
INSTRUCTION COMMISSION 
October 24-25, 2019 

Olympic College 
Building 7, Room 311 

 
 

Thursday, October 24, 2019 
 
8:00 - 8:30  Networking and breakfast 
 
8:30 - 9:00 Welcome & Introductions 
 
9:00 - 10:00  Guided Pathways - Kristi Wellington-Baker 
 
10:00 - 10:15 ctcLink Enhancements Requests - Carli Schiffner 
 
10:15 – 10:30 Common Course Review – Kathy Goebel 
 
10:30 - 10:45 Break 
 
10:45 - 12:00 SBCTC Report - Carli Schiffner and Jamilyn Penn 
 
 
 
12:00 - 1:00  Lunch & Networking 
 
1:00 - 2:00 Review Workplan & Workplan Meetings 
 
2:15 - 2:30 Workplan Reports 
 
2:30 - 2:45 Break 
 
2:45 - 4:15 Committee Meetings 

• College Transitions, Michael Lee-Chair – Building 4, Room 347 

• Learning Strategies & Innovation, Mary Garguile-Chair – Building 4, Room 202 

• Transfer/JTC – Matt Campbell-Chair, main meeting room [Building 7, Room 311] 

• Workforce Development – Bryce Humpherys, Chair – Building 4, Room 119 
 
4:15 - 4:30 Committee Reports – Building 7, Room 311 
 Committee Chairs, if action items emerge during committee work, please have 

motions written & emailed to IC membership & Jackie Eppler-Clark before the 
meeting convenes on Friday morning. 

 
4:30 Adjourn 
 
6:00 Dinner reservation for IC members wishing to dine together at local restaurant. 
 Axe & Arrow Gastropub, 232 4th St, Bremerton 



 https://www.axeandarrow.com/ 
 Reservation name: Barbara Hanson 
Friday, October 25, 2019 
 
8:00 - 8:30 Breakfast & Networking 
 
8:30 - 9:00 WACTC Committee Reports 

• WACTC Representative 

• Capital Budget - Jenni Martin 

• Ed Services - Charlie Crawford 

• Equity - Sachi Horback 

• Operating Budget - Ed Harri 

• Technology - Bradley Lane 

• Strategic Visioning - Kerry Levett 
 
9:00 - 9:30 OER & Low-Cost Funding - Boyoung Chae 
 
9:30 - 10:30 Updates & Discussion 

• Cross-Institutional Faculty of Color Mentoring Program - Bradley Lane 

• Nursing and High Demand FTEs 

• NSF Project 

• Other updates - group at large 
 
10:30 - 10:45 Break 
 
10:45 - 12:00 IC Business Meeting 

• Approval of Minutes 

• Treasurer's Report 

• Election of Member-at-Large 

• Bylaw language to add CDO to Executive Committee 

• Action Items from Committee Reports 
 
12:00  Adjourn 
 
12:00 - 12:30 Corrections workgroup - Pat Seibert-Love 

https://www.axeandarrow.com/


INSTRUCTION COMMISSION 
October 24, 2019 

 
Present. Suzi Ames, Michelle Andreas, John Bonner, Laura Brener, Sharon Buck, Charlie Crawford, 
Stephanie Delaney, Mable Edmonds, Rolita Ezeonu, Kristen Finnel, Mary Garguile, Darren Greeno [for Ken 
Lawson], Malcolm Grothe, Joyce Hammer, Ed Harri, Chad Hickock, Sachi Horback, Walter Hudsick, Bryce 
Humphreys, Sayumi Irey, Bradley Lane, John Lederer [for Peter Lortz}, Kerry Levett, Jenni Martin, Jamilyn 
Penn, Carli Schiffner, Marissa Schlesinger, Valerie Senatore, Rod Taylor [for Michael Lee], Andrew Tudor 
[for Tod Treat], Bob Viens, Tomas Ybarra. Guests: Kelli Bloomstrom-CBS, Kathy Goebel-SBCTC, Sarah 
Griffith-eLC, Melinda Harbaugh-LLC, Nate Humphrey-SBCTC, Jon Kerr-SBCTC, Laura Schueller-SBCTC, Holly 
Smith-ATC, Kristi Wellington-Baker-SBCTC, Francois Wevers-CEC. CDEOs: Shareka Fortier, Judy Loveless-
Morris, Cheryl Nunez, Yadira Rosales, Yvonne Terrell-Powell, Rashida Willard. 
 
Call to Order. The meeting was called to order at 8:30 am. 
 
Welcome. Mary Garguile welcomed the group to Olympic College.  Darlene Peters, Port Gamble S’Klallam 
Elder and a retired educator, led the group in land and territory acknowledgement. Members introduced 
themselves. 
 
Guided Pathways. Kristi Wellington-Baker shared a handout of the 2019-20 Guided Pathways Priorities and 
timeline. The priorities include statewide launch and scaling, technology alignment and support, and 
allocation model development. 
 
Laura Schueller, SBCTC Student Success Center, briefly outlined her role to work on an analysis of our state 
and institutional math reform efforts. She will be visiting all campuses to understand the landscape of our 
state math pathways and pedagogies and will provide individual reports back to each college and an overall 
system report. 
 
Upcoming Guided Pathways events: 
November 5 math co-requisite workshop at Highline 
November 6 fall Guided Pathways Student Success Institute for all colleges in Vancouver 
January 15 launch event focused on how to design and think about large-scale implementation for all 
colleges and executive leadership 
January 16-17 cohort event at Kitsap Convention Center 
 
Common Course Review. Kathy Goebel shared a flowchart of the approval process when college partners 
propose a common course and requested the Commission’s approval to move forward with approving 
common course proposals. The Commission will review and vote during the business portion of the 
meeting. 
 
STATE BOARD REPORT 
 
Common Messaging. Carli Schiffner will email members an outline of the major initiatives underway and 
highlights of each. 
 
Legislative Update. HB 2158 Workforce Education Investment Act to provide a dedicated revenue stream 
to support several initiatives including Guided Pathways, Career Launch enrollments, student assistance 
grants, homeless college students, and Washington College Grant. Other legislative areas covered included 



the marking of OER courses in class schedules and OSPI’s proposal that all costs be eliminated for Running 
Start students. 
 
Career Connect Washington. The first applications have been received and it is anticipated equipment 
funding will be available for another grant in the spring. Members were also updated on the Apprenticeship 
Funding Task Force and a joint college/labor task force. 
 
CTC System Vision. The system’s vision statement has been approved and work will now begin on 
developing a strategic plan. The problem statement was reviewed including educational attainment goals, 
the CTC’s role, principal goals, key strategies, and metrics. Members broke into table groups to consider the 
vision statement phrase by phrase and then shared their feedback. It was requested notetakers from each 
table email their notes to Jamilyn Penn. 
 
ID Crosswalk. Members were reminded to have their AP and IB crosswalks somewhere on their website. 
Jamilyn Penn will email clarification about the requirements associated with ESSB 5410. 
 
Olympic College President Marty Cavalluzzi welcomed the group to the college and spoke encouragingly 
about Guided Pathways. 
 
Work Plan. Table teams worked on specific strategies for deliverables, including key performance 
indicators, measurable outcomes, and timelines. Each table reported out their strategies. 
 
COMMITTEE ACTION ITEMS 
 
Learning Strategies. The committee discussed creation of a letter that addressed the need for accessibility 
from databases and software vendors, OER labeling, and the plan to talk with CDEOs about CanvasCon. 
 
