrollment, high-attrition courses, 
Lake Washington Technical College sought grant and foundation funding to embed supplemental 
instruction in those courses, which led to significant reductions in equity gaps in course outcomes. Walla 
Walla Community College created a dashboard for faculty to track pass rates and explore inequities in 
course outcomes in its high-enrollment gateway courses across programs. 

Another way to define critical courses is as courses that expose students to foundational concepts, 
theories, and information about a discipline. These courses present an opportunity to “sell” a program and 
engage students in a field of study by demonstrating the importance and relevance of the disciplinary 
content to future engagement in a field, whether through work or future education opportunities. These 
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courses can also provide the opportunity for faculty to “light the fire” for learning more about the field by 
exposing students to “threshold” concepts1 that illuminate the core puzzles and paradoxes of disciplines 
and offer new analytic lenses to students. “Light the fire” courses incorporate active learning 
opportunities to give students engaging, hands-on learning experiences.2 Bellevue College created a Dean 
of Undergraduate Research position to support undergraduate research efforts. The college also offers 
several undergraduate research programs including the RISE Learning Institute that works across the 
college and with the local community to create a range of experiential learning opportunities for students. 
North Seattle and Green River Colleges are working to expand research experiences for students in 
STEM programs. Overall, we heard limited examples of colleges using critical program courses as an 
opportunity to engage students’ interest in a field by providing them with a transformative learning 
experience early on, and we have included this in our recommendations as a promising avenue to pursue. 

Equity and Guided Pathways 

The Washington State CTCs continue to make addressing equity gaps in student outcomes the centerpiece
of their guided pathways work. Colleges continue to work to address measures of equity that were
included in the first SOAA including defining common, campus-wide language to discuss equity, setting
goals for equity work and measures to assess progress toward those goals. In these three areas, we did not
hear about substantial developments since the spring of 2018. Colleges are making incremental changes 
such as continuing to advance a public vision for equity by embedding equity goals in strategic plans and
other public documents and working to make the staff and faculty population reflect the student
population by adopting equity-focused hiring practices such as including an equity advocate on every
hiring committee. 

There is a growing emphasis on using disaggregated data to identify specific populations to target equity
work and better understand the needs for support. Some colleges are also looking at outcomes at the 
program and course levels, in addition to the institutional level, to better understand the needs of diverse
populations as they progress through programs of study. 

Targeting equity work 

Many colleges are making progress targeting their work to address equity gaps for specific student 
populations, in particular by programs of study, and even identify periods when students would benefit 
from higher levels of support. Clover Park Technical College created a diversity fact book that compiles 
disaggregated data on persistence, retention, and completion that has allowed staff to identify specific 
populations that need support. Big Bend Community College has determined that its first generation in 
college and students from low-income backgrounds need support in early terms of enrollment. The 
college is using Starfish to identify specific students in these groups and proactively connect them with 

1 See, Glynis C. (2006) An introduction to threshold concepts, Planet, 17:1, 4-5, DOI: 10.11120/plan.2006.00170004 
and Meyer, J. H., & Land, R. (2005). Threshold concepts and troublesome knowledge (2): Epistemological 
considerations and a conceptual framework for teaching and learning. Higher education, 49(3), 373-388. 

2 See, Wang, X. (2020). On my own. Boston: Harvard Education Press and Estrada et al. (2016). Improving 
Underrepresented Minority Student Persistence in STEM. CBE Life Sciences Education, 15 (5), 1-20 for more on 
incorporating experiential learning opportunities into gateway coursework. 

6 

http:2See,Wang,X.(2020).On


 

 
 

       
    

     
     

        
    

    
                 

     

     

           
     
           

         
 
           

 
 

  

     

       
      

     
  

        
         

       
      

            
 

   

               
      

       
        

           

             
      

     

appropriate support resources in a just-in-time manner. Clark College prioritized addressing barriers to 
entry and persistence in competitive admissions programs, which currently do not reflect the makeup of 
the college’s overall population. In a similar vein, Everett College revised admissions processes for its 
nursing program to facilitate the entry of a more representative group of students. South Puget Sound 
Community College also changed admissions requirements for entry to its nursing program after 
realizing the GPA requirements for eligibility created a bias favoring admission for middle- to upper-
income students with college-educated parents. Based on research showing that students with a 3.3 GPA 
would be just as successful in the nursing program, the college lowered the GPA cutoff for eligibility and 
then used a lottery to select among those students for admission to the program. 

Examining inequities at the program level 

Colleges are infusing their equity work with efforts to facilitate students’ learning as they progress 
through programs of study. In Pierce District Colleges, faculty examine disaggregated course completion 
and retention data by program with attention to when students are most likely to withdraw from and drop 
courses in order to embed support at the most critical junctures. At South Puget Sound Community 
College, faculty collectively review disaggregated program data as part of the program review process 
and set goals for improvement at the course and program levels. Additionally, as part of the tenure and 
post-tenure processes, faculty review equity gaps in their courses and set individual goals for 
improvement. If faculty fail to make improvements to their course-level equity gaps, they are put on a 
performance improvement plan. 

Suggestions for Addressing Common Challenges 

During our calls with the CTCs, teams raised several issues and questions related to the college and 
statewide contexts and the implementation of guided pathways reforms. These include questions about the 
applicability of pathways reforms to technical colleges; the challenge of implementing these reforms at 
small and rural colleges; the challenge of implementing reforms in a context of financial constraint; and 
how to proceed with advising redesign as colleges await the implementation of ctcLink. We discuss some
of these issues below and provide recommendations for how colleges can work within their unique 
context to redesign student supports within the guided pathways framework. However, colleges also 
raised some concerns and cited barriers to implementing guided pathways reforms for which we have no
direct solutions. After reading this report, other WA SBCTC colleges may have better solutions to offer to 
colleges experiencing common challenges described in this section. 

Technical colleges and pathways 

Technical colleges were ahead of the curve in implementing many guided pathways practices, such as
mapping out programs from start to finish, carefully monitoring student progress through programs, and
engaging students in hands-on, program-relevant learning experiences. However, a common theme
among Washington technical colleges at this stage in the guided pathways implementation process is that
some elements of guided pathways are an awkward fit for their institutions. For example, it was common
for technical college staff and faculty to observe that few students enter their institutions undecided about 
what they want to pursue. We would respond that most elements of the guided pathways model are still
applicable to technical colleges and encourage technical colleges to examine what are sometimes long-
held assumptions about students, their goals, and how this might relate to their choice of majors. As with 
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comprehensive community colleges, students who enter technical colleges are often placed into 
developmental courses that can result in lengthy delays to starting program courses. During our calls we 
heard that students in developmental education were a significant source of attrition for technical
colleges. This issue underscores the importance of continuing the work to reform placement processes, to
shorten or eliminate pre-curricular developmental sequences, and, importantly, to ensure that all students 
take engaging courses related to programmatic interests in early terms of enrollment. Instead of
prerequisite courses, technical colleges could also use the I-BEST model to ensure that students are not 
delayed in entering a program by long sequences of developmental education. 

Implementing pathways at small and rural colleges 

Colleges with small enrollments and rural colleges noted that factors specific to their contexts and 
resource constraints made it difficult to undertake many pathways reforms. Staff at rural colleges noted 
that their students often have different academic goals than students in urban areas. Staff also observed 
that rural students are less likely to pursue transfer due to the distance to four-year colleges and the lack 
of local jobs that require bachelor’s degree level education. Again, we would encourage colleges to
unpack these observations, perhaps with some student focus groups. For colleges with already low and 
declining enrollments, fewer resources may be available to undertake what can be expensive reforms such 
as the expansion of academic supports for students, hiring additional advisors, or acquiring new software.
Resource constraints are real and challenging problems, though many pathways reforms, including some
of the changes described in this report, can be undertaken without significant capital investments. For 
example, engaging faculty members in cross-disciplinary discussions to thoughtfully sequence courses in 
programs of study; identify the most appropriate math course for a program; and discuss strategies to 
support students’ success in gateway program courses can be done without significant additional costs. 

Advising redesign and the implementation of ctcLink 

One challenge that nearly all colleges discussed stemmed from the implementation of ctcLink. The slow 
roll-out of ctcLink is limiting campus action on advising redesign work. Many colleges are waiting for the 
new system to be fully implemented before they acquire the new software needed to create customized 
education plans for each student or monitor student progress on plans. It is reasonable for colleges to put 
off purchasing new software given the uncertainty. However, we recommend that colleges still begin
planning and implementing a redesign of the onboarding experience to help students explore programs
and build full-program education plans. Even if the plans currently developed are on paper, the college
will have redesigned the student experience and business processes so that, by the time the ctcLink 
upgrades are completed, the technology can be used to store the plans and monitor students’ progress. We
encourage colleges not to wait until ctcLink has been implemented to begin efforts to change their 
practices on this front. 

Recommended Focus Areas for Next Phase of Guided Pathways Reform in 
Washington 
The Washington CTCs have made important steps in implementing guided pathways practices. This, 
combined with the state board’s and colleges’ focus on leading with equity, have laid a strong foundation 
for continuing to implement reforms at scale that are designed to help students into and through programs 
of study. As the colleges continue their work, we encourage the planning and implementation teams to 
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pay particular attention to how students enter the college as well as their experience during their first year. 
As CCRC’s presentations to the Washington State CTCs in 2019 highlighted, few students who start 
college at a CTC in Washington are still enrolled in any college a year later. On average, the Washington 
CTCs lose 60% of Black, Latinx, and Pacific Islander students and 50% of all students by the beginning 
of the second year of enrollment. The vast majority of these students drop out permanently and never 
reenroll at any higher education institution. Accordingly, we believe that in order to create more equity in 
student outcomes and to move the needle on retention, graduation, and transfer, it is critical to focus on 
students’ initial terms in college. To that end, we conclude with recommendations for how colleges can 
focus their pathways work around students’ transition into and initial terms at the college to promote 
retention and persistence and to address equity gaps in student outcomes. 

Use program maps as a basis for developing full education plans for all students. Even if colleges 
create well-designed maps, they will have limited impacts if they are not accessible and useful to students. 
Ideally, maps should serve as guidelines or templates to build full education plans in the first or second 
term that are customized to each student’s situation and objectives. At South Puget Sound Community 
College, every student builds a full education plan, based on the program maps, in Starfish software 
during a mandatory first-term student success course. In Pierce District Colleges, students create a full-
program educational plan, using advising software, based on program maps in an initial advising meeting 
and affirm or modify their choices in a mandatory College 110 course. 

Engage all students in courses relevant to programs of study early. Preliminary research conducted by 
CCRC on course-taking sequences in the Washington CTCs indicates that the majority of students take 
developmental courses in math, writing, and (sometimes) reading; a general student success course; and 
physical education in their first term in college. Few students take any course related to a field of interest 
or even in any field that might be of interest. We hypothesize that this type of schedule contributes to 
student attrition in their first year. We believe that it is critical to engage students in relevant courses in 
their first term. Many Washington CTCs that have sequenced maps on their websites for the majority of 
their programs, including Big Bend Community College and Peninsula College, do include program-
specific courses in the first or second terms. Early engagement in program-specific courses is a 
particularly strong practice in technical colleges, whose faculty and administrators have long understood 
the need to “hook” students with relevant coursework early. To help students see the relevance of 
coursework to their longer term goals, as well as the value of investing in postsecondary education, 
colleges should prioritize including a program-specific, “light the fire” course (not just a gateway course 
in general education) that incorporates active learning in the first term or early in the course sequence on 
all program maps and all student educational plans. We would also suggest colleges consider using 
workforce or academic I-BEST in place of developmental math and writing. I-BEST would allow 
underprepared students to take a course in a field of interest with the academic support integrated into and 
contextualized to that course. 

Focus on helping students complete field-relevant college-level math and English in their first term or 
two. At both community and technical colleges, students who are placed below college-level are often 
excluded from program-specific courses in early terms or even in their first year. Although many 
Washington colleges are moving toward shortening or eliminating sequences of pre-curricular 
developmental requirements, the majority still mandate that students complete multiple levels of pre-
curricular math and/or English. It is well documented that assignment to developmental education courses 
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and resulting attrition contribute to equity gaps in student postsecondary outcomes. Therefore, in order to 
address equity gaps and help engage students in program-relevant coursework, we recommend that the 
Washington CTCs dramatically shorten course sequences or eliminate pre-curricular developmental 
requirements. 

