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Introduction 
Colleges have undertaken a number of efforts to increase student retention, achievement, transition and 
completion. The WACTC Educational Services and Strategic Visioning Committees are interested in 
identifying evidence-based effective practices that can be implemented at scale to increase student 
success, as potential priorities for the 2017-19 operating budget request. To this end, a workgroup was 
formed, comprised of state board staff and representation from the Business Affairs, Instruction, Research 
and Planning, and Student Services Commissions (see Appendix A for group membership).   
 
In its deliberations, the Evidence-based Practice Workgroup was mindful of our system’s Guided 
Pathways initiative that will be launched this year. In evaluating college student success practices for 
potential inclusion in the group of practices described below, we looked in particular at how well a 
practice was aligned with the essential elements of effective Guided Pathways approaches; i.e., whether a 
practice helped students enter and stay on an academic and career pathway. The practices described below 
– in the areas of first-year experience, integrated and accelerated instruction, completion coaching, and 
advising – are all strongly aligned with the Guided Pathways approach. 
 
Work Plan and Timeline 
To meet this goal outlined by WACTC, the group adopted the following work plan and timeline: 

February 26, 2015     WACTC Educational Services Committee discusses concept 
  
March 26, 2015 WACTC Strategic Visioning Committee discusses draft work plan 
  
Spring 2015     Commissions discuss work plan and identify participants 

Workgroup is convened 
  
Summer          Workgroup meetings 

Progress report to WACTC Strategic Visioning Committee 
  
Fall              Workgroup meetings  

Progress reports to Commissions and WACTC 
   

Best Practices Exchange (October 27, Clover Park Technical College)  
  

Create draft recommendations for Commissions’ input 
  
Jan/Feb 2016         Draft recommendations discussed by Commissions 

Revise recommendations based on Commissions input 
  
March    2016         WACTC receives recommendations from Workgroup 

Methodology and Approach to the Work 
The workgroup first met in June of 2015 to discuss guiding definitions and concepts that would frame 
what kinds of evidence-based practices would be considered in the final product. The outcome of the first 
meeting was a foundation from which to begin discussing college strategies, stemming from four primary 
areas: 
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• Achieving the Dream (AtD) efforts 
• Presentations from the annual Best Practices Exchange 
• National research on highly effective practices 
• Excellent Practices Framework, developed by the Research and Planning Commission 

The Master List 
The workgroup began identifying evidence-based practices by first reviewing what the Achieving the 
Dream (AtD) colleges have done in the context of the scaled items on the Excellent Practices Framework 
(see Appendix B). The AtD colleges were asked to submit information on their most highly effective 
practice for the group to use as a starting point.  State Board staff added practices which had been 
presented at the previous year’s Best Practices Exchange (since those presentations were chosen based on 
their clear connection to evidence of improved student outcomes). Finally, College Spark evaluation 
reports on both Phase I and Phase II AtD efforts were reviewed to identify additional possibilities for 
inclusion on the evolving “Master List” of practices. 

In July of 2015, after the AtD-college practices had been compiled into the Master List, a call for further 
submissions was sent to all of the colleges through Commission listservs.  Colleges were asked to 
nominate practices on their campuses, using the Excellent Practices Framework as a guide. This second 
call for practices did not result in any additional nominations. The last set of items added were nationally 
recognized effective practices nominated by workgroup members, for example CCSSE Pathways to 
Practices work and High Impact Practices (HIP) identified by AAC&U.  The Master List was last refined 
in September 2015 in preparation for analysis by the workgroup. 

The CTC Trail of Evidence 
At the September 2015 meeting, the workgroup began evaluating the Master List by organizing practices 
into a thematic framework.  Possible frameworks considered were a student success continuum (from new 
student orientation to completion) and a matrix placing practices on a grid indicating high/low impact 
versus high/low cost. In both cases, a “parking lot” exercise allowed us to set aside promising practices 
that nevertheless lacked a strong, direct link between the practice and student outcomes. State board staff 
took the workgroup’s suggestions and organized the information into a framework based on the 
Completion by Design Framework1, which we call the CTC Trail of Evidence.  The final framework thus 
organized the recommended practices into four themes along the student success continuum: First Year 
Experience, Integrated and Accelerated Instruction, Progress/Completion, and Advising.  