Transfer. The committee discussed the pre-nursing DTA, approved the process for common course review, 
high demand stem courses, high demand faculty, and consideration of the EDUC101, paraeducator basics. 
 
Workforce. The committee requested a briefing on the new Perkins at the winter meeting. 
 
College Transitions. No action items. 
 
The meeting was adjourned at 4:30pm. 
 
 
The meeting reconvened on October 25 at 8:45am. 
 
Olympic College staff were thanked for their help in making the IC meeting a success. 
 
WACTC REPORTS 
 
Technology. Discussion focused on the ctcLink governance structure, the GoLive status, the budget, and the 
need for a statewide strategy technology committee to support technologies being used, which WACTC 
approved. 
 
Capital Budget. Infrastructure issues and needs was the primary focus. A civil engineer has been hired to 
visit campuses and study the issue. One IC volunteer is needed to serve on a scoring committee. 



 
Ed Services. The committee reviewed the progress on strategic enrollment management and the SBCTC 
research-developed dashboard. 
 
Equity. The group focused on racial equity, how to support the CDEOs and their governance, an equity 
resource bank survey, dashboards related to equity, and an equity vision statement. 
 
Operating Budget. Discussion included potential Running Start funding changes, the allocation model, 
nursing funding and negotiations, and how funds will be allocated for high demand faculty. Ed Harri will 
email members a form for their feedback on how funds are being used for programming expansion. 
 
Strategic Visioning. The focus was on trends in credentialing related to local large businesses and sustaining 
funding for the CTC system, with a goal to develop metrics to deliver to the Legislature to show how the 
funds are being used. 
 
OER and Low-Cost Funding. Boyoung Chae, SBCTC Policy Associate for Educational Technology and Open 
Education, shared an implementation guide for OER and low-cost labeling policies, clarified the difference 
between OER and low-cost, and provided members with the link to a resources page [tinyurl.com/openwa-
label]. She outlined how to start implementation. A pilot has started for an OER mini-grant available for 
those interested in going all-out OER. Members requested a list be developed of OER materials for CCN 
courses. 
 
Faculty of Color Mentorship Program. This year’s program has 67 participants. Twenty colleges have 
participated repeatedly each year and members were encouraged to have their faculty of color participate. 
 
National Science Foundation Project. The project is identifying knowledge, skills, and abilities necessary for 
students graduating with associate degrees in information technology in the next five years. Suzi Ames will 
send members details about the project and recommended that college IT faculty be included in the 
project. 
 
ctcLink Coding. A question was brought forward on behalf of the Continuing Ed Council related to personal 
enrichment staff and how to code them in ctcLink. The only ctcLink option that applies is Paraprofessional.  
 
BUSINESS MEEETING 
 
Approval of Minutes. Michelle Andreas moved and Sharon Buck seconded the motion to approve the 
minutes of the July 11, 2019, meeting. Motion carried. 
 
Treasurer’s Report. Marissa Schlesinger moved and Matt Campbell seconded the motion to approve the 
treasurer’s report. Motion carried. 
 
Instruction Commission Officers. The succession of officers was clarified, based on the Commission’s 
bylaws. Vice Chair will move to Chair and Chair to Past Chair. All other executive committee positions 
are nominated and voted on annually at the spring quarter meeting. The two elected members-at-large will 
serve staggered two-year terms. Walter Hudsick moved and Sayumi Irey seconded the motion to approve 
the current slate of officers as listed on the Commission’s web page. Motion carried.  
 



A discussion took place regarding updating the bylaw language to include a Chief Diversity and Equity 
Officer to the slate of officers and it was decided to wait until WACTC makes a determination of where the 
CDEO group fits in the CTC system before revising the bylaws. 
 
A discussion also took place regarding the role of VPI reps/proxies that attend the quarterly IC meeting on 
behalf of a VPI. It was agreed that reps/proxies will have voice but not vote. The executive committee will 
revise the bylaws to clarify that voting members are vice presidents of instruction only and will also address 
electronic voting in the bylaws. 
 
High Demand Funding. A discussion took place on how to allocate the high demand funding. Members 
provided feedback and shared their concerns – pros and cons of local flexibility, high wage/high demand 
versus just high demand. 
 
Pre-Nursing DTA. Matt Campbell moved and Bryce Humpherys seconded the motion to approve the pre-
nursing DTA as approved by ATC. Motion carried. 
 
Common Course Review. Matt Campbell moved and Michelle Andreas seconded the motion to adopt the 
colorful Common Course Review and Approval Process flowchart as presented by Kathy Goebel on October 
25. Motion carried. 
 
Paraeducator Training. Bryce Humpherys moved and Emily Lardner seconded the motion to adopt the 
paraeducator document from October 25 to partner with local school districts for required paraeducator 
training [EDUC 101]. Motion carried. 
 
ctcLink Enhancements 
 
 Michelle Andreas moved and Sachi Horback seconded the motion to approve the request from ARC 
(Admissions and Registration Council) regarding an annual default of four quarter rolling class schedules. 
With one abstention, motion carried. 
 
Mary Garguile moved and Michelle Andreas seconded the motion to support the request from ELC 
(eLearning Council) regarding Canvas and grades into the system. With two abstentions, motion carried. 
 
Kerri Levett moved and Sharon Buck seconded the motion that the Commission forward a request to ctcLink 
governance to identify OER/low-cost enhancements. With two abstentions, motion carried. 
 
It was suggested that emails to VPIs be categorized in the Subject line as Response Required or FYI, allowing 
those messages that need a response to be easily spotted. Other members agreed this would be helpful. 
 
Members were reminded of the requirement of having the IB crosswalk on their college web page. Jamilyn 
Penn will send members a link to SBCTC’s web site which shows the format colleges should follow. 
 
Members were reminded to submit their Washington State Quality Award reports by October 31. 
 
There being no further business, the meeting was adjourned at 12:00pm. 
 
 
Next meeting: February 13-14 at SBCTC in Olympia. 
 





OER & Low-Cost Labeling Policies for 
Washington Community & Technical Colleges
(Updated 10/24/2019)

https://creativecommons.org/licenses/by/4.0/


Agenda
1. Background
2. State Law and SBCTC Coding Policy
3. Tour of Implementation Guide
4. Q&A



Background



It is State Law and Policy

• RCW 28B.50.789
No later than the first full quarter after a community or technical 
college has implemented the ctcLink system, a community or technical 
college shall provide the information to students during registration 
whether a course uses open educational resources

• SBCTC Coding Policy

http://app.leg.wa.gov/RCW/default.aspx?cite=28B.50.789


OER Labeling Policy



OER Code: Name for Student

OER: No Textbook to Purchase



Class search page with OER label



OER Code: Note for Student

Primary course materials are provided online at no cost 
during the course. A printed version and some supplementary 
course materials may be available for purchase in bookstore.



Class search page with OER label



OER Code: Criteria

• To be designated as an OER course, a course should use 
Open Educational Resources (OER) as the primary, required 
instructional materials for the course.

• The course materials should be composed of 
copyright-cleared materials only; such as works with open 
licenses, in the public domain, works with permission from 
the copyright owner, or the instructor’s original works.



OER Code: Criteria
● This includes ALL required instructional materials such as 

textbooks, websites, software programs, apps, courseware 
packages, access codes to homework websites, etc.