We applaud the Washington CTCs’ commitment to closing equity gaps in student postsecondary 
outcomes and on the progress they have made thus far implementing pathways reforms. We suggest that 
the CTCs build on their accomplishments by continuing to implement reforms that are well aligned with 
the overarching goals of guided pathways and with each other. For example, colleges can use meta-
majors to structure convocation, orientation, and first-year experience courses; use the mapping process to 
identify critical program courses, which likely contribute to equity gaps in student persistence; and 
leverage professional development to strengthen curriculum and teaching and learning in these classes. 
Finally, we encourage the CTCs to focus on strengthening the first year through onboarding that focuses 
on helping students explore and enter a program aligned to their interests from the start; create a full-
program customized educational plan as early as possible; and take an engaging course on topics of 
interest in the first term. CCRC’s new practitioner packet on redesigned onboarding may provide some 
additional ideas for how colleges can redesign and scale existing practices with these goals in mind. 

Postscript: Guided Pathways Priorities during COVID-19 
Since we conducted the SOAA and interviewed teams from the Washington colleges in fall 2019, the
COVID-19 pandemic has upended higher education. While there is still much uncertainty about the 
future—including whether enrollments will go up or down, how the student composition might change in
the next academic year, and whether classes will be in-person, online, or some combination of the two—
we believe that several guided pathways practices will become even more critical to student and college 
success. There will likely be much more competition for students from four-year institutions and online 
providers, so it will be critical to ensure that colleges offer relevant, well-taught programs of value to the
community and the local labor market. In particular, colleges should ensure that new and returning 
students are helped to: 

1. Explore options and interests and develop educational and financial plans that will enable them to 
secure stable employment in the near term and advance to better jobs over time. To do this, 
colleges will need to collaborate with employers to create and market program maps by field (or 
meta-major) to key student groups. 

2. Connect with faculty, experienced students/alumni, advisors, and others in the student’s field of 
interest starting at orientation. 

3. Take courses that spark their interest and enable them to develop 21st-century professional skills, 
which will maximize their chances of success in a highly competitive job market.  

In partnership with the Washington SBCTC and the Student Success Center, we plan to offer a webinar 
this summer that will provide additional insight into how colleges can implement these practices. 
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Appendix: Washington State Community and Technical Colleges’ SOAA Ratings, 
2018–2019 

Mapping Pathways to Student End Goals 

Spring 2018 Fall 2019 

1A. Every program is well-designed to guide 
and prepare students to enter employment and 
further education in fields of importance to the 

college’s service area. 

0 0 

At scale 

14 

6 

9 

2 

11 

10 

6 

7 

16 

9 

5 

1 

1B. Detailed information is provided on the 
college’s website on the employment and 
further education opportunities targeted by 

each program. 16 

3 

12 

3 Scaling in progress 

Planning for implementation 

Not systematic 

Not occurring 

0 0 

0 2 
1C. Programs are clearly mapped out. Students 
know which courses they should take and in 5 10 

what sequence. Courses critical for success and 
12 12 other progress milestones are clearly identified. 

This information is easily accessible on the 14 9 
college’s website. 

0 1 

CCRC: April 2020 
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Helping Students Choose and Enter a Pathway 

Spring 2018 Fall 2019 

0 1 2A. Every new student is helped to explore 9 
career/college options, choose a program of 13 
study and develop a full-program planas soon 9 8 

13 as possible. 12 
0 0 

1 2B. Special supports are provided to help 2 
5 academically unprepared students to succeed 6 

in the “gateway” courses for the college’s major 7 6 
program areas—not just in college-level math 17 19 

and English. 1 1 
At scale 

Scaling in progress 7 14 
7 9 Planning for implementation 2C. Required math courses are appropriately 

11 3 
6 8 

aligned with the student’s field of study 
Not systematic 

0 
Not occurring 

2 2 
2D. Intensive support is provided to help very 9 8 
poorly prepared students to succeed in college- 6 6 

level courses as soon as possible 14 16 
0 2 

1 1 
2E. Collegeworkswithhigh schools and other 8 13 
feeders tomotivate and prepare students to 3 6 enter college-level coursework in a program of 

study when they enroll in col lege. 16 17 
0 0 

Keeping Students on their Path 

Spring 2018 Fall 2019 

0 0 
4 8 

in and how far along he/she is toward completing 9 7 
their program plan. 18 19 

0 0 

3A. Advisorsmonitor which program every student is 

1 
4 

2 
7 

3B. Students can easily see how far they have come 
7 10 

and what they need to do to complete their program 
16 15 

2 1 

At scale 
0 0 

3C. Advisors and students are alertedwhen students Scaling in progress 7 1 
are at ri sk of falling off their program plans andhas 

11 8 Planning for implementation 
that help students get back on track. 

pol icies and supports in place to intervene in ways 
18 16 

1 Not systematic 3 

Not occurring 
2 0 

3D. Assistance is provided to students whoare 1 
unl ikely to be accepted into limited access programs 

7 4 such as nursing to redirect to another more viable 
path to credentials and a career. 25 21 

1 4 

3E. The col lege schedules courses to ensure students 0 0 
can take the courses they need when they need 5 
them, can plan their lives around school from one 16 16 

term to the next, and can complete their programs in 10 12 
as short a time as possible. 

4 

1 1 

12 



 

 
 

 

 

   

      
        
     

      
     
     

      
     

    
   

      
      

   
 

       
     

     
      

   

       
     
     

  

 

  

  

 

 

    
 

     

    
    

      
     
     

        
      

        

        
      

     
    

        
     

 

 

  

  

 

 

Ensuring that Students are Learning 

Spring 2018 Fall 2019 

4 9 
4A. Program learning outcomes are aligned with the 10 10 
requirements for success in the further education and 10 10 
employment outcomes targetedby each program. 6 5 

0 0 

4B. Students have opportunity to apply and deepen 4 2 
knowledge and ski lls through projects, internships, 7 8 
co-ops, clinical placements, group projects, service 8 10 
learning, study abroad and active learning activities 11 14 

that faculty embed into coursework. 0 0 

7 9 4C. Faculty assess whether students are mastering At scale 
8 10 learning outcomes and building skills across each 
8 10 Scaling in progress program, in both arts and sciences and 5 6 career/technical programs. 1 0 Planning for implementation 

Not systematic 5 
6 7 

5 4D. Results of learning outcomes assessments are 
used to improve teaching and learning through Not occurring 10 10 program review, professional development, and 12 9 other intentional campus efforts. 0 0 

1 0 
4E. The col lege helps students document their 1 1 
learning for employers and universi ties through 2 0 
portfolios andother means beyond transcripts. 20 27 

7 5 

4 2 
4F. The college assesses effectiveness of educational 5 
practice (e.g. using CCSSE or SENSE, etc.) and uses the 8 7 
results to create targeted professional development. 16 17 

2 

2 

1 

Additional SOAA questions added in fall 2019 
Fall 2019 

4 

14 (Area 1) Programs are organized and marketed in 
broad career-focused academic and communities or 9 

“meta-majors”. 5 

0 

5 
(Area 2) Special supports are provided to help 11 

academically underprepared students to succeed in 
7 the program-relevant “gateway” English courses by 

the end of their first year. 9 At scale 

0 Scaling in progress 

Planning for implementation 

Not systematic 5 
Not occurring 

academically underprepared students to succeed in 
(Area 2) Special supports are provided to help 7 

10 the “gateway” math courses by the end of their first 
year. 10 

0 

7 
(Area 4) Instruction across programs (especially in 
program introductory courses) engages students in 9 

active and applied learning, encouraging them to 6 
think cr itically, solvemeaningful problems, and 9 work and communicate effectively with others. 

1 *Two colleges did not answer
these questions 
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Guided Pathways in 
Washington State: 
Summary of SOAA Responses in 
Spring 2018 and Fall 2019

Community College Research Center
Teachers College, Columbia University

April 2020



Summary of main findings from SOAA 
process

• Progress developing meta-majors and program 
maps

• Areas for development: 
• Use of meta-majors to redesign onboarding 

• Redesigning the first-term experience to focus on 
program exploration, choice, and planning

• Ensuring that students complete field-relevant college-
level math in their first year (doesn’t have to be the first 
quarter!)

• Use of data to improve equity of access and completion 
in high-return workforce and transfer programs



CCRC: April 2020

Mapping Pathways to Student End Goals

0

0

0

14

16

14

12

9

6

5

5

9

0

1

2

1C. Programs are clearly mapped out. Students 
know which courses they should take and in 

what sequence. Courses critical for success and 
other progress milestones are clearly identified. 

This information is easily accessible on the 
college’s website.

1B. Detailed information is provided on the 
college’s website on the employment and 

further education opportunities targeted by 
each program.

1A. Every program is well-designed to guide 
and prepare students to enter employment and 
further education in fields of importance to the 

college’s service area.

Spring 2018

1

0

0

9

16

11

12

3

10

10

12

6

2

3

7

Fall 2019

At scale

Scaling in progress

Planning for implementation

Not systematic

Not occurring



Helping Students Choose and Enter a Pathway

0

0

0

1

0

16

14

6

17

13

6

6

11

7

9

8

9

7

5

9

1

2

7

1

0

2E. College works with high schools and other
feeders to motivate and prepare students to

enter college-level coursework in a program of
study when they enroll in college.

2D. Intensive support is provided to help very
poorly prepared students to succeed in college-

level courses as soon as possible

2C. Required math courses are appropriately 
aligned with the student’s field of study

2B. Special supports are provided to help 
academically unprepared students to succeed 

in the “gateway” courses for the college’s major 
program areas—not just in college-level math 

and English.

2A. Every new student is helped to explore
career/college options, choose a program of

study and develop a full-program plan as soon
as possible.

Spring 2018

0

2

1

0

17

16

8

19

12

3

6

3

6

8

13

8

9

6

13

1

2

14

2

1

Fall 2019

At scale

Scaling in progress

Planning for implementation

Not systematic

Not occurring



Keeping Students on their Path

1

1

1

2

0

10

25

18

16

18

16

4

11

7

9

4

1

1

4

4

0

0

0

2

0

3E. The college schedules courses to ensure students
can take the courses they need when they need

them, can plan their lives around school from one
term to the next, and can complete their programs in

as short a time as possible.

3D. Assistance is provided to students who are
unlikely to be accepted into limited access programs

such as nursing to redirect to another more viable
path to credentials and a career.

3C. Advisors and students are alerted when students
are at risk of falling off their program plans and has
policies and supports in place to intervene in ways

that help students get back on track.

3B. Students can easily see how far they have come
and what they need to do to complete their program

3A. Advisors monitor which program every student is
in and how far along he/she is toward completing

their program plan.

Spring 2018

1

4

3

1

0

12

21

16

15

19

16

7

8

10

7

5

7

7

8

0

2

0

1

0

Fall 2019

At scale

Scaling in progress

Planning for implementation

Not systematic

Not occurring



Ensuring that Students are Learning

2

7

0

1

0

0

16

20

9

6

11

6

8

2

10

8

8

10

2

1

6

8

7

10

2

0

5

7

4

4

4F. The college assesses effectiveness of educational
practice (e.g. using CCSSE or SENSE, etc.) and uses the
results to create targeted professional development.

4E. The college helps students document their
learning for employers and universities through
portfolios and other means beyond transcripts.

4D. Results of learning outcomes assessments are
used to improve teaching and learning through
program review, professional development, and

other intentional campus efforts.

4C. Faculty assess whether students are mastering
learning outcomes and building skills across each

program, in both arts and sciences and
career/technical programs.

4B. Students have opportunity to apply and deepen
knowledge and skills through projects, internships,
co-ops, clinical placements, group projects, service
learning, study abroad and active learning activities

that faculty embed into coursework.

4A. Program learning outcomes are aligned with the
requirements for success in the further education and

employment outcomes targeted by each program.