To further narrow the now thematically organized Master List, the workgroup split into four teams, each 
charged with evaluating the items under one of the themes.  The goal was for each team to rank the list of 
practices using a holistic approach guided by a) the recommendations within the Excellent Practice  
Framework, b) alignment of the practice with the new Guided Pathways initiative, c) information shared 
during the workgroup meetings from college’s expertise and experience with the given practices, and d) 
national research.  Workgroup members submitted their rankings for review at the November 2015 
meeting, where the list of practices to be included in the final recommendation and framework was 
discussed and finalized (See Appendix C, College Examples of Excellent Practices). 

                                                           
1 http://www.completionbydesign.org/our-approach/key-resources-for-cbd-framework  

http://www.completionbydesign.org/our-approach/key-resources-for-cbd-framework
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Evidence-Based Practices 
The CTC Trail of Evidence below provides a graphical representation of this continuum of practices 
leading to student success in our colleges. While individual college best practices make up the distinct 
pieces of the framework, it is critical to acknowledge that the parts together make a much stronger whole; 
i.e., individual practices contribute less to student success than all of them working in concert throughout 
a student’s educational experience. As stated in the Introduction, all of these practices are also strongly 
aligned with a comprehensive Guided Pathways approach to student success.  

 
It should also be mentioned that instruction, faculty and staff training and professional development are 
critically important components of student success efforts, as are reporting and analysis tools that act as 
critical supports to the practices featured below. The workgroup identified several effective practices in 
the areas of professional development and data analysis in its initial development of the Master List, but 
through the process described above, they did not end up on the final list of practices depicted and 
described below. The workgroup concluded that because we could not establish a direct link between 
these practices and student outcomes, they did not meet our evidence-based practice criteria. 

 

Connection/Entry Completion

First Year Experience Integrated & 
Accelerated Instruction

WACTC Evidence-Based Practice Workgroup
The CTC Trail of Evidence*

*Inspired by Completion by Design Framework
http://www.completionbydesign.org/our-approach/key-resources-for-cbd-framework

Completion Coaches

Progress

Advising

 
 
Following the continuum in the CTC Trail of Evidence, the following are evidence-based effective 
practices that serve as examples for the purposes of scaling up system-wide to increase student success. 

“Do not zero in on finding the silver bullet. There aren’t any. The effects of college are 
cumulative across a range of activities.” Patrick Terenzini, Distinguished Professor and Senior Scientist (Emertus) Center for 
the Study of Higher Education, Pennsylvania State University 
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Connection/Entry 

First Year Experience 
New Student Orientation is a core first-year experience practice. New students participate in group 
advising/orientation sessions where they create an individualized class schedule and learn about college 
programs and services before the start of the quarter. Follow-up advising is also emphasized during the 
first year that includes targeted one-on-one advising with a focus on educational planning and course 
selection. New Student Orientation has proven to be even more effective when it is mandatory, combined 
with mandatory first-year advising.  

One highly effective first-year experience model is Pathway to Completion, which includes mandatory 
orientation, proactive advising, a college success course, early identification of programs of study, 
educational plans, and accelerated pre-college math tailored to student academic and career pathways. 
Examples of math pathways include Statway, Algebra Express, and Self-Paced Modular Math. 

Student Success Outcome: increased term-to-term and first year-to-second year student retention. 

Progress 

Integrated and Accelerated Instruction 
Integrated instruction strategies include those that make math instruction more relevant to students and 
those that embed academic advising and career planning into English courses. Accelerated instruction 
strategies include co-enrollment of higher level developmental English students in both developmental 
and college-level instruction.   

Student Success Outcome: Both of these strategies have led to significant increases in accumulation of 
college-level English and Math credits, and increasingly have led to increased student completion rates. 

Completion 

Completion Coaching 
Completion Coaches assist students with creating a plan to successfully complete their degree. At some 
colleges, an outreach program has been designed in which Completion Coaches contact students who are 
within 15 credits of a degree but are not currently registered for classes. Students are provided with 
resources that will allow them to return to college and earn their degrees. Another focus in Completion 
Coaching is on at-risk students whose term GPA falls below a 2.0 in two consecutive quarters (but whose 
cumulative GPA remains above a 2.0). Completion Coaches reach out to them to provide resources that 
can assist the student in getting back on track. 