● This does not include

○ Tools and supplies
○ Course fees
○ Small copying/printing costs



OER Code: Criteria

Qualified Case 1
• Use of adopted open textbooks or materials regardless of 

the format. 



OER Code: Criteria

Qualified Case 2
• Use of a faculty-developed course package with an open 

license or public domain designation



OER Code: Criteria

Qualified Case 3
• Use of a faculty-developed course package without an 

open license or public domain designation, if
• materials are freely accessible and students are allowed to keep 

them permanently AND
• faculty plan on openly releasing the materials



OER Code: Criteria

Qualified Case 4
• Use of open textbook or materials as required course 

materials while supplemented by other copyrighted 
materials with all rights reserved. 



OER Code: Criteria

Qualified Case 5
• Use of a combination of OER and the campus library 

resources as required course materials, if 
• OER provide the primary foundation of the required 

instructional materials, and

• the resources from the campus library are offered free of 
charge to the students



OER Code: Criteria

Insufficient Case 1
• Use of OER as a supplementary course material while using 

a commercial textbook as the primary course material.



OER Code: Criteria

Insufficient Case 2
• Use of OER with software or online sites that require the 

purchase of software or licenses permitting the use of 
materials. For example, courses that require the purchase of 
an access code to do homework or read primary course 
materials would NOT typically be designated as OER courses.



OER Code: Criteria

Insufficient Case 3
• Publisher materials included in tuition, technology or lab 

fees that are not openly licensed would not be marked with 
the OER code. 



Low-Cost Labeling Policy



Low-Cost Code: Name

Low-cost textbooks



Low-Cost Code: Description

The required instructional materials cost $50 or less; there 
may be additional mandatory equipments/supplies to purchase.



Low-Cost Code: Criteria

To be designated as a Low-Cost course, the combined cost of the 
required course materials should be $50 or less. 



Low-Cost Code: Criteria
● This includes ALL required instructional materials such as 

textbooks, websites, software programs, apps, courseware 
packages, access codes to homework websites, etc.

● This does not include

○ Tools and supplies
○ Course fees
○ Small copying/printing costs



Low-Cost Code: Criteria

The $50 threshold is based on the pre-tax retail price and is 
applied to all class sections regardless of number of credits 
offered. 



Low-Cost Code: Criteria

• Prorating the book cost based on the number of credits or 
number of sections used is not allowed.



Low-Cost Code: Criteria
Consider the cost of not only new, but used, rented, and older editions of 
the required materials. 
• For used, rented, and older editions to be included 

• students should be able to purchase the materials for $50 or less 
either from the college bookstore or the publisher directly and 

• the college bookstore/the publisher must have sufficient stock for all 
enrollments. 

• Prices offered by other third-party vendors such as Amazon.com are 
not to be considered due to price fluctuation and uncertainty of stock 
availability. 



Low-Cost Code: Criteria

A lecture course with an associated lab section must be coded 
together, if lecture courses are integrated with lab sections. 



Low-Cost Code: Criteria

If a course's required course materials are not determined 
prior to registration, the class section cannot be evaluated 
against the Low-Cost coding criteria.



Low-Cost Code: Criteria

Examples of Qualified Cases
• Course uses inexpensive commercial textbooks costing $50 or less

• Course materials (e.g., textbook and homework website) bundle 
costing $50 or less

• Faculty-developed course packages costing $50 or less

• Textbook costing $30 and online homework site costing $20



Low-Cost Code: Criteria

Examples of Insufficient Cases
• Textbook costing $50 and online homework site costing $150
• Textbook costing $150, but it is used for 3 courses in a sequence



Resource Page (tinyurl.com/openwa-label)



How to start implementation
• Identify a point of contact

• Identify stakeholders and create a committee

• Identify potential barriers
• Business contract (e.g., publisher or bookstore)
• College policy

• Streamline the course labeling process

• Learn from pioneers



Q&A



“The most surprising aspect of the policy process 
may be that policies are implemented at all.”

From Boundless Political Science, CC BY SA

https://courses.lumenlearning.com/boundless-politicalscience/
https://creativecommons.org/licenses/by-sa/4.0/


Reports
2016 Refining the OER code

• Faculty survey questions
• Findings

2017 Proposing the Low-cost code
• Proposal

2018 Setting the threshold for the Low-cost code
• Research brief
• Slide presentation
• Interactive dashboard

2018 Refining the Low-cost code
• Faculty survey questions
• Findings

https://goo.gl/e6eupF
https://goo.gl/b3YuP9
https://docs.google.com/document/d/1t7OID7WG2KDrBl6yHNwh-cpViKXtMCVMgeN-EnCO_xg/edit?usp=sharing
https://tinyurl.com/wa-students2
https://tinyurl.com/wa-students3
https://tinyurl.com/wa-students-dash
https://docs.google.com/document/d/1-dJIrOe5D2ZjPtNznw16y4i5BIP70YScrqhFrRahdGk/edit?usp=sharing
https://tinyurl.com/lowcost-survey2


Contact Info
Boyoung Chae, Ph.D.
Policy Associate, EdTech & OpenEd
Washington State Board for Community and Technical Colleges
360-628-3549 (Texts Welcome!)
bchae@sbctc.edu

Unless otherwise noted, this presentation slide, “2019 OER and Low-Cost Labeling 
Implementation Guide” by SBCTC is licensed under  CC BY 4.0

mailto:bchae@sbctc.edu
http://sbctc.edu
https://creativecommons.org/licenses/by/4.0/


WASHINGTON STATE COMMUNITY AND TECHNICAL COLLEGE INSTRUCTION COMMISSION
2019-20 DRAFT WORK PLAN

Purpose: The purpose of the Instruction Commission work plan is to identify and prioritize key instructional goals and objectives that will 
enhance student learning and success within the Washington Community and Technology College system, and to promote and support 

active professional development within the Instruction Commission and related councils to improve and advance the EDI knowledge, skills, 
and abilities of commissioners and council representatives/liaisons to lead and model inclusive excellence.

Guiding Principles - The IC work plan will:
● Reflect the collective interests of Instruction Commission Committees and reporting Councils.
● Align with WACTC Educational Services Committee work plan, SBCTC Priorities and Strategic Enrollment Taskforce recommendations.
● Identify meaningful, measurable, and concise goals and objectives.
● Avoid unnecessary duplication and reporting.
● Delegate implementation of strategies to Councils, where possible and appropriate, to enhance attainment.
● Serve as a regular prompt for IC and each Council to revisit progress at each meeting and document attainment.

Guided Pathways Equity Principles
● Guided Career Pathways require embracing radical, equity-minded, transformational organizational change.
● Guided Career Pathways require a commitment to racial and social equity and the dismantling of systemic policies and practices that create and/ or 
maintain inequities.
● The voices of students, faculty, staff, and community members are essential to fully engage in effective problem-focused inquiry processes leading to 
meaningful action and sustained systemic change.
● Guided Career Pathways require the system to foster learning amongst colleges through partnerships, professional development, and other vital 
resources across the ecosystem.
● Guided Career Pathways require a focus on learning and outcomes aligned with community and industry workforce and economic needs.



Goal 1: Increase access and enrollment for all students with an emphasis on ending racial and other equity gaps.