Spring 2018

1

5

0

0

0

0

17

27

12

5

14

5

7

0

10

10

10

10

5

1

7

10

8

10

4

1

5

9

2

9

Fall 2019

At scale

Scaling in progress

Planning for implementation

Not systematic

Not occurring



*Two colleges did not answer 
these questions

Additional SOAA questions added in fall 2019

1

0

0

0

9

10

9

5

6

10

7

9

9

7

11

14

7

5

5

4

(Area 4) Instruction across programs (especially in
program introductory courses) engages students in
active and applied learning, encouraging them to
think critically, solve meaningful problems, and
work and communicate effectively with others.

(Area 2) Special supports are provided to help 
academically underprepared students to succeed in 
the “gateway” math courses by the end of their first 

year. 

(Area 2) Special supports are provided to help 
academically underprepared students to succeed in 
the program-relevant “gateway” English courses by 

the end of their first year. 

(Area 1) Programs are organized and marketed in 
broad career-focused academic and communities or 

“meta-majors”. 

Fall 2019

At scale

Scaling in progress

Planning for implementation

Not systematic

Not occurring



1) Help every student develop short-term educational + 
financial plan to stable jobs and a longer term plan to 
good career

2) Create and market post-Covid program maps by field 
to stable jobs in near term and longer-term careers for 
key student groups

3) Connect every student with faculty, experienced 
students/alumns, advisors others in the student’s field 
of interest starting at orientation

4) Design every course (especially 1st term courses) to 
engage students in learning and teach 21st Century 
professional skills

GP Strategies Post-Covid



 

DRAFT Learning Agenda - Virtual series 
 

o Guided Pathways - Washington state – Scale of Adoption themes & opportunities -  CCRC & CTC Leaders 
▪ July 1 @ 1:00pm – 2:30pm 
▪ CCRC Scholars will share key learning from the statewide scale of adoption assessment results.  In addition, early adopter 

practitioners will be sharing information including employer collaboration strategies, faculty engagement, and 
supporting student pathway entry through effective, program relevant course enrollment in the first term.  The webinar 
will be 90 minutes including breakout sessions 

 
o Engagement Strategies- Faculty, Staff, Students & Community 

▪ Return on Investment Tool – Guided Pathways - NCII  
▪ Disruption & Possibilities-Reframing w Dr Bryan Brayboy, ASU 
▪ Disruption & Possibilities – Leveraging technology – Andrew Ko, AWS Global Education & EdReimagined 
▪ Student Communication Strategies – Outreach and beyond 

 
o Transforming data into insights and action 

▪ Application conversion data – how to get it, why it matters, and what you can do with it 
▪ Student journey – data and student voices- how to integrate the two to generate insights 

 
o Financial Supports - Student Funding & Partnerships 

▪ Seamless Integrated funding for students – workforce, federal, state, and private supports 
▪ Community Based Organization Partnerships - Benefits HUBS and more… 
▪ Housing partnerships in support of student success   

 
o Onboarding 

▪ Looking Forward – Math Placement w Laura Schueller – May 1, 2020 @ 10:30 am https://zoom.us/j/940641413  
▪ Multiple Measures w Nikki Edgecomb, Community College Research Center 
▪ Meta Major selection & Program Entry Process Mapping  
▪ Intake Educational Planning/ Advising 

• Technology integrated communication & connections 

• Every student on a plan – Advising case management models to consider 

 

COVID Critical & Emergent topics – facilitated discussions w Dr. Laura Schueller 
 

Student Engagement: Getting and Keeping Students Motivated and Connected 
Monday              6/1:       8-9am, https://zoom.us/j/94843139852 
Tuesday              6/9:       3-4pm, https://zoom.us/j/94843139852 

 
Technology: Hardware and Software that can Facilitate Teaching and Learning 

Thursday            5/21:     3-4pm, https://zoom.us/j/94916992141 
Tuesday              6/9:       8-9am, https://zoom.us/j/94916992141 

 
Grading: What, How, & Why 

Tuesday              5/26:     8-9am, https://zoom.us/j/97901203087 
Friday                 5/29:     3-4pm, https://zoom.us/j/97901203087 

 
Authentic Assessment 

Tuesday              5/26:     3-4pm, https://zoom.us/j/95020352117 
Tuesday              6/2:       8-9am, https://zoom.us/j/95020352117 
Friday                 6/5:       3-4pm, https://zoom.us/j/95020352117 

 
Promoting Equity: Implementable Strategies 

Thursday            5/28:     3-4pm, https://zoom.us/j/99335372218 
Wednesday        6/3:       3-4pm, https://zoom.us/j/99335372218 
Monday              6/8:       8-9am, https://zoom.us/j/99335372218 

 
Workload Management and Avoiding Burnout 

Thursday, 6/11: 3-4pm, https://zoom.us/j/98774092778 
 

COMMUNITY AND 
TECHNICAL COLLEGES 

Washington State Board 

1300 Quince Street SE • Olympia, WA 98504-2495 • sbctc.edu 

https://zoom.us/j/940641413
https://zoom.us/j/94843139852
https://zoom.us/j/94843139852
https://zoom.us/j/94916992141
https://zoom.us/j/94916992141
https://zoom.us/j/97901203087
https://zoom.us/j/97901203087
https://zoom.us/j/95020352117
https://zoom.us/j/95020352117
https://zoom.us/j/95020352117
https://zoom.us/j/99335372218
https://zoom.us/j/99335372218
https://zoom.us/j/99335372218
https://zoom.us/j/98774092778


“Making decisions in radical uncertainty is what is happening to all 
of  us right now. We are all…confronting paradoxes and situations 
that have no resolution, no precedent and no right way forward. We 

have to rely on human instincts now, ethics, values, morality… 

The burden of  leadership is to communicate with clarity and 
authenticity – at once providing direction, demonstrating action, but 
acknowledging where there is uncertainty. Acknowledgement of  this 

uncertainty is where the invitation for collective action can take place.”

-Zhen Goh
1

INSTRUCTION COMMISSION
MAY 21, 2020



OVERVIEW

• Early Adopter Highlights

• Resource Development
• Aspen/ JFF Partnership grant 

• Scale of Adoption Assessment results – CCRC Team

• Math acceleration/ Co-Requisites

• Learning Agenda & Professional Development

• Legislative update

2



Milestones

Completions

Transfer rates

Equity impacts

3

EARLY ADOPTER HIGHLIGHTS



SKAGIT VALLEY COLLEGE – RETENTION: F > W



PENINSULA COLLEGE - COMPLETIONS



SOUTH PUGET SOUND - COMPLETIONS



PIERCE - COMPLETIONS



SKAGIT VALLEY COLLEGE - COMPLETIONS



EVERETT CC – TRANSFER TO 4 YR COLLEGE



EQUITY IMPACT
SOUTH PUGET SOUND – COLLEGE MATH Y1

HISPANIC/ LATINO STUDENTSWHITE STUDENTS



EQUITY IMPACT
SOUTH PUGET SOUND – COLLEGE ENGLISH Y1

HISPANIC/ LATINOWHITE BLACK/ AFRICAN AMERICAN



EQUITY IMPACT
SKAGIT VALLEY COLLEGE – COMPLETIONS

WHITE NATIVE HAWAIIN/ 
PACIFIC ISLANDER



EQUITY IMPACT
EVERETT CC– 4-YEAR TRANSFER

HISPANIC/ LATINOWHITE BLACK/ AFRICAN AMERICAN



UPDATES

Aspen Institute 
Guided Pathways - Workforce Integration Workshop

• At least 5-7 colleges participate with teams of 5 - 8, including college leadership.

• Decisions to consider
• Industry partner inclusion
• Open to all colleges v limited participation
• Dates > November or January

With generous support from Jobs for the Future

14



WASHINGTON STATE
SCALE OF ADOPTION ASSESSMENT

HIGHLIGHTS, THEMES, & RECOMMENDATIONS

15

Progress Highlights…

• Meta Major development

• Integration with onboarding and first quarter outcomes review

• Data disaggregation to uncover equity gaps 



WASHINGTON STATE
SCALE OF ADOPTION ASSESSMENT

HIGHLIGHTS, THEMES, & RECOMMENDATIONS

16

Recommendations post-COVID….

• Focus on creating an education & financial plan with EVERY student by first quarter

• Create and market post-Covid program maps by field in near term and longer-term 
careers, with attention to equity with underserved students

• Connect every student with faculty, experienced students/alumnus, advisors & 
others in the student’s field of interest starting at orientation



UPDATES
MATH CO-REQUISITE COMMUNITY OF PRACTICE

17



MATH LANDSCAPE ANALYSIS  
THEMES - ACCELERATION STRATEGIES

• “Emporium” style courses: self-paced courses (usually with significant 
technology support) in which students can complete more than one “traditional” 
quarter’s worth of math (usually pre-college) in a single quarter.

• “Bucket” courses: courses made up of two courses with aligned outcomes 
where students can get credit for either the first or second depending on their 
performance.

• “Accelerated” courses: students taking two courses sequentially per quarter 
– for example, the first five weeks for two hours per day are one course and the second 
five weeks for two hours per day are the second course.

• Co-Requisite courses: A course design in which students who are assessed 
below college-ready in Math are enrolled in a first-level college credit-bearing course and 
receive additional academic support concurrently with the college-level material. 

FINAL REPORT RELEASE DATE: June 15, 2020
18



MATH CO-REQUISITE LEARNING COMMUNITY

With CSW funding to support approximately 15 colleges…
• Invitation to colleges who are currently implementing 

and trying to scale or who are actively (with Title 3 or 
College Spark support) working to implement co-
requisite courses. 

• 12 colleges have committed to participating with 3 
additional colleges expressing interest.

19



LEARNING COMMUNITY CO-REQUISITE SUPPORT

• Technical Assistance (in the form of a Learning 
Community) for a cohort of colleges currently 
preparing to implement and scale co-requisite 
math curriculum 

• Resource development - Collecting resources from 
external sources and from Washington CTC’s to 
support other colleges learning (“Co-Req Curious” 
cohort)

20



LEARNING AGENDA 
PLANNING & OFFERINGS

21

Identify key 
questions & 

priorities

Adjust 
based on 
context

Develop 
Learning 
Agenda

Stakeholder  
Input

Curate 
Research & 

Early 
Learning

July 1 – CCRC webinar



COVID EMERGENT PRO-D OFFERINGS
HTTPS://WWW.SBCTC.EDU/COLLEGES-STAFF/PROGRAMS-SERVICES/STUDENT-SUCCESS-CENTER/

22

Student Engagement: Getting and Keeping Students Motivated and Connected
Monday              6/1:       8-9am, https://zoom.us/j/94843139852
Tuesday              6/9:       3-4pm, https://zoom.us/j/94843139852

Technology: Hardware and Software that can Facilitate Teaching and Learning 
Thursday            5/21:     3-4pm, https://zoom.us/j/94916992141
Tuesday              6/9:       8-9am, https://zoom.us/j/94916992141

Grading: What, How, & Why 
Tuesday              5/26:     8-9am, https://zoom.us/j/97901203087
Friday                 5/29:     3-4pm, https://zoom.us/j/97901203087

Authentic Assessment
Tuesday              5/26:     3-4pm, https://zoom.us/j/95020352117
Tuesday              6/2:       8-9am, https://zoom.us/j/95020352117
Friday                 6/5:       3-4pm, https://zoom.us/j/95020352117

Promoting Equity: Implementable Strategies
Thursday            5/28:     3-4pm, https://zoom.us/j/99335372218
Wednesday        6/3:       3-4pm, https://zoom.us/j/99335372218
Monday              6/8:       8-9am, https://zoom.us/j/99335372218

Workload Management and Avoiding Burnout
Thursday, 6/11: 3-4pm, https://zoom.us/j/98774092778

https://www.sbctc.edu/colleges-staff/programs-services/student-success-center/
https://zoom.us/j/94843139852
https://zoom.us/j/94843139852
https://zoom.us/j/94916992141
https://zoom.us/j/94916992141
https://zoom.us/j/97901203087
https://zoom.us/j/97901203087
https://zoom.us/j/95020352117
https://zoom.us/j/95020352117
https://zoom.us/j/95020352117
https://zoom.us/j/99335372218
https://zoom.us/j/99335372218
https://zoom.us/j/99335372218
https://zoom.us/j/98774092778


GUIDED PATHWAYS LEGISLATIVE UPDATE
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THANK YOU!