Student Success Outcome: Increased completion rates 

Advising  

High Tech/High Touch and Case Managed Advising Models 
Effective academic advising is a core element of any student success strategy, and it is a critical 
component of the above-mentioned Guided Pathways approach that the CTC system is undertaking. High 
tech/high touch advising models – sometimes called Enhanced Advising – include such components as a 
robust early alert system, online degree planning, coaching sessions and phone calls, automated emails 



 
WACTC Evidence-based Workgroup Report  

6 | P a g e  
 

and referrals, and improved advising sessions that include a career planning focus. Case managed advising 
models, historically used with special populations (e.g., WorkFirst, TRiO, Opportunity Grant), expand use 
of that model to the general population. Case managed advising means tracking individual students, 
consistent follow up via phone/email/in person quarterly, ensuring that students receive orientation 
information, have an academic plan on file, and apply for graduation. Case managed advising is often a 
partnership between student services and instruction. Intentional and targeted interactions amongst the 
adviser, faculty and student throughout the term create a culture where advisers are welcomed into all 
classrooms.  

Student Success Outcome: Increased student retention and completion, shorter “time to degree” and lower 
cost, increased transfer activity 

Recommendations 
As stated in the Introduction, our workgroup’s charge was to identify evidence-based effective practices 
that can be implemented at scale to increase student success, as potential priorities for the next operating 
budget request. This final report accomplishes that, providing fully vetted recommendations to the system 
as it engages in the development of the community and technical college budget for the 2017-19 
biennium.  This development process is a conversation that occurs over multiple months and begins in 
February of each even-numbered year. The conversation begins with high level principles and budget 
request themes, eventually evolving to a discussion of concrete budget requests desired by the system.  
The requests are packaged into individual ‘decision packages’ for consideration by budget writers in the 
Governor’s Office and the Legislature.   

We ask that the Strategic Visioning Committee recommend to the full WACTC that the evidence-
based practices identified in this report be considered in the development of budget decision 
packages, providing concrete examples of effective practices that would be available for campuses 
to adapt, implement, and bring to scale. 

Requests will be written in a way that maintains system control for how legislative funding is 
implemented (i.e., colleges would get to choose the practice(s) for their campus and still adhere to the 
intent of the legislative investment).  The work of the Evidence-based Practice Workgroup will help 
inform state decision makers of the tools available to districts to reach stated goals, as well as understand 
the depth of research and analysis our system uses to establish the best opportunities for students.  
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Appendix A.  Evidence-based Practices Workgroup Members 
 
 

Business Affairs Commission Campus email 
Bruce Riveland Seattle Central bruce.riveland@seattlecolleges.edu 
Dawn Vinberg Shoreline dvinberg@shoreline.edu 
Terrence Hsiao Cascadia thsiao@cascadia.edu 
Student Services Commission Campus email 
Ata Karim Bellevue ata.karim@bellevuecollege.edu 
David Larsen Green River dlarsen@greenriver.edu 
Jack Huls Peninsula jhuls@pencol.edu 
Matt Rygg Clark mrygg@clark.edu 
Research/Planning Commission Campus email 
Emily Coates Highline ecoates@highline.edu 
Kelley Sadler Tacoma ksadler@tacomacc.edu 
Maureen Pettitt Skagit Valley maureen.pettitt@skagit.edu 
Wilma Dulin Yakima Valley wdulin@yvcc.edu 
Instruction Commission Campus email 
Tim Cook Clark College tcook@clark.edu 
Tom Nielsen Bellevue College tom.nielsen@bellevuecollege.edu 
Virginia Tomlinson Columbia Basin vtomlinson@columbiabasin.edu 
At-Large Campus email 
Doug Emory Lake WA Institute of Tech doug.emory@lwtech.edu 
SBCTC Title email 
Brooke Allinder Administrative Assistant ballinder@sbctc.edu  
Darby Kaikkonen Policy Research Director dkaikkonen@sbctc.edu 

Jan Yoshiwara Deputy Executive  
Director of Education jyoshiwara@sbctc.edu 

Joe Holliday Director of Student Services jholliday@sbctc.edu 
Joyce Hammer Director of Transfer Education jhammer@sbctc.edu 
Nick Lutes Operating Budget Director nlutes@sbctc.edu 