Strategies Collaborating Councils. [Lead 
council is in bold]

Deliverables & Timeline
KPIs

Objective: 1.1 Increase number of basic education students transitioning to college level with an emphasis on eliminating the racial equity gap.
(Look at statewide data and establish a baseline metric)
1.1A 1.1A. Exercise and practice an equity 

mindset to understand and improve 
participation in Ability to Benefit and 
Washington College Grant

CBS 1.1A Increase the number of students 
benefiting from Ability to Benefit . 
Coordinate this work with FAC.

1.1B 1.1B Identify, disseminate, and implement 
effective equity-minded guided pathways on-
ramps for underserved populations, 
including: address barriers to transition, 
expand I-BEST and financial aid (i.e., Ability 
to Benefit), integrate basic skills with college-
level courses, and incorporate inclusive 
pedagogy.

CBS, WEC, ATC, LLC 1B. Strategies identified and reported 
by April 2019. Update (5.17.19): 
Waiting for update from CBS.

1.1C 1.1C. Develop models of equitable 
orientation for basic education (BEdA) 
transition students. (Collaborate with Student 
Services)

CBS

Objective 1.2 Increase equitable access, enrollment, and engagement of adult population
1.2A. Identify, disseminate, and implement 
effective equity-minded adult re-engagement 
programs that eliminate barriers and 
increase opportunities, including 
consideration of strategies for contextualized 
learning, workplace learning, partnerships 
with community and industry, distance 
education, and other delivery modes.

 IC, CBS, WEC, ATC, CEC 1.2A. IC, CBS, WEC, ATC, CEC

1.2B. Enhance incumbent worker training to 
support skills development.

IC, WEC, CBS, CEC

1.2C. Increase transition rates from 
corrections, community-based basic skills 
courses, and non-credit continuing education 
courses to college.

CBS, CEC, WEC, ATC

1.3 Enhance dual credit programs and policies to close racial equity gaps



Goal 1: Increase access and enrollment for all students with an emphasis on ending racial and other equity gaps.

Strategies Collaborating Councils. [Lead 
council is in bold]

Deliverables & Timeline
KPIs

1.3A 1.3A. Identify common goals, systemic 
barriers, and opportunities with emphasis on 
increasing participation and success of 
historically underserved populations in 
Running Start,  College in High School, and 
dual credit options for adults

ATC, CBS 1.3A ATC’s recommendations from 
Work Group for closing the equity gap 
forwarded to SET.

1.3B
1.3B. Expand CTE, RS, College in the High 
School, and dual credit for adults, including: 
Mapping additional CTE courses to HS 
graduation requirements.

WEC, CBS 1.3B Monitor the work involving OSPI, 
SBCTC, and ERDC around CTE RS 
and College in the High School. Report 
by April 25, 2019. SET expected to 
report out.

1.4 Use appropriate accessible and affordable technologies to increase access and success for all students.
1.4A Increase adoption of OER. LLC ELC, WEC

1.4B Improve & Increase accessibility ELC Assure that accessability is integrated 
into all platforms and tools. Address 
affordability issues



Goal 2: Student Success: Increase persistence and completion for all students by ending racial and other equity gaps.

Strategy Collaborating Councils Outcomes KPIs
Objective 2.1 Identify and implement equitable strategies to support alternative pathways to career goals
2.1A Identify opportunities to eliminate barriers 

to work-based learning, for instance 
apprenticeship  and "earn and learn" 
programs.

WEC, CEC 2.1 Increased number and percent of high 
school students enrolled in dual credit as 
award-seeking students; apply 
disaggregated metrics for underserved 
student groups to this portion of strategy.

2.1 Need to develop actual benchmarks for 
19-20 plan. Note: This is necessary 
throughout the IC work plan.

Objective 2.2 Develop Guided Pathways focused on closing equity gaps ● Among CTCs ● From CTCs to bachelor degree programs, 
including CTC BAS programs ● From K-12 to college ● From basic skills to college level
2.2A Reduce duplication between basic skills 

and developmental education.
2.2A. CBS, ATC System survey to determine use of support 

strategies and other models. SET has 
completed the survey and working on 
report. Recommend that this be shared at 
upcoming IC for further action.

Schedule professional development through 
ATL for fall 2018. Develop goals and 
agenda for professional development.

2.2B
Develop and maintain major related 
program articulations that help students 
transfer directly into their major

ATC, BLC

2.2C Identify and provide support for each 
student, create and sustain a culture of 
equity, inclusion and belongingness from 
the first quarter through completion (see 
SET’s Retention/Persistence focus area 
4.1-4.3)

IC, CDOs



2.2D Gather and share best practices 
demonstrating equitable results, including 
Accelerated, Stretch, and Pace models for 
English and Math. This can include 
contextualization of English and math 
pathways curriculum at all levels (see SET’
s Retention/ Persistence focus area 4.4).

ATC, WEC

Objective 2.3 Demonstrate inclusive excellence.
2.3A 3.2A. Develop policies and practices to 

increase and sustain search, recruitment, 
hiring, and retention of diverse faculty, 
staff, and administrators

DFCTF, IC, WEC, LLC 3.2B Each council develop a report and 
recommendation for how to infuse equitable 
outcomes to IC

2.3B Conduct an inventory of and make 
recommendations for diversity 
requirements within degrees and 
certificates to assess adoption of diversity, 
equity and social justice concepts.

WEC, ATC, BAC

2.3C Promote, coordinate, and encourage, and 
advocate professional development related 
to critical pedagogy, inclusive pedagogy, 
ethnic studies and social justice programs.

ATC, WEC, CBS, LLC Potential outcome: resource sheet?

2.3D Promote and support active professional 
development within the commission and 
related councils to improve and advance 
the EDI knowledge, skills, and abilities of 
commissioners (VPIs) and council 
representatives/liaisons to lead and model 
inclusive excellence.

ATC, LLC, WEC

Objective 2.4 Ensure equitable access and outcomes for BAS Pathways
2.4A Examine the participation and success 

rates of BAS degrees for historically 
underserved populations

BLC



2.4B Develop and promote BAS pathways with 
embedded supports targeted to ensure 
equitable outcomes for historically 
underserved populations

BLC



1 
 

Washington State-defined Process for 
Ability to Benefit 

Introduction 
The Washington State Board for Community and Technical Colleges (State Board) is governed by a nine-

member, governor-appointed board responsible for administering the Community and Technical College 

Act and providing leadership and coordination for Washington state's system of 34 public community 

and technical colleges. The State Board supports and empowers the Washington state community and 

technical colleges to increase higher education opportunities and student participation through 

advocacy, resources, information, leadership and accountability. 

The State Board’s Education Division focuses on three mission areas: Academic transfer, Workforce 

education, and Basic Education for Adults. Basic Education for Adults administers funding received from 

the Workforce Innovation and Opportunity Act (WIOA) Title II Adult Education and Family Literacy Act 

(AEFLA) along with appropriated state funding. Basic Education’s mission is to provide research-proven 

instruction and college and career readiness pathways that allow adults to master academic and 

technical skills to attain their career and educational goals and successfully navigate education and 

employment opportunities. Basic Education believes that the values of diversity, equity, and inclusion 

strengthen the basic skills community and are critical to providing opportunities that support the 

success of underrepresented students, students of color, and low-income students in attaining a quality 

education that leads to self-sustaining employment.  