CAMBRIDGE INTERNATIONAL (CI) TEST SCORE EQUIVALENCIES AT 

WASHINGTON COMMUNITY AND TECHNICAL COLLEGES  
The chart included on this page represents course equivalencies awarded for each Cambridge 

International (CI) exam score and recognized by all community and technical colleges in Washington. 

Colleges may award additional credits based on local policies, when appropriate, but should not award 

course equivalency credit for scores lower than those listed in this table. Students interested in 

transferring to a four-year university should check the requirements of their target school to determine 

the best way to use their CI exam credits.  

4.60.53 Cambridge (CI) 

Washington state community and technical colleges will award unrestricted elective credit for a 

Cambridge (CI) score of E on A and AS level exams. Credit will be awarded on the basis of official CI 

results, not transcript notation. Credits granted for general education or major requirements will be 

specified by the receiving institution’s CI credit policies; otherwise, elective credit will be granted. 

Requirements of the Associate of Arts (AA) General Transfer degree allow ten (10) credits maximum from 

any single department for Humanities, Social Sciences, and Natural Sciences distribution requirements. A 

maximum of five (5) credits of World Language can be used for Humanities distribution. 

Name Exam Minimum credit 

Accounting A Level ACCT&201, ACCT&202, and ACCT&203 (15) 

Accounting AS Level General electives (5) 

Art & Design A Level Humanities distribution in art (10) and general 
electives (5) 

Art & Design AS Level Humanities distribution in art  (7.5) 

Biology A Level Natural science distribution in biology, with lab (10) 
and general electives (5) 

Biology AS Level Natural science distribution in biology, with lab (7.5) 

Business A Level BUS&101 (5) and business electives (10) 

Business AS Level BUS&101 (5) and business electives (2.5) 

Chemistry A Level CHEM&161, CHEM&162, and CHEM&163 (15) 

Chemistry AS Level Natural science distribution in chemistry, with lab 
(7.5) 

Chinese A Level World language (10) and humanities distribution (5) 

Chinese - Language AS Level World language (7.5) 

Classical Studies A Level Humanities distribution (10) and general electives (5) 

Classical Studies AS Level Humanities distribution (7.5) 

Computer Science A Level Computer science for non-majors (5) and general 
electives (10) 

Computer Science AS Level Computer science for non-majors (5) and general 
electives (2.5) 

Digital Media & Design A Level Humanities distribution (10) and general electives (5) 



Name Exam Minimum credit 

Digital Media & Design AS Level Humanities distribution (7.5) 

Drama A Level DRMA& 101 (5), humanities distribution (5), and 
general electives (5) 

Drama AS Level DRMA& 101 (5) and humanities distribution (2.5) 

Economics A Level ECON&201 (5), ECON&202 (5), and general electives 
(5) 

Economics AS Level Social science distribution in economics (7.5) 

English - Language A Level General electives (15) 

English - Language AS Level General electives (7.5) 

English - Language and 
Literature 

AS Level General electives (7.5) 

English - Literature A Level Humanities distribution (10) and general electives (5) 

English - Literature AS Level General electives (7.5) 

English General Paper AS Level General electives (7.5) 

Environmental 
Management 

AS Level Natural science distribution, with lab (7.5) 

French A Level FRCH&121, FRCH&122, and FRCH&123 (15) 

French - Language AS Level FRCH&123 (5) and humanities distribution (5) 

Geography A Level Social science distribution (10) and general electives 
(5) 

Geography AS Level Social science distribution (7.5) 

German A Level GERM&121, GERM&122, and GERM&123 (15) 

German - Language AS Level GERM&123 (5) and humanities distribution (5) 

Global Perspectives and 
Research 

A Level General electives (15) 

Global Perspectives and 
Research 

AS Level General electives (7.5) 

History A Level Humanities or social science distribution in history (10 
in one or 5 in each) and general electives (5 to 10) 

History AS Level Humanities or social science distribution in history 
(7.5) 

Japanese - Language AS Level World language (5) and humanities distribution (2.5) 

Marine Science A Level Natural science distribution, with lab (10) and general 
electives (5) 

Marine Science AS Level Natural science distribution, with lab (7.5) 

Mathematics A Level MATH&151 (5), MATH&152 (5), and  mathematics 
electives (5) 

Mathematics AS Level Mathematics electives (7.5) 



Name Exam Minimum credit 

Mathematics - Further A Level MATH&146 (5), MATH&153 (5), and mathematics 
electives (5) 

Mathematics - Further AS Level Mathematics electives (7.5) 

Media Studies A Level Humanities distribution in communication (10) and 
general electives (5) 

Media Studies AS Level Humanities distribution in communication (7.5) 

Music A Level Humanities distribution in music (10) and general 
electives (5) 

Music AS Level Humanities distribution in music (7.5) 

Physical Education A Level General electives (15) 

Physical Education AS Level General electives (7.5) 

Physics A Level PHYS&114, PHYS&115, and PHYS&116 (15) 

Physics AS Level Natural science distribution in physics, with lab (7.5) 

Psychology A Level PSYC&100 (5), social science distribution in 
psychology (5), and general electives (5) 

Psychology AS Level Social science distribution in psychology (7.5) 

Sociology A Level SOC&101 (5), social science distribution in sociology 
(5), and general electives (5) 

Sociology AS Level Social science distribution in sociology (7.5) 

Spanish A Level SPAN&121, 122, and 123 (15) 

Spanish - Language AS Level General electives (7.5) 

Spanish - Literature AS Level Humanities distribution (7.5) 

Thinking Skills A Level Humanities or social science distribution in 
philosophy (10 in one or 5 in each) and general 
electives (5 to 10) 

Thinking Skills AS Level Humanities or social science distribution in 
philosophy (7.5) 

 

For Cambridge exams that are not listed here (Afrikaans, Arabic, Divinity, Hindi, Hinduism, Information 

Technology, Islamic Studies, Law, Portuguese, Tamil, Travel & Tourism, or Urdu), please contact your 

college's Office of Admissions or Enrollment Services.   



INTERNATIONAL BACCALAUREATE (IB) TEST SCORE EQUIVALENCIES AT 

WASHINGTON COMMUNITY AND TECHNICAL COLLEGES  
The chart included on this page represents course equivalencies awarded for each International 

Baccalaureate (IB) exam score and recognized by all community and technical colleges in Washington. 

Colleges may award additional credits based on local policies, when appropriate, but should not award 

course equivalency credit for scores lower than those listed in this table. Students interested in 

transferring to a four-year university should check the requirements of their target school to determine 

the best way to use their IB exam credits.  

4.60.52 International Baccalaureate (IB)  

Washington state community and technical colleges will award unrestricted elective credit for an 

International Baccalaureate (IB) score of 4 on standard-level or higher-level IB exams. Credit will be 

awarded on the basis of official IB results, not transcript notation. Credits granted for general education 

or major requirements will be specified by the receiving institution’s IB credit policies; otherwise, 

elective credit will be granted. 

 

IB Examination Level and 
Score 

Proposed Minimum Credit 

Art History SL 4, 5, 6, 7 Humanities distribution (5) 

Biology SL 4, 5, 6 or 
HL 4 

BIOL&100, BIOL&160 (5) 

  SL 7 or HL 5, 
6, 7 

BIOL&100 and BIOL&160 (10) 

Business & Management SL 4, 5, 6, 7 Business elective (5) 

  HL 4, 5, 6, 7 Business elective (5) 

Chemistry SL 4, 5, 6, 7 CHEM&100 

  HL 4, 5 CHEM&121, CHEM&161 (5) 

  HL 6 CHEM&121, CHEM&161, CHEM&162 (10) 

  HL 7 CHEM&121, CHEM&161, CHEM&162, CHEM&163 (15) 

Computer Science SL 4, 5, 6, 7 CS&141 (5) 

  HL 4, 5, 6, 7 CS&141 and CS programming II or elective (10) 

Design Technology HL 4, 5, 6, 7 ENGR&104 (5) 

Economics SL 4, 5, 6, 7 
or HL 4 

Social sciences distribution (5) 

  HL 5, 6, 7 ECON&201 and ECON&202 (10) 

English A Language & 
Literature 

SL 4, 5, 6, 7 Elective (5) 

  HL 4, 5, 6, 7 ENGL&101 (5) 

English A Literature SL 4, 5, 6, 7 Elective (5) 

  HL 4, 5, 6, 7 ENGL&111 or Humanities distribution (5) 



IB Examination Level and 
Score 

Proposed Minimum Credit 

Film SL 4, 5, 6, 7 Humanities distribution (5) 

  HL 4, 5, 6, 7 Humanities distribution (10) 

Geography SL 4, 5, 6, 7 GEOG&200 (5) 

  HL 4, 5, 6 7 GEOG&200 (5) 

Global Politics SL 4, 5, 6, 7 POLS&203 (5) 

  HL 4, 5, 6 7 POLS&203 (5) 

History: Africa and the 
Middle East 

SL 4, 5, 6, 7 Social science or humanities distribution (5) 

  HL 4, 5, 6 7 Social science or humanities distribution (5) 

History: Americas SL 4, 5, 6, 7 HIST& 136, HIST& 137, HIST& 146, HIST& 147, HIST & 
148, HIST& 156, HIST& 157, HIST& 158, HIST& 159 (5) 

  HL 4, 5, 6 7 HIST& 136, HIST& 137, HIST& 146, HIST& 147, HIST & 
148, HIST& 156, HIST& 157, HIST& 158, HIST& 159 (5) 

History: Asia and Oceania SL 4, 5, 6, 7 Social science or humanities distribution (5) 

  HL 4, 5, 6 7 Social science or humanities distribution (5) 

History: Europe SL 4, 5, 6, 7 Social science or humanities distribution (5) 

  HL 4, 5, 6 7 Social science or humanities distribution (5) 

Information Technology in 
a Global Society 

SL 4, 5, 6, 7 Elective (5) 

  HL 4, 5, 6, 7 Elective (5) 

Language AB Initio SL 4 Elective (5) 

  SL 5, 6, 7 Humanities distribution (5) 

Language B SL 4, 5, 6, 7 
or HL 4, 5 

Humanities distribution: World Language (5) 

  HL 6 Humanities distribution: World Language (10) 

  HL 7 15 total: 5-10 for Humanities distribution: World 
Language and remainder to electives 

Marine Science SL 4, 5, 6, 7 Natural Science with lab distribution (5) 

Mathematical Studies SL 4 Elective (5) 

  SL 5, 6, 7 MATH&107 (5) 

Mathematics SL 4 Elective (5) 

  SL 5 MATH&107 (5) 

  SL 6, 7 or HL 
4, 5 

MATH&142 (5) 

  HL 6, 7 MATH&151 (5) 

Mathematics, Further HL 4, 5, 6, 7 MATH&151 (5) 

Music SL 4, 5, 6, 7 MUSC&105 (5) 

  HL 4, 5, 6, 7 MUSC&105 (5) 

Philosophy SL 4, 5, 6, 7 PHIL&101 (5) 

  HL 4, 5, 6, 7 PHIL&101 (5) 



IB Examination Level and 
Score 

Proposed Minimum Credit 

Physics SL 4, 5 Natural Science with lab distribution (5) 

  SL 6, 7 or HL 
4, 5 

PHYS&114 and PHYS&115 (10) 

  HL 6, 7 PHYS&114, PHYS&115 and PHYS&116 (15) 

Psychology SL 4, 5, 6, 7 PSYC&100 (5) 

  HL 4, 5, 6, 7 PSYC&100 (5) 

Social & Cultural 
Anthropology 

SL 4, 5, 6, 7 ANTH&206 (5) 

  HL 4, 5, 6, 7 ANTH&206 (5) 

Sports, Exercise & Health 
Science 

SL 4, 5, 6, 7 Elective (5) 

  HL 4, 5, 6, 7 Elective (5) 

Theatre SL 4, 5, 6, 7 DRMA&101 (5) or Humanities distribution (5) 

  HL 4, 5, 6, 7 DRMA&101 (5) or Humanities distribution (5) 

Visual Arts SL 4, 5, 6, 7 ART&100 (5) 

  HL 4, 5, 6, 7 ART&100 (5) 

World Religions SL 4, 5, 6, 7 Social science or humanities distribution (5) 
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Adult Learners   
Initiatives & Resources for Improving Recruitment, 

Enrollment, Retention and Completion 
 

 

 

 

 

 

Workforce Education Council (WEC) 

Committee 4: System Collaboration 

Spring 2020 

 
Committee Members: 

Committee Chair: Amy Hatfield, Dean of Workforce Development & Basic Studies, Olympic 

College 

WEC Executive Committee Representative: Jaclyn Jacot, Dean of Extended Learning & 

Workforce Initiatives, Spokane Community College 

Center of Excellence Representative: Mary Kaye Bredeson, Executive Director, Aerospace and 

Advanced Manufacturing 

Center of Excellence Representative: William Westmoreland, Director, Clean Energy 

Center of Excellence Representative: Lindsey Williams, Director, Agriculture & Natural Resource 

State Board Representative: Becky Wood, Program Administrator, Workforce Education 

State Board Representative: Danny Marshall, Program Administrator, Workforce Education 
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Introduction: Why Focus on the Adult Learner? 