              
  

mailto:bruce.riveland@seattlecolleges.edu
mailto:dvinberg@shoreline.edu
mailto:thsiao@cascadia.edu
mailto:ata.karim@bellevuecollege.edu
mailto:dlarsen@greenriver.edu
mailto:jhuls@pencol.edu
mailto:mrygg@clark.edu
mailto:ecoates@highline.edu
mailto:ksadler@tacomacc.edu
mailto:tcook@clark.edu
mailto:tom.nielsen@bellevuecollege.edu
mailto:vtomlinson@columbiabasin.edu
mailto:doug.emory@lwtech.edu
mailto:ballinder@sbctc.edu
mailto:dkaikkonen@sbctc.edu
mailto:jyoshiwara@sbctc.edu
mailto:jholliday@sbctc.edu
mailto:jhammer@sbctc.edu
mailto:nlutes@sbctc.edu
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Appendix B. Excellent Practices Framework 
 

Excellent Practices Framework 
 

This document is meant to provide guidance for assessing the value of practices that have been developed, 
utilized and shared by other institutions or organizations and to inform the development of evaluation 
plans for assessing the value of such practices at your own institution. 

Definition of “Excellent Practices” 
For the purposes of our work, the term “best practice” has been replaced with “excellent practice.”  While 
the term “best practices” has been in vogue for several years, the goal should be to integrate practices 
(whether developed, adopted, or adapted) that have been proven to be “excellent” for your college in 
terms of “fit” and positive results based on evidence.   
 
Our working definition:  Excellent practices are strategies, activities or approaches that have been shown 
through research and evaluation to be effective and/or efficient.    
 
Principles 
While there is considerable value in identifying what practices others have found successful at their 
college and utilizing that information to inform decisions about strategies, activities or approaches, the 
college should be cautious about adopting others’ practices wholly.  Each institution is unique and this 
uniqueness must be taken into account when borrowing “excellent” practices.  An institution must 
determine if a given strategy, activity or approach is consistent with--a good “fit” with—the goals, 
capabilities, and culture of the college.   
 
It is also prudent to ensure that borrowing “excellent” practices from other colleges does not stifle 
innovation or the development of new, “excellent” practices at your institution.  (A new idea that is 
piloted and successfully implemented at your institution may become an “excellent” practice that others 
may want to borrow and adopt or adapt at their institutions.)   
 
Targeting Areas for “Excellent” Practice Development 
There is a considerable range of topics worthy of the time and effort it takes to develop or adapt 
“excellent” practices.  The list below is not meant to be exhaustive, but to provide a framework for 
thinking about the institutional priorities. 

• Economy - The economic well-being of the institution, cost controls, new revenue, revenue 
enhancements, etc. 

• Ecology - The stewardship of natural resources, energy efficiency, waste reduction, etc. 
• Equity - Services for vulnerable and traditionally under-served populations, improving access to 

resources, alleviating burdens caused discrimination or negative externalities experiences by 
different populations, "doing what's right", etc. 
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• Efficiency - Process improvement, reduction of wasted effort or paperwork, increases in 
productivity while maintaining or improving quality of work, balancing speed and simplicity with 
rigor and completeness in College operations, etc.  

• Effectiveness - Improving student outcomes, addressing accreditation requirements, addressing 
federal, state, or local requirements, etc. 

 
Suggested Process Steps 
The process of developing, adopting or adapting successful practices can take many forms.  The brief 
process suggested below was informed by the literature and the experiences of researches in the 
Washington CTC system. 
 
Step 1: Research & Theory Development 

1. Start with a review of the relevant literature. 
2. Construct a theoretical framework/theory of practice relevant to your institutional priorities. 
3. Provide specifics of what seems to work for whom, under what conditions and at what cost.  
4. Use the Rubric for Evaluating Excellent Practices (Attachment 1) to help you determine the 

degree to which the practice might be considered “excellent” for your purposes. 
 
Step 2:  Evaluation 
An evaluation plan should be developed early on and should include both summative and formative 
evaluations on a regular basis.  Generally, “excellent practices” don’t just happen.  They occur over time 
and along a continuum that addresses data collection and analysis to measure impact, sustainability, 
replicability, and alignment. Again the Rubric for Evaluating Excellent Practices (Attachment 1) can be a 
valuable tool for developing an evaluation plan.   
 
In addition to the items listed in the Rubric, an evaluation should include a determination about how the 
practice fits with the goals, capabilities, and culture of the college.   The practice should also be tested 
against available/applicable standards. 
 