According to the U.S. Census Bureau, 550,889 of Washington state’s residents age 18 and over are in 

need of a high school credential, or 7.35% of the state’s population. Washington state’s 2013 Roadmap 

sets the attainment goal that by 2023, all adults in Washington, ages 25-44, will have a high school 

diploma, and at least 70 percent will have a postsecondary credential. These goals are supported by the 

State Board’s “Tipping Point” research, which determined that the biggest earnings bumps for students 

occur when they earn a year of college credit and a workforce credential. 

In response to the Tipping Point research, in which the State Board learned that only 4-6% of 35,000 

pre-college students made it to the Tipping Point after five years of tracking, the State Board created the 

Integrated Basic Education and Skills Training or I-BEST model. I-BEST places adult education students 

directly into college credit-bearing career pathways that lead to high demand, living wage jobs. I-BEST 

challenges the traditional notion that students must move through a set sequence of basic education 

courses before they can start working on certificates and degrees. The combined teaching method at 

the heart of I-BEST allows students to work on college-level studies much more quickly than in 

traditional models, and the required navigational services connects students to resources and guides 

them to completion. The State Board approves all professional-technical degree and certificate 

programs prior to I-BEST implementation through a highly rigorous review and approval process. All I-

BEST programs undergo a further review process in which colleges are required to integrate outcomes 

and meet other WIOA Integrated Education and Training (IET) requirements, including ensuring that 

completers will earn certificates and degrees that lead to high demand, living wage jobs. 

https://tableau.sbctc.edu/t/SBCTC_DEV/views/PopulationwithoutaHighSchoolDiplomabyCounty/PopulationwithoutaHighSchoolDiplomaDashboard?iframeSizedToWindow=true&%3Aembed=y&%3AshowAppBanner=false&%3Adisplay_count=no&%3AshowVizHome=no
https://www.wsac.wa.gov/the-2013-roadmap
https://www.sbctc.edu/resources/documents/colleges-staff/programs-services/basic-education-for-adults/I-BESTTippingPointResearch.pdf
https://www.sbctc.edu/colleges-staff/programs-services/professional-technical/default.aspx
https://www.sbctc.edu/colleges-staff/programs-services/professional-technical/default.aspx
https://www.sbctc.edu/colleges-staff/programs-services/i-best/applications.aspx
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Fifteen years after its original pilots, I-BEST is considered the gold standard nationwide for IET (Center 

for Law and Social Policy, 2016). Success rates for students in I-BEST programs are much higher than for 

students in traditional programs. The Community College Research Center out of Columbia University 

found that I-BEST students are three times more likely to earn college credit than traditional Adult Basic 

Education/English Language Acquisition students, and nine times more likely to earn a postsecondary 

credential (Wachen et al, 2012.) According to a net impact study done on the workforce development 

system in Washington state, I-BEST completers gain substantial labor market outcomes with a 12.3% 

increase in employment, a 65 hour quarterly increase in hours worked, and an average earnings increase 

of almost $1000.00 per quarter (Hollenbeck et al, 2016.) As of 2019, no less than 91% of all I-BEST 

students earned at least six college credits compared to 17% of all Basic Education for Adults students 

(SBCTC Research dashboard.) 

Of course, for students and employers, high school completion is still a desired goal. There are many 

ways to obtain a high school credential as an adult resident of Washington state. If a student earns a 

two-year degree from one of our thirty-four community and technical colleges in the state, they can 

merely check a box and receive a high school diploma. They can also study for the GED. However, in 

Washington state two-thirds of our living wage jobs require a postsecondary credential – not necessarily 

a two-year degree – in addition to a high school credential. For these students, co-enrollment in our 

High School 21+ and I-BEST programs brings the Tipping Point within reach, moving students to and 

through postsecondary programs that lead to living wage work and a robust state economy. High School 

21+ is a competency-based high school completion program that results in a Washington state high 

school diploma. It awards credit for prior learning, military, training and work experience. Because it is 

competency-based, students can complete coursework through I-BEST and have that same coursework 

count toward the completion of a high school diploma, saving the student both time and money and 

accelerating Washington state toward its completion goals. 

Washington state is a ‘Guided Pathways’ state, whereby colleges are grouping courses together to form 

clear paths through college and into careers. Guided Pathways efforts focus on helping more of our 

students – especially low-income, first-generation students and students of color – earn credentials with 

labor market value to prepare them for entry into higher-paying, high-demand fields. Co-enrollment in I-

BEST and High School 21+ is our foundational strategy for serving basic skills students in the guided 

pathways framework.  

The final piece of pathway design is funding for students. Ability to Benefit provides eligible students 

with the funding they need to retain in their programs, complete, and enter/upskill in the workforce. 

Currently, students may be determined eligible for Ability to Benefit if, in addition to being enrolled in 

an eligible career pathway program, they:  

• “Take an independently administered examination and…achieve a score, specified by the 

Secretary, demonstrating that such student can benefit from the education or training being 

offered.” 

• Achieve “satisfactory completion of 6 credit hours or the equivalent coursework that are 

applicable toward a degree or certificate offered by the institution of higher education.” (HEA 

Sec. 484(d) 

https://www.clasp.org/publications/presentation/webinar/webinar-integrated-education-and-training-practice-policy
https://www.sbctc.edu/resources/documents/colleges-staff/programs-services/basic-education-for-adults/ibest_ccrc_report_december2012.pdf
http://www.wtb.wa.gov/Documents/NetImpactReportDec2016.pdf
https://app.leg.wa.gov/rcw/default.aspx?cite=28B.50.535
https://www.sbctc.edu/colleges-staff/programs-services/high-school-21-plus/default.aspx
https://www.sbctc.edu/colleges-staff/programs-services/student-success-center/guided-pathways.aspx
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As the law states, part of demonstrating the effectiveness of an ATB-eligibility process dictates that the 

Secretary “take into account the cultural diversity, economic circumstances, and educational 

preparation of the populations served by the institutions.” In Washington state many of our residents in 

need of a high school and postsecondary credential struggle to pay out-of-pocket for the first six college 

credits, or have been out of school for many years and have difficulty passing an exam. These realities 

place the potential of Ability to Benefit out of reach for many students who would in fact benefit from 

and succeed with federal student aid.   

Thankfully, the law permits students to demonstrate ability to benefit from federal student aid “in 

accordance with such process as the State shall prescribe.” In order to serve more students in eligible 

career pathway programs and thus boost individual and national economic growth, Washington state 

proposes a state-defined process for determining Ability to Benefit eligibility for students. 

Process Highlights 
The Governor supported, Washington State-defined Process for Ability to Benefit provides the following: 

• A list of State Board institutions that will have an opportunity to take part in the State-defined 

Process. 

• Calculations and reporting of the rate of success, as defined by the Department of Education, 

using established resources and reporting systems. 

• Required services that will be provided to ATB students by the participating institutions, 

including but not limited to: 

a) Orientation; 

b) Assessment through means other than a single test; 

c) Tutoring; 

d) Career Goal Development; 

e) Counseling; 

f) Follow-up regarding student progress. 

• Criteria for determining good candidates for enrollment in ATB and a summary of academic 

supports. 

• Provisions for annually monitoring participating institutions, enforcing corrective actions with 

participating institutions to maintain state and federal compliance, and terminating participating 

institutions from ATB participation should there be continued non-compliance. 