The need to prioritize the 25-and-older student population is being driven simultaneously by 

Washington’s strong economy, labor market needs, and desire to remain competitive, along 

with forecasted declines in college enrollments from the traditional high school pipelines for 

the near future. 

Economy  

Throughout its history, the State of Washington has been home to opportunity and innovation. 

Before the COVID-19 pandemic made its March 2020 appearance in Washington state with 

serious outbreaks in the City of Kirkland (first in the nation), Washington’s economy had been 

vibrant and expanding. In fact, for the last 3 years in a row, our economy had been the fastest 

growing, as measured by increased growth in Gross Domestic Product.1 In addition to being the 

fastest growing economy in 2018, it was announced in 2019 that Washington state had, for the 

first time ever, entered into the league of the 10 largest economies in the United States, edging 

out Massachusetts.2 

In order to remain competitive, there needs to be a skilled and trained workforce to support 
these efforts.  The members of our workforce must have the content knowledge, critical skills 
aptitude, and a positive workplace attitude. Unfortunately, the estimated skills gap data is not 
positive. The Washington Roundtable estimates 740,000 job openings in Washington state by 
2021.3 To fill those jobs, the Roundtable set a Goal: by the year 2030, 70 percent of Washington 
students will earn a postsecondary credential by age 26. This requires doubling postsecondary 
credential attainment. Data and infographics provided by the Washington Student Achievement 
Councils illustrates the challenges and opportunities ahead. “There are nearly one million 
working-aged adults in our state who have not finished the courses needed to earn a 
credential.4” 
 
There is also overlap with additional efforts aimed at aligning education and training with 

knowledge, skills, and abilities are proceeding via Governor Inslee’s Career Connect Washington 

efforts aimed encouraging a post-secondary credential for all Washingtonians up to the age of 

29. 

                                                           
1 https://www.usatoday.com/story/money/2019/08/01/economic-growth-by-state-gdp-fastest-
growing-shrinking-economies/39822123/  
2 https://www.washingtonpost.com/us-policy/2019/05/02/fast-growing-washington-state-knocks-massachusetts-
out-top-largest-state-economies/  
3 https://www.waroundtable.com/wa-kids-wa-jobs  
4 https://wsac.wa.gov/compass 

 

https://careerconnectwa.org/
https://www.usatoday.com/story/money/2019/08/01/economic-growth-by-state-gdp-fastest-growing-shrinking-economies/39822123/
https://www.usatoday.com/story/money/2019/08/01/economic-growth-by-state-gdp-fastest-growing-shrinking-economies/39822123/
https://www.washingtonpost.com/us-policy/2019/05/02/fast-growing-washington-state-knocks-massachusetts-out-top-largest-state-economies/
https://www.washingtonpost.com/us-policy/2019/05/02/fast-growing-washington-state-knocks-massachusetts-out-top-largest-state-economies/
https://www.waroundtable.com/wa-kids-wa-jobs
https://wsac.wa.gov/compass
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Declining Enrollments 

Colleges in Washington state have been experiencing declines in traditional aged students as 

predicted.5As the population of 25-and-older students rises on college campuses across that 

nation and enrollments among traditional students continues to wane, adapting new 

recruitment, enrollment, retention, persistence, and completion practices aimed at adult 

learners has become vital.  Traditional strategies have become increasingly less effective in 

serving this market and building meaningful connections to the workforce.  This report highlights 

current initiatives occurring in Washington state and nationally. It includes a compilation of more 

recent research and resources that address this growing trend and offer insight and practical 

tools to meeting the needs of today’s adult learner.   

State-wide Initiatives Underway 

There are currently two very important initiatives being led by the Washington State Board for 

Community and Technical Colleges aimed at recruiting, enrolling, and supporting Adult Learners: 

Guided Pathways and the Ability to Benefit efforts. For the past few years, the Washington 

Student Achievement Council has also been instrumental in addressing these challenges and 

opportunities via their College & Career Compass efforts. 

Washington State Board for Community and Technical Colleges 

Guided Pathways   

Guided by the carefully crafted Vision, Mission, and Guiding Principles, Washington 

state guided pathways reform is a student-centered framework grounded in equity-

minded praxis designed to increase and diversify the students and communities   

accessing and earning high value community college credentials.  The systemic 

institutional approach focuses on the construction of a transparent, structured 

educational experience that effectively engages each student from point of entry to 

attainment of high-quality postsecondary credentials and careers. The Washington State 

Guided Pathways Advisory Committee (GPAC) has adopted a Vision, Mission and 

Guiding Principles grounded in values of Equity and Social Justice, Educational and 

Career attainment, Learning, Community, and Accountability. 

                                                           
5 https://www.sbctc.edu/resources/documents/colleges-staff/research/research-briefs/strategic-enrollment-
management-for-community-and-technical-colleges.pdf 

https://www.sbctc.edu/colleges-staff/programs-services/student-success-center/guided-pathways.aspx
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History of Guided Pathways in Washington 

Resource Center     

Ability to Benefit: Equity in Federal Financial Aid    

Access to financial aid plays a critical role in a student's ability to access, persist and 

complete a postsecondary education. This is especially true for students without a high 

school diploma or its equivalent. 

In December 2014, Congress restored the Ability to Benefit (ATB) provision of the Higher 

Education Act. (The provision had been dropped in July 2012 as part of federal budget 

cuts.) 

 

Under the ATB provision, otherwise ineligible students — who do not have a high school 

diploma or its recognized equivalent, but are enrolled in Title IV eligible programs — 

may qualify for federal financial aid. 

In addition to participating in an eligible career pathway program, ATB-eligible students 

only need to pass an approved test or successfully complete six hours of college credit. 

 

ATB provides a great opportunity for thousands of students to pursue postsecondary 

education and training and credentials needed for careers in high-demand occupations, 

both at community and technical colleges and at baccalaureate institutions. 

 

https://www.sbctc.edu/colleges-staff/programs-services/student-success-center/history-of-washington-guided-pathways.aspx
https://www.sbctc.edu/colleges-staff/programs-services/student-success-center/resource-center.aspx
https://www.sbctc.edu/colleges-staff/programs-services/student-services/ability-to-benefit.aspx
https://www.youtube.com/watch?v=Rom65ULVgCQ
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Resources 

It is important for colleges to help students in eligible career pathway programs access 

ATB resources. The information for college staff includes federal rules, model templates, 

best practices and more. 

• Ability to Benefit Issue Brief 

• ATB identifying students flow chart 

• ATB presentation for Whatcom Community College staff 

• ATB template for transfer degree in psychology 

• CLASP Resources on Ability to Benefit 

• Federal Student Aid Dear Colleague Letter 

• Steps for implementing and expanding use of ATB 

• Watch: Ability to Benefit student and financial aid staff testimonial video 

• Washington state census data on residents in need of a high school credential 
 

Washington Student Achievement Council 

College & Career Compass 

There are nearly one million working-aged adults in our state who have 
not finished the courses needed to earn a credential. College & Career 
Compass will help them navigate educational pathways and get back on 
the path to completion. The online tool is designed to help adults return 

to school and finish their education.  
Users will:  

Learn critical information, tips and resources for returning adult learners 

Search for Washington educational programs and pathways 

Connect with campuses committed to supporting adult learners’ progress. 

 

Resources & Best Practices for Improving Recruitment, Enrollment, Retention and 

Completion 

 
As the population of 25-and-older students rises on college campuses across that nation and 

enrollments among traditional students continues to wane, adapting new recruitment, 

enrollment, retention, persistence, and completion practices aimed at adult learners has 

become vital.  Traditional strategies have become increasingly less effective in serving this 

market and building meaningful connections to the workforce.  The following highlights current 

initiatives underway and includes a compilation of more recent research and resources that 

https://www.sbctc.edu/resources/documents/colleges-staff/programs-services/student-services/ability-to-benefit-issue-brief.pdf
https://www.sbctc.edu/resources/documents/colleges-staff/programs-services/student-services/atb-identifying-students-flow-chart-17-0629.pdf
https://www.sbctc.edu/resources/documents/colleges-staff/programs-services/student-services/atb-presentation-for-wcc-sstaff-17-0524.pdf
https://www.sbctc.edu/resources/documents/colleges-staff/programs-services/student-services/atb-template-for-transfer-degree-in-psychology.pdf
https://www.clasp.org/resources-ability-benefit
https://ifap.ed.gov/ilibrary/document-types/dear-colleague-letters
https://www.sbctc.edu/resources/documents/colleges-staff/programs-services/student-services/steps-for-implementing-and-expanding-use-of-atb.pdf
https://youtu.be/L2oBNNTjaCE
https://tableau.sbctc.edu/t/SBCTC/views/PopulationwithoutaHighSchoolDiploma/PopulationwithoutaHighSchoolDiplomaDashboard?iframeSizedToWindow=true&:embed=y&:showAppBanner=false&:display_count=no&:showVizHome=no
https://compass.wsac.wa.gov/
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address this growing trend and offer insight and practical tools to meeting the needs of today’s 

adult learner.   

Recruitment and Enrollment 

Key Themes: 

• Adult Learners are highly motivated by the connection of programs in helping to meet 

specific career goals and boost earning potential – i.e. career pathways 

• Balancing educational goals and the demands of busy lives is a challenge – flexible 

processes, schedules and teaching/learning modalities are vital in attracting adult 

learners 

• Financial concerns can limit pursuit of higher education – promoting flexible tuition and 

aid packages are critical 

• Learning styles and expectations are largely different from traditional students 

• Confidence can be a serious barrier to surmount for those returning to school – academic 

preparation and college readiness are often lacking 

• Choice and flexibility are core themes for this population 

Examples of Best Practice:   

Ten Tips for Marketing to Adult Students: Reaching the New Normal 

Perkins, Tommy. (n.d.) Retrieved from https://abound.college/advice/ten-tips-marketing-adult-

students/  

1. Your Website is your Front Door – Optimize it 

a. Adult learners conduct most of their college searches online. 

b. Make it Findable.  Be certain your site is optimized for search engines. 

c. Make it relatable. 

d. Make is Navigable.  “Think about what an adult learner would be searching for on 

your site – unique services, programs, costs, etc. – and give them a clear path to 

that information.” 

e. Make it Personalized – at Scale.  “Unless you’re capable of infusing Amazon levels 

of personalization in your website, consider using chatbots to help each of your 

visitors find what they’re looking for.” 

2. Go Where Your Students Are – via Social Media and Geo-Fencing 

a. “Each platform also provides ways to diversify your brand voice while effectively 

maintaining ongoing focus groups.” 

b. “…remember that social media is fundamentally a conversation, …” 

3. Show the Career Benefit of the curriculum 

a. “…most adults returning to college or universities are keenly focused on 

improving their career.” 

4. Make Financing Frictionless 

a. “…many working adults are self-funding or relying on loans.” 

https://abound.college/advice/ten-tips-marketing-adult-students/
https://abound.college/advice/ten-tips-marketing-adult-students/
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b. “But, if you’re a four-year institution with good community college relationships 

and well-adhered-to articulation agreements, you’re at a gigantic advantage with 

an adult learner segment that can be low hanging fruit for student success.” 