Step 3:  Action 
A rigorous evaluation plan should provide data that will inform decision-making about the future of the 
practice under consideration.  Hopefully, it will tell you what is working well and help you make 
modifications where necessary.  One the most important--but sometime most difficult—decisions that 
may come from evaluation activities is this:   If the practice fails to show promising results, it should be 
modified or discarded. 
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Attachment 1:  Rubric for Evaluating “Excellent” Practices 
  Excellent (3) Promising (2) Emerging (1) 

 

Delivery Time 

 

At least 6 terms of data 
for consistent delivery of   
intervention 

 

At least 4 terms of data 

 

At least 2 terms of data 

Data 
Collection/Types 

Robust collection 
methodology using both  
qualitative and  
quantitative 

Mixed methods/data 
types utilized 

Limited data collection; 
reliance on one data 
type 

Results 
Success in multiple 
cohorts, consistent results 

Success in at least 2 
cohorts   

Based on literature 
review, policy study, 
and/or successful pilots  

 

Statistical 
Significance 

At least one outcome 
with a substantial effect 
size is statistically 
significant at the 5% 
level 

Outcome change is 
statistically significant 
at the 10% level 
(marginally significant) 

 

Outcome change may 
be seen only in 
descriptive statistics 
but not yet statistically   
significant. 

Impact 

 

High Impact: greater than 
11% impact or greater 
than 100 students over 
time 

 

Medium impact: 1-10% 
change or at least 30 
students 

Low or no statistical 
impact: <1% or <30 
students 

Sustainability 
Self-sustaining and/or 
integrated into 
operational budget 

Need some initiative 
support 

Requires external or 
one time funding 

Replicability 

Transferable to other 
colleges, contexts, types 
of students or in 
sequential cohorts 

Transferable to any 
college, context or type 
of student 

Undetermined or 
unique to the college, 
context, or a type of 
student 
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Policy Alignment 

Aligns with statewide 
initiatives and/or 
addresses multiple 
college or policy goals 

Supports single college 
initiative or a single 
policy goal  

Addresses only a 
department or division 
goal 

Colleges may want to add criteria to this rubric, including how suitable a practice is likely to be for the 
outcome(s) you hope to achieve, the target population, the preparation of your faculty/staff, available 
resources, institutional culture, etc.  It may be that certain criteria are not relevant and should be deleted.  
It might also be useful to determine the minimum “score” required to continue with the implementation of 
the strategy, activity or approach. 
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Appendix C:  College Examples of Excellent Practices 
 

Connection and Entry (First Year Experiences) 
Yakima Valley Community College increased fall-to-winter retention approximately 10 percentage 
points through mandatory first year advising and orientation strategies.  The college expanded this 
strategy to include mandatory advising through students’ earning 30 credits in order to impact 
retention rates beyond fall-to-winter.  

Pierce College and Seattle Colleges have instituted “Start to Finish,” a model which focuses on 
required intrusive advising, orientation, and a college success course, for all students. 

For Pierce College, subsequent to the implementation of Start to Finish, the fall-to-fall retention 
rates of new, degree-seeking students increased from 51% to 59%. Even more notable is that every 
demographic assessed (race/ethnicity, gender, Pell Grant recipient and first generation) 
experienced increases between 2011 and 2014. Furthermore, overall fall-to-winter retention rates 
have increased from 81% in 2010 to 85% in 2014. Additionally in the same time period the college 
has seen a 25% increase in degree and certificate completion. 

For Seattle Colleges, Start to Finish focused on the accelerated math pathways. Self- paced 
modular math: 34% of students completed two or more pre-college math classes in one quarter.  
Completion rates increased for students engaged in Statway and Algebra Express as noted in the 
chart below: 

 

 

Progress (Accelerated and Integrated Instruction) 

Highline College’s strategies revised math instruction to be more relevant to students, advising and 
career planning was embedded into English courses, and higher level developmental English 

32% 32% 

59% 

51% 

0%

10%

20%

30%

40%

50%

60%

70%

Statway College Level Completion Rates Algebra Express 1 Year completion rates

Pre-College Math Innovations: Seattle Colleges 

Pre-intervention Post-intervention
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students were enrolled in a course that combined developmental and college-level instruction.  
These strategies increased student achievement in the following areas:

 
 
At Yakima Valley Community College, students enrolled in accelerated courses are earning 
college-level credits in these subjects at a rate 20-30% higher than students enrolled in the 
traditional sequence of courses.  At Highline, 40% of students are enrolled in accelerated courses, 
and 80% of the students in these accelerated courses are earning college-level credits compared 
to 58% of the students enrolled in the traditional sequence of courses.  