Potential Participating Institutions 
1. Bates Technical College 

2. Bellevue College 

3. Bellingham Technical College 

4. Big Bend Community College 

5. Cascadia College 

6. Centralia College 

7. Clark College 

8. Clover Park Technical College 

9. Columbia Basin College 
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10. Edmonds Community College 

11. Everett Community College 

12. Grays Harbor College 

13. Green River College 

14. Highline College 

15. Lake Washington Institute of Technology 

16. Lower Columbia College 

17. North Seattle College 

18. Olympic College 

19. Peninsula College 

20. Pierce College – Fort Steilacoom 

21. Pierce College – Puyallup 

22. Renton Technical College 

23. Seattle Central College 

24. Shoreline Community College 

25. Skagit Valley College 

26. South Puget Sound Community College 

27. South Seattle College 

28. Spokane Community College 

29. Spokane Falls Community College 

30. Tacoma Community College 

31. Walla Walla Community College 

32. Wenatchee Valley College 

33. Whatcom Community College 

34. Yakima Valley College 

Data Reporting 
Washington state leverages its substantial data resources to pursue evidence-based policies at every 

level, and the keystone to these efforts is the State Board Data Warehouse. Among the many databases 

available in the warehouse is the Washington Adult Basic Education Reporting System, which provides 

stakeholders with both student baseline and progression data snapshots on a quarterly basis. This 

database becomes even more powerful when joined to enrollment, transcript, completion, and 

employment outcomes data sources in the warehouse. This enables the State Board to track 

longitudinal student outcomes from the day the student steps foot on campus to several quarters after 

exit. The database includes indicators for both High School 21+ and I-BEST, allowing the State Board to 

monitor co-enrolled student progress. State Board data is currently used to allocate performance-based 

funding, track the success of the Guided Pathways initiative, and monitor program performance each 

quarter, among other uses.  

The State Board is currently designing a process whereby we will be able to track Ability to Benefit use 

statewide by quarter. As part of this data collection we will collect information on AtB students for the 

following metrics: 

• Credits earned 

• GPA 
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• Federal Educational Functioning Levels (Basic Skill levels) increased 

• Diplomas, certificates & degrees earned 

• Employment 2nd & 4th quarter after exit 

• Median earnings 
These would be broken down by demographics: gender, age, ethnicity, income, etc.   

Required Services 
Under the Washington State-defined Process for Ability to Benefit, participating colleges will provide 

each participating Ability to Benefit student with comprehensive services: 

Student orientation 
Students who co-enroll in I-BEST and High School 21+ undergo rigorous orientation. Upon entering the 

High School 21+ program, each student works with an advisor to assess what the student has already 

learned through life, work, school, or military experience. Together, they develop a plan to complete the 

rest of what the student needs in order to earn a degree. In I-BEST, each student is assigned a navigator. 

Navigators work with each student to make sure they meet eligibility requirements, have a solid 

understanding of the educational and career pathway, and have the needed support to complete 

enrollment and funding processes. Co-enrollment in these programs provides intense wraparound 

supportive services to each student that include information on academic standards and requirements 

as well as student rights. 

Assessment through means other than a single test 
High School 21+ and I-BEST use multiple measures for assessment. Through High School 21+, programs 

can use the High School Credit Option to measure and report educational gains by awarding required 

high school credits instead of testing. In I-BEST students are assessed on program outcomes and the 

College and Career Readiness Standards through integrated assessment instruments developed during 

the program design process. While CASAS scores can be used to assist in the initial process of co-

enrolling students in I-BEST and High School 21+, and measure skills gains along the way, it is the 

documentation of real classroom learning through outcomes and standards assessment in both 

secondary and postsecondary credential programs that drive the demonstration of student success and 

progress within their eligible career pathway program. 

Tutoring 
One of the key advantages of the I-BEST model is the delivery of integrated outcomes instruction 

through team teaching. Team teaching places adult education instructors in the college course to teach 

alongside the professional-technical instructor. Through direct instruction in the college course as well 

as continued support in a “support” course, students receive just-in-time assistance with acquiring the 

basic skills needed to be successful in their eligible career pathway program. Navigators assist in 

connecting students to additional campus tutoring supports as needed.  

Education and Career Goal Planning 
Navigators and faculty jointly assist students in understanding career pathways and developing 

educational plans. All BEdA students are required to be on a college/career pathway that leads to living 

wage work; navigational services in High School 21+ and I-BEST enhance this requirement with intensive 

wraparound supports that include short and long-term career goal setting. I-BEST programs are required 
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to have detailed maps of career pathways that include credentials needed and wage progression. After 

completion of their I-BEST pathway, students can either enter the workforce with skills and certifications 

needed for living wage work, or enroll in the next set of courses in their pathway that leads to degrees, 

including transfer and applied baccalaureate degrees.  

Counseling 
“Counseling” in the Washington state community and technical college system is done by navigators and 

advisors and includes wraparound supports related to pathway and course selection, retention and 

completion, coaching, access to financial and other community resources, and other services designed 

to support students in their work toward certificates and degrees leading to living wage employment. I-

BEST and High School 21+ both provide these intensive supports. 

Follow-up regarding student progress 
Faculty and navigators both support students in understanding their assessments and progress to 

completion. I-BEST is college-level programming and students receive assessments and grading in the 

same manner as all college students. Navigators provide additional support and can connect students to 

tutoring and other services designed to support student learning.  

Criteria and Program Design 
The State Board proposes that students demonstrate the ‘ability to benefit’ when they co-enroll in Title-

IV federal aid eligible I-BEST programs and High School 21+. Highlights of this process are as follows: 

• Students must qualify for federally supported levels of basic skills education. CASAS is used to 

appraise and pre-test all basic education students at the start of the program and post-test 

students following the WA state Basic Skills Assessment Policy. Students may also demonstrate 

skill gain through the awarding of high school credits, as approved by OCTAE and outlined in the 

WA state Basic Skills Assessment Policy. 

• Students must meet all entrance requirements to enroll in I-BEST. Each I-BEST program sets 

their own entrance requirements. Many use ABE 4/ESL 5 WIOA Federal Educational Functioning 

Level (EFLs) designations as a baseline, but this varies by program. Some may have additional 

math, writing, and other assessments designed to ensure that students are a good fit for the 

program. 

• Students and programs must continue to meet all other ATB eligibility requirements.  

Monitoring 
The State Board will annually monitor each of the participating institutions for compliance within the 

Washington State-defined Process for Ability to Benefit requirements and standards of service. ATB 

student completion rates must be within 95% of the completion rate of students who have a high school 

credential as per 34 CFR 668.156 (h). 

The State Board will identify corrective action(s) if an institution is found to be noncompliant with the 

Washington State-defined Process for Ability to Benefit requirements, and the State Board may 

terminate an institution’s participation if the institution does not meet the goals established by the 

corrective action(s) as per 34 CFR 668.156 (d). 

https://www.sbctc.edu/resources/documents/colleges-staff/programs-services/basic-education-for-adults/assessment-policy.pdf
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Questions 
Jon Kerr 

Director, Basic Education for Adults 

Washington State Board for Community and Technical Colleges 

jkerr@sbctc.edu | 360.704.4326 

www.sbctc.edu 

 

 

 

mailto:jkerr@sbctc.edu
http://www.sbctc.edu/


   
 

  
 

 

October 21, 2019 

TO: Washington State Board of Education 

 

FROM:  

  

SUBJECT: Comments on Proposed Changes to WAC Chapter 180-51 

 

We appreciate the opportunity to provide comments to the proposed changes to Washington 

Administrative Code (WAC) Chapter 180-51 with the intent of influencing additional changes to the 

final WAC. 