5. Tout Your Services and Support 

a. “Food banks for students, child care facilities that offer free or discounted care, 

discounts on transit all matter for adult students trying to gain education to 

improve their lives.” 

6. Deliver Flexible, Portable & Accelerated Learning Options 

a. “Let them know you offer many ways to learn and earn a credential.” 

7. Train Empathetic Support Staff to Respond in a Timely Manner 

a. “Administration and faculty profiles, open letters, and meetups can be powerful 

ways to convey that your institution is powered by human beings committed to 

reaching and teaching adults.” 

8. Bust Through Bureaucracy 

a. “Take a keen look at the tone and language on your site, and ask whose language 

you’re speaking – yours or theirs? Higher ed’s lexicon is filled with acronyms and 

jargon that hold little meaning to incoming students and can even alienate them.” 

9. Share Student Success Stories 

a. “For adults reluctant to make the leap, seeing others who did and were successful 

is motivational.” 

10. Compete with Big Brands by Playing to Your Strengths 

11. Bonus:  Customize and Personalize your Messaging 

7 Strategies for Recruiting Adult Learners and Non-Traditional Students 

Smith, Jason.  (March 6, 2017) Retrieved from https://www.oho.com/blog/marketing-and-

recruiting-adult-learners-and-non-traditional-students  

1. Prospective adult students want to hear about flexibility 

a. “…flexibility also means the ability to stop and start the degree as family, work, or 

financial circumstances dictate.” 

2. This audience appreciates direct communication. 

3. Recognize the Emotions of Adult Learners and Non-Traditional Students 

a. “As some prospects cut their undergraduate schooling short, these prospects 

bring negative emotions – shame, fear, apprehension – to the process.” 

b. “…many adult learners display a ‘lack of self-confidence upon reentry to college.’” 

c. Ensure your marketing materials have a warm, open and inviting tone. 

d. Watch out for intimidating processes 

e. Consider low stakes entry points. 

f. Use calls to action that push for personal interactions with supportive admissions 

staff. 

g. Provide multiple ways to engage – email, phone, chat, and in-person. 

4. Key content these prospects seek during the admissions process. 

https://www.oho.com/blog/marketing-and-recruiting-adult-learners-and-non-traditional-students
https://www.oho.com/blog/marketing-and-recruiting-adult-learners-and-non-traditional-students
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a. Program curriculum is paramount for prospective learners 

i. Program overview 

ii. Faculty information with terminal degrees 

iii. Tuition or cost per credit 

iv. Next start date 

v. Admission process 

vi. Outcomes 

b. Avoid In-Class Imagery 

i. “They respond more positively to photography that show them working in 

the career or role that they will have after they graduate.” 

c. Emphasize Accreditation and Non-Profit Status 

d. Highlight Tuition and Aid 

e. A Campus Builds Credibility 

i. “A physical campus is another credibility-building proof point for 

prospective students.” 

f. Choice Matters to Adult Learners 

g. Non-Traditional Students Want to Start Soon 

h. Focus on Outcomes 

i. “For Adult learners, outcomes illustrated by alumni testimonials, job 

placement numbers, or career advancement are a top decision criteria. 

 

Additional Resources: 

1. Perkins, Tommy, “Ten Tips for Marketing to Adult Students: Reaching the New Normal, 

pt. 3”, https://abound.college/advice/ten-tips-marketing-adult-students/ 

2. Smith, Jason, “7 Strategies for Recruiting Adult Learners and Non-Traditional Students”, 

https://www.oho.com/blog/marketing-and-recruiting-adult-learners-and-non-traditional-

students 

3. Fain, Paul. “Research on Prospective Adult Students”, Inside Higher Ed, 

https://www.insidehighered.com/quicktakes/2020/02/21/research-prospective-adult-

students 

4. Soriano, Jeff. “Nontraditional Students: Simple Strategies to Recruit Them”, EAB, 

www.eab.com 

5. Powers, Jocelyn & Murchison, Brittany. “Intent Marketing for the Student Journey”, EAB, 

www.eab.com 

6. EAB, “Shifting Adult Learner Mindset”, www.eab.com 

7. Melendres, Drew., “Understanding Adult Learners (Part 2): What You Need to Know to 

Recruit & Retain Them”, https://collegiseducation.com/news/admissions-

processes/understanding-adult-learners-part-2-what-you-need-to-know-to-recruit-

retain-them/ 

https://abound.college/advice/ten-tips-marketing-adult-students/
https://www.oho.com/blog/marketing-and-recruiting-adult-learners-and-non-traditional-students
https://www.oho.com/blog/marketing-and-recruiting-adult-learners-and-non-traditional-students
https://www.insidehighered.com/quicktakes/2020/02/21/research-prospective-adult-students
https://www.insidehighered.com/quicktakes/2020/02/21/research-prospective-adult-students
http://www.eab.com/
file:///C:/Users/lhopie/Desktop/Linty/www.eab.com
http://www.eab.com/
https://collegiseducation.com/news/admissions-processes/understanding-adult-learners-part-2-what-you-need-to-know-to-recruit-retain-them/
https://collegiseducation.com/news/admissions-processes/understanding-adult-learners-part-2-what-you-need-to-know-to-recruit-retain-them/
https://collegiseducation.com/news/admissions-processes/understanding-adult-learners-part-2-what-you-need-to-know-to-recruit-retain-them/
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Retention & Persistence 

Key Themes: 

• Development of clear career pathways with connection and partnerships to business and 

industry is a motivator 

• Relevancy of instruction is key – immediate connection of instructional material to 

problems adult learners will face in the “real world” is important 

• Tailoring programs to target adult learner needs such as, accelerated degree programs, 

offering alternative forms of course delivery (online or hybrid), and awarding credit for 

prior learning produces the most success for students 

• Financial aid systems that adapt accessible application and distribution processes, 

eliminate age restrictions, allows part-time enrollment, address unmet living expense 

needs and develop specific frameworks for adult learners will help in surmounting this 

critical barrier  

Examples of Best Practice: 

IREC Effective Adult Learning Practices 

Anonymous. (June 28, 2013) Retrieved from https://irecusa.org/workforce-

development/workforce-strategies-solutions/best-practices-the-series/best-practices-1-

becoming-an-effective-teacher/effective-adult-learning-practices/  

Malcolm Knowles noted that adults: 

• Need to know why they are learning something 

• Learn through doing 

• Are problem solvers 

• Learn best when the subject is of immediate use 

• Prefer social interaction 

• Want to use their life experiences in the classroom 

• Want to integrate new ideas with existing knowledge 

Key Tips for Teaching Adults: 

• Plan some activities where students can direct their own learning 

• Use active participation and groups for social interaction 

• Use a variety of teaching and learning methods, including hands-on learning 

• Make the learning relevant to what students will be doing when they leave the classroom 

• Spend less time lecturing and let students work on solving problems 

• Provide a supportive learning environment with multiple resources, breaks, and 

opportunities to ask questions and correct mistakes 

https://irecusa.org/workforce-development/workforce-strategies-solutions/best-practices-the-series/best-practices-1-becoming-an-effective-teacher/effective-adult-learning-practices/
https://irecusa.org/workforce-development/workforce-strategies-solutions/best-practices-the-series/best-practices-1-becoming-an-effective-teacher/effective-adult-learning-practices/
https://irecusa.org/workforce-development/workforce-strategies-solutions/best-practices-the-series/best-practices-1-becoming-an-effective-teacher/effective-adult-learning-practices/
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Teaching Adults:  What Every Trainer Needs to Know About Adult Learning Styles 

Post, Helen W.  (n.d.)  Retrieved from 

https://www.pacer.org/publications/fasttraining/Other/teachingadults-

whattrainersneedtoknow.pdf  

Adults have a great deal of accumulated experience that can enrich their education.  Adults can 

compare and contrast new knowledge against past learning. 

The concept of andragogy implies self-directedness and an active student role, as well as 

solution-centered activities. 

Adults: 

• Decide for themselves what is important to be learned. 

• Need to validate the information based on their beliefs and experience. 

• Expect what they are learning to be immediately useful. 

• Have much experience upon which to draw – may have fixed viewpoints. 

• Significant ability to serve as a knowledgeable resource to trainer and fellow learners. 

Understanding and Using Learning Styles 

Individuals are most effective when they are taught in their personal learning style. 

The key to teaching adults is understanding how they learn.  Focus your attention on the group’s 

special characteristics.  Don’t ignore adults’ needs insights and skills when planning an 

educational experience. 

What Makes Training for Adults Work: 

• What’s in this for me? 

o Adults learn effectively when they want: 

▪ To develop a new skill 

▪ To acquire new information 

▪ To fulfill inner desires 

▪ To improve professional competence 

• How is this going to help me achieve my goals? 

o Adults need a practical approach to learning. 

• How does this relate to me? 

o Adults are problem and task oriented. 

• When can I try this out? 

o Adults retain knowledge longest when they practice what they learn. 

o Practice, variety, and reinforcement are important elements in a successful adult 

training program. 

• I am not a child! 

o Adults learn best when they are treated like adults.  Mutual respect, trust, 

comfort, collaboration, and freedom to participate should characterize their 

learning environment. 

https://www.pacer.org/publications/fasttraining/Other/teachingadults-whattrainersneedtoknow.pdf
https://www.pacer.org/publications/fasttraining/Other/teachingadults-whattrainersneedtoknow.pdf
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o Adults have less time available to be engaged in learning due to their many 

responsibilities. 

o Pressures of normal day-to-day tasks limit the adult’s attention span. 

o Adults do not necessarily view the trainer as an authority figure, but rather as a 

resource for information. 

o An adult’s willingness to learn is not related to his or her ability to learn. 

o Adults do not view themselves as learners; 

o People do things for their own reasons. 

• What was that you said? 

o Adults like variety. 

• Am I doing OK? 

Tips for Teaching Adults 

• Create a comfortable learning environment. 

• Give practical examples 

• Relate training to their needs 

• Keep them actively involved. 

o Adults have a low tolerance for sitting and listening. 

o Utilize a variety of training methods to vary the presentation of information 

• Encourage them to share ideas and information. 

• Get feedback, reinforcing the positive and redirecting the negative. 

• Provide opportunities to practice what is learned 

• Use a variety of training methods that aid adult learners 

 

11 Tips to Engage and Inspire Adult Learners 

Pappas, Christopher. (October 3, 2014) Retrieved from https://elearningindustry.com/11-tips-
engage-inspire-adult-learners 

1. Make it relevant! 

2. Include activities and assignments that encourage adult learners to explore. 

3. Consider the experience and educational background of the adult learners. 

4. Offer immediate feedback to allow adult learners to learn from mistakes. 

5. Integrate emotionally-driven content. 

6. Emphasize the real-world benefits. 

7. Keep cognitive overload in mind when creating content. 

8. Us avatars and storytelling to draw in adult learners. 

9. Create deliverables that can be completed quickly and conveniently. 

10. Remember that practice makes perfect. 

11. Use aesthetically pleasing design elements. 

 

17 Tips to Motivate Adult Learners 

https://elearningindustry.com/11-tips-engage-inspire-adult-learners
https://elearningindustry.com/11-tips-engage-inspire-adult-learners
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Pappas, Christopher. (April 26, 2013) Retrieved from https://elearningindustry.com/17-tips-to-
motivate-adult-learners 

1. Create useful and relevant learning experiences based on the age group and interests of 

your learners. 

2. Facilitate exploration 

a. “…you should have all sorts of materials, references, infographics, short videos, 

lectures, podcasts and free resources available. “ 

3. Build community and integrate social media. 

4. A voice behind the video is not enough. 

a. Add a personal touch. 

5. Challenge through games. 

6. Use humor. 

7. Chunk information. 

8. Add suspense 

a. Don’t give out everything your course is about in the beginning. 

9. Accommodate individual interests and career goals. 

10. Stimulate your learners. 

11. Let learning occur through mistakes 

12. Make it visually-compelling 

13. Get emotional. 

14. Get examples of their workplace. 

15. Be respectful to them. 

16. Ask for feedback. 

17. Present the benefits of undertaking the course. 

8 Important Characteristics of Adult Learners 

Pappas, Christopher. (May 8, 2013) Retrieved from https://elearningindustry.com/17-tips-to-
motivate-adult-learners 

1. Self-direction 

a. Adults feel the need to take responsibility for their lives and decisions… 

2. Practical and results-oriented 

3. Less open-minded 

a. And therefore, more resistant to change. 