Completion 

At Columbia Basin College, the average quarterly GPA of students following a call from a 
Completion Coach increased significantly by 1.08 points.  Additionally, 189 students who had 
applied but not enrolled did so following contact; 63 students within 15 credits completed their 
degree following a call; and 300 students were awarded financial aid who were scheduled to be 
dropped from classes due to miscalculations. At Walla Walla Community College, initial data and 
analysis show that students’ have been positively impacted by three distinct retention efforts under 
the Completion Coaching model.  In the quarter-to-quarter retention project in 2013-14, 622 
students were recovered, 506 of which were first generation.  In the completion capture project, 
144 completions were awarded.  Finally in the funding triage project, 384 students were retained.  
Overall the initiative had a positive fiscal impact of $478,198.  
 

Advising  

Whatcom Community College uses IPAS, a tool developed by Hobson Software, utilizes an 
integrated planning and advising system that enables advisors to focus on individual success 
strategies more than class scheduling: 

9% 

16% 

23% 

5% 
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10%

15%

20%

25%

Earned first 15 credits Earned college-level math
credit

Earned college-level
English credit

Increased completion rate

Increased Percent of Student Achievement following 
Intervention 
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Bellingham Technical College developed an enhanced advising model with a case management 
advising structure, integrated advising and career services, mandatory advising and orientation, 
integrated services into classrooms, and enhanced Early Alert system: 

 
 

Lake Washington Institute of Technology expanded the use of case managed advising from the 
TRIO program to the general student population. Case managed advising means tracking 
individual students, consistent follow up via phone/email/in person quarterly, ensuring students 
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receive orientation information, have an academic plan on file, and apply for graduation. The 
results from the TRIO intervention show effective impact: 

 
 
The advising model at Renton Technical College was redesigned for intentional and targeted 
interactions amongst the adviser, faculty and student throughout the term. Within the first full year 
of implementation, the college experienced the following results: 

 

  

19% 
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AT-A-GLANCE: College Examples of Excellent Practices 

Category District Evidence-based Practice Outcomes 
Connection/Entry Yakima 

Valley 
Mandatory 1st year 
advising and orientation 

• Fall to Winter retention increase of 10% 

Connection/Entry Pierce Start to Finish (intrusive 
advising, college success 
course, orientation) 

• Fall to Fall retention increase of 8% 
• 25% increase in degree/certificate completion 

Connection/Entry Seattle 
 

Start to Finish (focus on 
accelerated math 
pathways) 

• 34% of students completed 2+ pre-college math classes in 1 term 
• Statway: 27% increase in college-level completion rates 
• Algebra Express: 19% increase in 1-year completion rates 

Progress Highline Accelerated and Integrated 
Instruction 

• 9% increase in number of students earning 15 credits 
• 16% increase in earned college-level math credit 
• 23% increase in earned college-level English credit 
• 5% increase in completion rate 
• 80% of students enrolled in accelerated courses are earning college- level 

credit, versus 58% of students enrolled in traditional courses 
Progress Yakima 

Valley 
Accelerated and Integrated 
Instruction 

• Students enrolled in accelerated courses are earning college-level credits at a 
rate 20-30% higher than traditionally-enrolled students 

Completion Columbia 
Basin 

Completion Coaching • GPAs of students receiving completion coaching increased 1+ points 
• 63 students within 15 credits of completion did so after coaching 
• 189 applicants who had not enrolled did so after coaching 

Completion Walla Walla Completion Coaching • Quarter-to-quarter retention project: 622 students were recovered 
• Completion capture project: completions were awarded 
• Funding triage project: 384 students were retained 
• Overall positive funding impact of $478,198 

Advising Whatcom Integrated Planning and 
Advising System 

• Fall to Spring IPAS student retention was 28% higher than non-IPAS 
• Fall to Fall IPAS student retention was 29% higher than non-IPAS 
• 2% of IPAS students earned zero credits, vs. 21% of non-IPAS students 

Advising Bellingham Enhanced Advising Model • Implementation led to a 19% increase in student retention 
Advising Lake 

Washington 
Case Managed Advising • 19% higher student completion compared to non-case-managed advising 

Advising Renton High Touch Advising Model • Fall to Spring retention rate increases of 6.2% (overall) and 12.2% (full-time 
students) 
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