To best prepare for postsecondary opportunities we recognize that students should take full 

advantage of the comprehensive options available to them throughout their high school career. The 

graduation pathways established through the passage of House Bill 1599 provide an opportunity 

for students to evaluate their current skills and knowledge in relation to their post-high school 

goals and determine through the High School and Beyond Plan the graduation pathway that best 

aligns.  

It is critical that the graduation pathways established in WAC Chapter 180-51 are rigorous, 

structured to ensure equity for each pathway, and clear and well communicated to ease the 

complexity for students, families, advisors and teachers.   

We have reviewed the proposed changes to WAC Chapter 180-51. Overall, and as the following 

comments and proposals indicate, we are concerned about the inconsistency of rigor and quality 

across the proposed graduation pathways.  As educators we know that the least rigorous and 

lowest quality pathways become the default for many students, especially those who identify as 

underrepresented. In addition, the proposed rules create confusion and lack clarity for education 

stakeholders in their implementation and communication to families and students. 

Within this context we propose the following comments, many of which have been previously 

shared either in writing or verbally to the State Board of Education: 

• WAC 180-51-030:  Allows a student and the student’s family upon graduation to determine 

if high school credit taken prior to high school may be removed from the high school 

transcript or be transcribed with a non-numerical grade.  We support the intent of the 

language to ensure high school transcripts reflect high school courses taken in middle 

school. This creates an accurate high school transcript and removes barriers for students 

and families to identify high school courses taken later on.  However, we are concerned with 

the time allowed a student and/or family to change a high school transcript.  The high 

school transcript should reflect high school courses taken.  We propose a shorter time 

period for students to make changes to their high school transcript, including the change 

from a numerical grade to a non-numerical grade or removal of a course from the high 



   
 

  
 

school transcript, to the first term of the student’s 10th grade year.  

 

• WAC 180-51-230 (b): According to House Bill 1599 (HB 1599) students may meet a 

graduation pathway if they complete and qualify for college credit in dual credit courses. 

Dual credit is defined in HB 1599 as a course in which a student qualifies for college and 

high school credit. The proposed WAC defines dual credit course in which a student is 

eligible for high school and college credit. The WAC further states, “nothing in this 

subsection requires a student to pay fees or claim college credit to meet this pathway.” 

 

Eligible for college credit and qualifying for college credit are not the same. A student is 

eligible to participate in College in the High School or Running Start without qualifying for 

college credit. To be eligible a student must meet the criteria outlined in statute.  

 

To qualify for college credit for College in the High School and Running Start, however, a 

student must earn the credit and the credit must be transcribed on a college or university 

transcript. Students may also be responsible for the costs associated with earning college 

credit, depending on the dual credit program.  

 

In addition, it is important to distinguish between concurrent enrollment and college 

preparatory programs with exams in Washington. Concurrent enrollment courses are 

college courses taught at either a college, university or high school for which students earn 

college credit. This differs from AP/IB/Cambridge which are high school courses that 

prepare students for college and may be eligible for college credit based on exam scores 

that students complete after they finish the course.  

 

Finally, the dual credit course pathway is intended to meet English language arts and/or 

mathematics requirements for high school graduation. However, most CTE Dual Credit 

courses do not meet equivalency criteria for high school mathematics or English language 
arts. 

 

We propose the Board use the language in statute which states students must qualify for 

college and high school credit in order to complete this pathway. This aligns the WAC with 

statute and also recognizes the difference between credits earned in college courses while 

in high school (Running Start and College in the High School, for example) and the separate 

process for earning college credit at postsecondary institutions through exams that 

students take after completing college-level high school courses (AP, IB, Cambridge, for 

example). In addition, we propose removing CTE Dual Credit from the dual credit course 

pathway, as most CTE Dual Credit courses do not meet equivalency criteria for high school 

mathematics or English language. 

 

• WAC 180-51-230 (d)(ii): House Bill 1599 does not distinguish International Baccalaureate 

Standard and Higher-Level Exams or Cambridge International A-Level and AS-Levels exams. 

To align with existing statute established with the passage of Senate Bill 5410, we propose 

the Board specifically list International Baccalaureate Standard and Higher-Level exams and 

A-Level and AS-Level Cambridge exams to create consistency and clarity. 

 



   
 

  
 

• WAC 180-51-230 (d)(ii): House Bill 1599 states a student may meet a graduation pathway if 

a student earns high school credit with a C+ grade or earns a three or higher on the 

Advanced Placement exam or equivalent for IB and Cambridge. WAC 180-51-230 states that 

a student meets the graduation pathway for a grade of E/e or higher on a Cambridge 

International exam. However, according to Cambridge International, a grade of C/c or 

higher on a Cambridge exam would be required to meet the C+ threshold identified in 

statute.  We propose the Board change the threshold from a grade of E/e to a grade of C/c 

for Cambridge International to meet the language in House Bill 1599.  

 

• WAC 180-51-230(g):  A student is required to meet the minimum exam score for the Armed 

Services Vocational Aptitude Battery (ASVAB) for all the armed services. The ASVAB score 

determines if a student is eligible to enlist in the armed services, eligible to enlist in a 

specific branch of the armed services, determine an individual’s Army Military Occupation 

Specialty. The higher a score, the more enlistment opportunities an individual will be 

exposed. We propose the Board reconsider the threshold in WAC and raise the minimum 

requirement to align with the level of rigor and quality required of the other graduation 

pathways especially since the ASVAB pathway substitutes a student from meeting separate 

English and mathematic graduate pathway requirements in WAC 180-51-230(a-f).  

 

• WAC 180-51-230 (5)(h): This section permits any two credits of CTE to qualify for this 

graduation pathway, allowing for a mix and match of CTE courses from across different CTE 

program areas. A mix-and-match approach undermines meaningful CTE pathways, which 

provide real access for students to employment and/or training after high school in a 

related field. While the proposed rule would enable student flexibility, it does not prepare a 

student for post-secondary success and undermines our state-wide efforts in CTE. We are 

concerned that creating this low bar for CTE Graduation Pathways will amplify inequities 

for students of color, students with disabilities, and students from low-income communities.  

 

• Students may use multiple graduation pathways to meet the mathematics and English 

language arts requirements.  The WAC currently includes in subsections 180-51-230 (b) 

and (c) “and” suggesting that to meet a pathway a student must earn high school credit in 

both English language arts and mathematics through the same graduation pathway.  We 

propose clarifying in section 18-051-230 that students can meet the math requirement and 

the English language arts requirement through different pathways.  

We are committed to post high school opportunities that engage the whole student through 

multiple modalities, programs, services, and credentials in high school which allow students to 

successfully pursue their educational and career goals throughout their lifetimes.  

 

We appreciate the opportunity to provide comments on the changes under consideration by the 
Board and we ask that you consider our comments and recommendations in the final draft of the 

WAC. 

 

Sincerely, 
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Common Course Review and Approval Form 
 

Step 1:  Proposed Common Course Information 
Colleges proposing the new common course will designate one lead college point of contact and provide 
common course information.   

 
 
List all other colleges intending to offer the common course. 