4. Slower learning, yet more integrative knowledge 

5. Use personal experience as a resource 

6. Motivation 

a. Learning in adulthood is usually voluntary.  Thus, it’s a personal choice to attend 

school… 

7. Multi-level responsibilities 

8. Adult learners have high expectations. 

9 Tips to Apply Adult Learning Theory to eLearning 

https://elearningindustry.com/17-tips-to-motivate-adult-learners
https://elearningindustry.com/17-tips-to-motivate-adult-learners
https://elearningindustry.com/17-tips-to-motivate-adult-learners
https://elearningindustry.com/17-tips-to-motivate-adult-learners
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Pappas, Christopher. (August 15, 2014) Retrieved from https://elearningindustry.com/9-tips-
apply-adult-learning-theory-to-elearning 
Based on Malcolm Knowles 5 assumptions and 4 principles concerning adult learning. 

1. Assumption #1 (Self-Concept) 

a. Create learning experiences that offer minimum instruction and maximum 

autonomy. 

2. Assumption #2 (Adult Learner Experience) 

a. Include a wide range of instructional design models and theories to appeal to 

varied experience levels and backgrounds. 

3. Assumption #3 (Readiness to Learn) 

a. Utilize social media and online collaboration tools to tie learning to social 

development. 

4. Assumption #4 (Orientation to Learning) 

a. Emphasize how the subject matter is going to solve problems that an adult 

learner Regularly encounters. 

5. Assumption #5 (Motivation to Learn) 

a. There must be a valid reason behind every eLearning course, module or 

educational activity. 

b. Motivation is key with adult learners. 

Principle of Andragogy #1 

• Adults must have a hand in the design and development of their learning experience. 

Principle of Andragogy #2 

• Experience should be at the root of all eLearning tasks and activities. 

Principle of Andragogy #3 Relevance & Impact to Learners’ Lives 

• Real life applications and benefits must be tied to the eLearning course. 

Principle of Andragogy #4 Problem-Centered 

• Give adult learners the opportunity to absorb information, rather than memorizing it 

 

Additional Resources: 

1. Erisman, Wendy & Steele, Patricia. “Adult College Completion in the 21st Century”, Higher 

Ed Insight, www.higheredinsight.com 

2. Interstate Renewable Energy Council, “Effective Adult Learning Practices”, 

https://irecusa.org/workforce-education/workforce-strategies-solutions/best-practices-

the-series-/best-practices-1-becoming-an-effective-teacher/effecti... 

https://elearningindustry.com/9-tips-apply-adult-learning-theory-to-elearning
https://elearningindustry.com/9-tips-apply-adult-learning-theory-to-elearning
http://www.higheredinsight.com/
https://irecusa.org/workforce-education/workforce-strategies-solutions/best-practices-the-series-/best-practices-1-becoming-an-effective-teacher/effecti
https://irecusa.org/workforce-education/workforce-strategies-solutions/best-practices-the-series-/best-practices-1-becoming-an-effective-teacher/effecti
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3. Post, Helen W., “Teaching Adults: What Every Trainer Needs to Know About Adult 

Learning Styles”, Family Advocacy and Support Training (FAST) Project, 

www.fastfamilysupport.org 

4. Pappas, Christopher. “11 Tips to Engage and Inspire Adult Learners”, eLearning Industry, 

https://elearningindustry.com/11-tips-emgage-inspire-adult-learners 

5. Pappas, Christopher. “17 Tips to Motivate Adult Learners”, eLearning Industry, 

https://elearningindustry.com/17-tips-to-motivate-adult-learners 

6. Pappas, Christopher. “8 Important Characteristics of Adult Learners”, eLearning Industry, 

https://elearningindustry.com/8-important-characteristics-of-adult-learners 

7. Pappas, Christopher. “9 Tips to Apply Adult Learning Theory to eLearning”, eLearning 

Industry, https://elearningindustry.com/9-tips-apply-adult-learning-theory-to-elearning 

8. EAB, “The Complex Adult Learner Journey to Enrollment”, www.eab.com  

9. Unknown source, “Principles of Adult Learning” 

10. Bragg, Debra D, “What Works for Adult Learners: Lessons from Career Pathway 

Evaluations,” Jobs for the Future, Publication Date: 2019-Jul, 

https://eric.ed.gov/?id=ED598339 

 

Completion 

Key Themes: 

• Though an increasing number of adult learners are enrolling college, many do not persist 

long enough to complete a credential 

• Adult learners are often balancing multiple competing responsibilities, including full-time 

work and children, which can serve as significant barriers to access and completion 

• Offering more intensive transitional support to adult learners and enabling them to move 

more quickly (accelerated learning) though course work can encourage persistence 

• Developing strategic partnerships with community partners can assist in meeting the 

highly diverse needs of adult learners can help support students through completion 

Example of Best Practice: 

Higher Ed Insight – Adult College Completion in the 21st Century 

Erisman, Wendy & Steele, Patricia (June 2015)  Retrieved from https://higheredinsight.com/wp-

content/uploads/2015/06/adult_college_completion_20151.pdf 

Understanding Adults with Some College Credit 

• A diverse and complex population 

• Completion rates were lower for non-first-time students than for first-time students in all 

institutional sectors. 

• Career advancement is a primary motivation… 

http://www.fastfamilysupport.org/
https://elearningindustry.com/11-tips-emgage-inspire-adult-learners
https://elearningindustry.com/17-tips-to-motivate-adult-learners
https://elearningindustry.com/8-important-characteristics-of-adult-learners
https://elearningindustry.com/9-tips-apply-adult-learning-theory-to-elearning
http://www.eab.com/
https://eric.ed.gov/?id=ED598339
https://higheredinsight.com/wp-content/uploads/2015/06/adult_college_completion_20151.pdf
https://higheredinsight.com/wp-content/uploads/2015/06/adult_college_completion_20151.pdf
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• Adult students returning to college face serious barriers to both re-enrollment and 

degree completion. 

Marketing and Outreach to Prospective Adult Students 

• Typical college recruiting methods are less effective with adult students. 

• …many adults obtain information about colleges from family, friends, community groups, 

and colleagues rather than from more official sources. 

• …it may prove easier to enroll students who have been out of college for shorter times or 

who have strong economic motivations to complete a credential. 

• Media outreach, using messages that resonate with adults, may be the most effective 

route for reaching adults with some college credit. 

• Web portals that address questions about returning to college and provide information 

on degree completion programs can be an important tool … 

• How can institutions make their websites friendlier to prospective adult students? 

Institutional Services for Adult Students 

• Admissions procedures are a major bottleneck… 

• Returning adult students want to know how long it will take and how much it will cost to 

complete a degree program. 

• At a minimum, institutions should direct prospective and current adult students to 

advisors who can offer assistance with the questions… 

• Adult students may find it difficult to access student services if those services are only 

available on campus during regular business hours. 

• Adult students need more sources of financial aid, particularly at the state level. 

Promoting Academic Success for Adult Learners 

• Adult learners strongly prefer active learning, self-directed learning, and classroom 

learning relevant to real-world settings, as well as flexible learning settings… 

• Programs of value for adult students include targeted and accelerated degree-

completion programs and career pathways programs that offer stackable credentials. 

• Flexible learning opportunities such as online courses, night and weekend courses, and 

accelerated or modular course formats where students can enroll, stop and re-enroll can 

help… 

• Competency-based education (CBE) programs are growing and are likely here to stay. 

• …one study has found that adult learners working on bachelor’s degrees took, on 

average, five years to complete… 

• Students leave college without graduating leave because of financial difficulties and the 

challenge of balancing school and other adult responsibilities. 

Motivations for Returning to College 

• …about two-thirds of those who had completed some college indicated that they would 

like to return to school to complete a credential. 

• Career advancement is a particularly strong motivator for many adults… 
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• It is also common to hear adults indicate that one reason they want to finish their degree 

is the personal satisfaction they will gain in completing something so challenging. 

• …top motivations for returning to college … were job-related, with students citing the 

need for a degree or certificate to find a job if unemployed, to feel secure in a current 

job, or to obtain a promotion or a better job in the future. 

Barriers to Returning to College 

• …the cost of earning a degree and the challenge of balancing school with work and other 

responsibilities are among the factors most commonly mentioned. 

• …identified family responsibilities, work responsibilities, and the cost of attending college 

as crucial barriers to returning adults… 

• … the fear of failure and bureaucratic challenges such as holds on student accounts and 

difficulties in completing financial aid applications. 

Special Student Populations 

• One particularly valuable approach to this population seems to be to identify discrete 

groups of adult students and then work to overcome this population’s specific needs. 

Marketing and Outreach to Prospective Adult Students 

• …adults with some college but no degree are an elusive group who must be reached 

through varying strategies. 

• …systems to contact students who had stopped out from their institutions and to 

encourage them to return to complete a degree or certificate. 

• …a particular challenge was to find current contact information for former students. 

• …found that students very much preferred to be contacted by email… 

• …found that it was easier to re-enroll students with fewer credits and shorter stop-outs 

than those who were closer to a degree but had been away from school for some time. 

Media Outreach 

• Media outreach is undoubtedly important to prospective adult students. 

• 64% of adult learners used television commercials, billboards, or other advertising as a 

source of information about college, second only to word of mouth. 

• Traditional media advertising, including television, radio, and newspaper ads. Site based 

advertising, including billboards, pre-show advertising at movie theaters, and signs at 

locations such as bus stops, grocery stores, and gas stations was another approach used. 

• …adults tend to be place-bound and are most likely to enroll in a local college or 

university. 

• …advertising on the internet radio station Pandora produced good results and also relied 

on Facebook, Twitter, and Vimeo as low-cost mechanisms. 

• …adults responded best to advertising that showed people with whom they could 

identify, emphasized the value of higher education, and suggested that there are ways to 

overcome obstacles to returning to college. 

Targeted Websites 
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• …having access to a website that allows comparisons across institutions is far more 

convenient than having to navigate through multiple college websites… 

• …information about the value of a college degree, the college application process, 

transfer of credit, credit for prior learning, college costs and financial aid, online 

education, and/or strategies for balancing school with other responsibilities.  Some sites 

offer success stories from adult degree completers to serve an inspiration for others. 

• Ease of use is important. 

• This finding indicates that, if non-profit state and national adult learner websites are to 

succeed, they must work to increase the chances that a website will appear high in the 

search results. 

Institutional Services for Adult Students 

• …adult students have needs different from those of traditional-age students and that 

promoting college access and success for adults will require many postsecondary 

institutions to change both the services they offer to students and how those services are 

implemented. 

Admissions Procedures 

• Research indicates that postsecondary admissions procedures are a major bottleneck for 

adults… 

• …”the most important contact a prospective student makes is the initial contact with an 

institution….” 

• This conclusion indicates that colleges and universities must train their front-line staff to 

respond to such questions quickly and accurately. 

• …connected with an advisor who has been trained in the needs of adult students. 

Credit Transfer 

• A challenge faced by adults with some college credit… is the issue of credit transfer. 

• Adult students are likely to have credit from multiple colleges and universities. 

• The process of credit transfer is of particular importance to returning adult students 

because it affects how long it will likely take them to complete a credential. 

Advising  

• Advising is a key support service for returning adult students. Both before enrollment and 

while completing a degree or certificate, adults need easily accessible and clear guidance 

about course selection, how they are progressing academically, and where to go for help 

if they need tutoring or other academic assistance. 

• …advisors must be knowledgeable in a variety of areas, including degree program, 

licensing and certification requirements, course availability and formats, and services 

available to help students overcome challenges such as work or family obligations. 

Support Services 

• …visiting these offices during regular working hours may be a challenge. 

• …instituting a peer mentoring program for adult students and offering extended hours 

for key student services offices. 



19 | P a g e  
 

• Two key approaches to supporting returning adult students are 

o Creating adult-focused orientation sessions, student success class sections and/or 

short workshops on key topics. 

o Create an office and/or student center specifically designed with adults in mind 

• …a need for a centralized hub where students could easily obtain help in gaining access 

to public benefits 

Financial Aid 

• Difficulties with paying for college are both a reason why adult students stop out and a 

barrier that prevents them from returning. 

• State financial aid programs targeted at part-time and/or nontraditional students are 

very important to increasing adult college completion. 

• The results of this project suggest that partnerships between workforce agencies and 

colleges have the potential to assist adults with some college credit. 

Data and Accountability 

• They must have sufficient data to understand who these students are and to track their 

progress in terms of retention and completion. 

• …colleges and universities must also be held accountable for the success of such 

students. 

Promoting Academic Success for Adult Learners 

• Adult learners prefer active learning strategies, appreciate opportunities for self-direction 

in learning, and prefer learning that is clearly applicable beyond the classroom setting. 

Degree Programs 

• Adults with work or childcare responsibilities also face time constraints that may limit the 

degree programs to which they can enroll. 

• Degree-completion programs exist exclusively to provide adults with some college credit 

the opportunity to complete a degree. 

• These programs are targeted to adults who have already earned considerable college 

credit and are offered in an accelerated format. 

• Career pathways have multiple entry and exit points, each accompanied by a credential 

with labor-market value… 

• …the credentials must be stackable… 

• As a result, effective career pathway programs must engage actively with local employers 

and workforce agencies to ensure that the programs meet employers’ needs and will 

lead to jobs for program graduates. 

Course Scheduling and Delivery 

• …returning adults students can benefit from course scheduling and delivery methods that 

accommodate their complex lives. 

• Returning adult students also very much preferred accelerated course that would allow 

them to complete a degree more quickly. 
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• Online education is one of the most important ways that colleges and universities can 

meet the needs of their adult students. 

• …flexibility and convenience have been found to be the primary reasons students choose 

online classes. 

Alternative Approaches to Awarding Credit 

• …to offer ways for students to earn college credit by demonstrating learning or 

competencies in specific subject areas. 

• There remain many unanswered questions related to issues such as what constitutes full- 

or part-time enrollment in such programs, how to judge satisfactory academic progress, 

and whether to offer aid for competency-based remedial coursework. 

• Proponents of prior learning assessment (PLA) argue that obtaining credit for prior 

learning will reduce both the cost of a degree program and the time it takes to complete 

a degree and will increase persistence and graduation rates for adult students. 

• One challenge surrounding PLA is that PLA acceptance and policies vary from one campus 

to another… 

• First and foremost is faculty engagement. 

• Competency-based education (CBE) is defined as “a form of higher education in which 

credit is provided on the basis of student learning rather than credit or clock hours”. 

• CBE provides… potentially lower costs, and perhaps even more importantly, a self-paced 

approach providing students with greater flexibility… 

• The core elements of CBE include advancement based on skills mastery, self-pacing, and 

customized instruction. 

Strategic Partnerships to Support Adult College Completion 

• Offers opportunities for networking, information sharing, and collaboration among adult 

college completion programs. 

The Adult College Completion Network (ACCN) 

• ACCN membership, while valuable as an educational resource, does not necessarily seem 

to translate into action. 

State Networks of Adult-Friendly Institutions 

• Forming partnerships among adult-serving colleges and universities is another way to 

promote degree completion for adults… 

Community Partnerships to Increase Postsecondary Completion 

• workshops with college experts at community centers or similar venues would be very 

helpful to prospective adult students. 

• A key factor in the success of community-based programs serving adults with some 

college credit is the development of relationships with adult friendly postsecondary 

institutions in the relevant metro area. 

• Local workforce investment boards and one-stop career centers are also important 

partners for reaching and assisting adults with some college credit. 
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U.S. Department of Education – Adult College Completion Tool Kit 

Tolbert, Michelle (2012)  Retrieved from 

https://www2.ed.gov/about/offices/list/ovae/resource/adult-college-completion-tool-kit.pdf 

Access 

• Adult learners often lack academic preparation and college readiness skills, financial 

resources, and knowledge about financial aid and other available support. 

• Strategies for State Administrators 

o Promote college and career readiness through standards that strengthen the 

academic rigor of adult basic education (ABE) instruction. 

▪ Resources developed: 

• Innovations for Standards-Based Education 

• A Process Guide for Establishing Adult Education Content 

Standards 

• Adult Education Content Standards Warehouse 

o Ensure Adult Education is Included in Career Pathways Delivery Systems 

▪ Career pathways – a series of linked education and training courses, 

combined with support services, leading to certification and career 

advancement within an industry or occupational sector. 

▪ These programs connect adult education content with postsecondary 

occupational programs through integrated education and training (IET)… 

▪ Adult Career Pathways Training and Support Center website 

▪ …found in OVAE’s Promoting College and Career Readiness: Bridge 

Programs for Low-Skill Adults report… 

o Increase Awareness of college Counseling and Financial Aid 

▪ …several U.S. Department of Education websites: 

• College Navigator 

• College Affordability and Transparency Center 

• Student Aid on the Web 

• FAFSA (Free Application for Federal Student Aid) on the Web 

• Federal Student Aid Information for Counselors 

• Strategies for Local Practioners 

o Prepare Adult Learners for College 

▪ Promoting Learner Transition to Postsecondary Education and Work: 

Developing Academic Readiness Skills from the Beginning 

• Describes how data can be used to plan and assess professional 

development activities and instructional practices to help English 

language learners transition to postsecondary education. 

o Link Adult Learners to Career Pathways Through Bridge Programs 

▪ Adult education bridge programs combine basic skills instruction with 

occupational content and college and career readiness. 

https://www2.ed.gov/about/offices/list/ovae/resource/adult-college-completion-tool-kit.pdf
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▪ Resources: 

• Adult Career Pathways Training and Support Center website 

• ABE Career Connections Manual 

o Integrate College and Into Adult Education 

▪ Providing adult learners with comprehensive, targeted college and career 

guidance is another important step in helping them transition to 

postsecondary education and training. 

Quality 

• Quality means teacher effectiveness.  To be effective, teachers need the appropriate 

knowledge, skills, and disposition and the ability to use evidence-based instructional 

practices 

• Strategies for State Administrators 

o Promote teacher effectiveness and evidence-based practice through professional 

development, technical assistance, and communities of practice 

▪ Effective teachers have the following five characteristics: 

• Have high expectations for all students 

• Contribute to positive, academic, attitudinal, and social outcomes 

for students 

• Use diverse resources to plan and structure engaging learning 

opportunities 

• Contribute to the development of classrooms and schools that 

value diversity and civic-mindedness 

• Collaborate with other teachers, administrators, parents and 

education professionals 

o Hold Programs Accountable for Performance 

▪ To create incentives for strong program performance, states are 

implementing performance-based funding (PBF) systems… 

▪ Desk monitoring systems allow local programs to submit data regularly, 

enabling states to review the validity and reliability of the data, track 

program outcomes, and target technical assistance and program 

improvement efforts. 

▪ Local report cards are another way to hold programs accountable. 

o Track Adult Learner Progress Using SLDS 

• Strategies for Local Practioners 

o Engage in Professional Development Activities 

o Use Local Report Cards to Improve Program Performance 

▪ Report cards provide local programs with an easy-to-use tool for 

evaluating program quality, identifying areas for improvement, and 

monitoring improvement efforts. 

o Track Program Outcomes Using Desk Monitoring 
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▪ Desk monitoring enables local programs to collect data regularly to review 

and track program performance. 

Completion 

• Low-skill adults face many barriers that make it difficult for them to persist and complete 

postsecondary education. 

• They tend to enroll later in life; attend part time; work full time; are financially 

independent; have children; are single parents; and lack a traditional high school 

diploma. 

• Strategies for State Administrators 

o Encourage Persistence and Completion Through Career Pathways 

▪ Adult learners need to see the connection between course work and their 

daily lives, educational goals, and career interests. 

o Support Programs in Addressing Student Barriers 

▪ Education and career counseling can help students set realistic goals, 

identify possible barriers to achieving those goals, apply for financial aid 

and select appropriate college course work. 

▪ State administrators also can encourage programs and college partners to 

establish learning communities for adult learners. 

o Form Strategic Partnerships to Overcome Student Barriers 

▪ Strategic partnerships with community organizations, state and local 

agencies, business and industry, and postsecondary education institutions 

can help met their diverse needs. 

▪ Resources: 

• Community Partnerships for Adult Learning website 

• Pathways to Careers: A Guide to Building Partnerships for 

Workforce Education and Training 

• Policy to Performance website 

• Helping Adult Learners Make the Transition to Postsecondary 

Education 

• Partnerships Between Community Co9lleges and Prisons: Providing 

Workforce Education and Training to Reduce Recidivism 

• Integrating Industry-Driven Competencies in Education and 

Training Through Employer Engagement 

o Explore Technological Approaches to Facilitate College Transition 

▪ The study finds that technology can enhance instructional strategies and 

facilitate and accelerate learning 

• Strategies for Local Practioners 

o Offer Programs That Help Students Achieve College and Career Goals 

o Address Student Barriers to Persistence and Completion 
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▪ Local practitioners can offer a variety of services… including education and 

career counseling and learning communities. 

o Use Partners to Help Students Transition to College 

▪ Partnerships also enable adult education programs to connect their 

students to non-academic support that can aid transition. 

o Use Technology to Enhance Services 

▪ Technology can allow programs to enhance services offered to students, 

link content to college and career goals, and save time and resources 

 

Additional Resources: 

1. Tolbert, Michelle. “Adult College Completion Tool Kit”, U.S. Department of Education, 

www.ed.gov 

2. Kamenetz, Anya. “What Adult Learners Really Need (Hint: It’s Not Just Job Skills)”, NPR, 

https://www.npr.org/sections/ed/2018/04/18/600855667/what-adult-learners-really-

need-hint-its-not-just-job-skills 

3. Zanville, Holly. “Adult Learners and the Completion Agenda”, Lumina Foundation, 

https://www.luminafoundation.org/new-and-views/adult-learners-and-the completion-

agenda  
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https://www.luminafoundation.org/new-and-views/adult-learners-and-the%20completion-agenda
https://www.luminafoundation.org/new-and-views/adult-learners-and-the%20completion-agenda

	ic-agenda-spring-2020
	ic-minutes-may-2020
	ic-treasurer-report-spring-2020
	gp-ccrc-sbctc-2019-soaa-report-final-may-2020
	gp-ccrc-updated-soaa-results-slide-deck-revised
	gp-draft-2020-2021-prof-dev-offerings-and-learning-agenda-themes-rev-2020-5-19
	guided-pathways-ic-5.21.20
	Slide Number 1
	OVERVIEW	
	Slide Number 3
	SKAGIT VALLEY COLLEGE – RETENTION: F > w
	PENINSULA COLLEGE - COMPLETIONS
	SOUTH PUGET SOUND - COMPLETIONS
	Pierce - completions
	SKAGIT VALLEY COLLEGE - COMPLETIONS
	EVERETT CC – transfer to 4 yr college
	EQUITY IMPACT�SOUTH PUGET SOUND – COLLEGE MATH Y1
	EQUITY IMPACT�SOUTH PUGET SOUND – COLLEGE ENGLISH Y1
	EQUITY IMPACT�SKAGIT VALLEY COLLEGE – COMPLETIONS
	EQUITY IMPACT�EVERETT CC– 4-YEAR TRANSFER
	UPDATES
	WASHINGTON STATE�SCALE OF ADOPTION ASSESSMENT�highlights, THEMES, & recommendations
	WASHINGTON STATE�SCALE OF ADOPTION ASSESSMENT�highlights, THEMES, & recommendations
	UPDATES
	MATH LANDSCAPE ANALYSIS  �THEMES - Acceleration STRATEGIEs	
	MATH CO-REQUISITE Learning community
	LEARNING COMMUNITY Co-Requisite support
	LEARNING AGENDA �planning & offerings
	COVID EMERGENT PRO-D OFFERINGS�https://www.sbctc.edu/colleges-staff/programs-services/student-success-center/ 
	GUIDED PATHWAYS LEGISLATIVE UPDATE	
	THANK YOU!

	ic-approved-cambridge-crosswalks
	ic-approved-international-baccalaureate-crosswalk
	wec-report-to-ic
	Structure Bookmarks
	 