College Name Name Title Phone E-Mail 

     
     

     

 
 
Common Course 

Prefix Number Course Title Credits 

    

 
Common Course Catalog Description _______________________________________________________ 
_____________________________________________________________________________________ 
 
Applied Baccalaureate and Professional/Technical course only  
 
Course Statement of Need – employer request, grant deliverable, licensure or certification requirement, 
other.   
___________________________________________________________________________________ 
___________________________________________________________________________________ 
 
Course outcomes: 
____________________________________________________________________________________ 
____________________________________________________________________________________ 
 
 
 

Lead College 
Name 

Name Title Phone E-Mail 
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Direct Transfer/General Education course only  
 
How course meets at least one CCN criteria:  

• Commonly structured in the discipline. 

• Evidence of the course being taken by many students each year across the state. 

• Documentation that the course is part of a statewide articulated Major Related Program (MRP). 
____________________________________________________________________________________ 
____________________________________________________________________________________ 
 
Please attach required documents to this forms. 
 
Identify the appropriate council receiving the Common Course Review and Approval Form – will be the 
Originating Council in Step 2. (Check one) Send form and documents to the council chair. (Chair contact 
information can be found at the links below.)  
 
  Articulation and Transfer Council ATC  
  Baccalaureate Leadership Council BLC  
  Workforce Education Council WEC   
 
 

Step 2 – Originating Council 

Originating Council – ATC or WEC 
The ATC or WEC Chair reviews the application for completeness and makes sure required documents are 

attached to the request.  The chair fills in their contact information in “Originating Council Chair” chart 

below and sends this form to the Common Course Subcommittee Chair. 

Originating Council - BLC 
The BLC Chair reviews the application for completeness and makes sure required documents are 

attached to the request.  The chair fills in their contact information in “Originating Council Chair” chart 

below and determines if the applied baccalaureate common course is academic or 

professional/technical. 

BLC Chair designates the appropriate council to conduct the first review of the proposal. (Check one 

below). BLC Chair sends documents to the appropriate council chair (ATC or WEC). 

 Articulation and Transfer Council 

 Workforce Education Council 

 

Originating Council Chair Email phone 

   

 

 

 

https://www.sbctc.edu/colleges-staff/commissions-councils/atc/default.aspx
https://www.sbctc.edu/colleges-staff/commissions-councils/blc/default.aspx
https://www.sbctc.edu/colleges-staff/commissions-councils/wec/default.aspx
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Step 3:  First Review and Recommendation 
ATC or WEC Chair sends this form to their Common Course Subcommittee Chair. 

Common Course Subcommittee Chair (ATC or WEC) Email phone 

   

 

Date of Review:   ____________________________________ 

 

Recommendation: 

   Recommend approval of proposed common course  

   Do not recommend approval of proposed common course 

Reasons for decision: 

1. 

2. 

3. 

4. 

 

For ATC only – After the Common Course Subcommittee reviews the proposal; it is brought before the 

entire council for consideration.   

Date of ATC full council review ___________________________________________ 

 

The WEC Common Course Subcommittee chair sends this form to the WEC Chair.   

If the ATC Council or WEC subcommittee does not recommend approval, the council chair sends 

feedback to the lead college listed in Step 1; or the ATC or WEC chair sends this form back to the BLC 

chair if BLC is the originating council – identified in Step 2.  Then the BLC chair sends feedback to the 

lead college.   

If the ATC Council or WEC Subcommittee recommends approval, the form and required documents are 

sent to the council chair who forwards the documents to the other two councils chairs. See links to 

chairs in Step 1 (Check one) 

 ATC and BLC 

 BLC and WEC 
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Step 4: Second Reviews 
 

Chairs of the two other councils send this form to their Common Course Subcommittee Chairs. 

Common Course Subcommittee completing the review (Check one) 

  Articulation and Transfer Council Subcommittee (ATC then brings proposal to the entire 

council for consideration at the next meeting.)  

  Baccalaureate Leadership Council Subcommittee  

  Workforce Education Council Subcommittee 

Common Course Subcommittee Chair  Email phone 

   

 
Review Date ____________________________________  
 

Proposed Common Course feedback:    

1. 

2. 

3. 

4. 

The subcommittee chair sends feedback to their own council chair.  The council chair returns feedback 

to the originating council chair – identified in Step 2. 

The originating council chair collects the recommendation and feedback from all three councils and 

sends the Review and Approval packet and required documents to the Instruction Commission Chair 

(link below) The other council chairs are copied on the email. 

Instruction Commission Instruction Commission   

Date recommendation and input sent to Instruction Commission ________________________ 

 

Step 5:  Instruction Commission Review and Decision 
 

Date of review _____________________________ 
          
Decision: 

   Approve – proposed common course  

   Deny – proposed common course 

https://www.sbctc.edu/colleges-staff/commissions-councils/ic/default.aspx
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If denied, please provide feedback 

1. 

2. 

3. 

IC Chair sends completed form to the following: 

• Proposing colleges listed in Step 1 

• Council Chairs listed in Step 1 

• Kathy Goebel, Policy Associate, SBCTC   kgoebel@sbctc.edu  

 

mailto:kgoebel@sbctc.edu
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BASIC SKILLS TUITION WAIVER FORM 
 

 

SID: __________________              Site: _______________________ 

 

Student Name:              Date of Birth: 
                          MM/DD/YY 
              

Address:    

   

Phone:    ______________________________ 

 

Waiver is for the following quarter: 

 

Summer____20__          Fall___20__          Winter_____20__        Spring____20__     

 
 

I am not able to pay the $25 tuition at this time for my adult basic education classes because 

I meet at least one of the following. (Check all that apply.)  

 

□ I receive public assistance (welfare, SSI, TANF, etc.) 

□ I get food stamps 

□ My children get free/reduced lunches at their schools 

□ I get Medical Coupons from the state 

□ I live in public housing 

□ I am unemployed at this time 

□ I have other reasons that prevent me from paying 

_______________________________________________  

_______________________________________________ 

 
Example Attendance Statement: Attendance is very important for your success.  If you do not maintain 

regular attendance in your classes and participate in quarterly CASAS testing, you will not be eligible 

to receive a waiver when you register for the following quarter.  

 

I verify that the above information is correct and true. 

 

 

Student Signature  _______________________________________ Date: ______________ 

 

 

Authorized Signature _________________________________________ Date: ______________ 

 

Program Branding Statement 

Provider 

Logo 



IC Transitions Committee: Meeting Agenda 
 

Michael Lee, Chair 
John Bonner, Charlie Crawford, Phillip King, Emily Lardner, Kenny Lawson 

 
Thursday, October 24, 2019 from 2:45 p.m. to 4:15 p.m. 

Olympic College 
Room 347: Building #4 

Agenda 
 
1) Welcome and Introductions – Kenny Lawson 

2) Review IC Work Plan – Kenny Lawson 

3) HB 1599 Update – Bill Moore 

• E2SHB 1599: modifying graduation requirements and creating pathways 

IC Work Plan: 1.3A, 1.3B, 2.1, 2.1A, 2.2, 2.2B  

4) System Placement Agreement – Bill Moore 

IC Work Plan: 1.3A, 1.3B, 2.1, 2.1A, 2.2, 2.2B, 2.2D  

5) Math Co-requisite Workshop – Bill Moore 

IC Work Plan: 1.3A, 1.3B, 2.1, 2.1A, 2.2, 2.2B, 2.2D 

6) WACTC Critical Issues Racial Equity Transitional Studies Team Recommendations – Jon Kerr 

IC Work Plan: 1.1, 1.1A, 1.1B, 1.1C, 1.2A, 1.2B, 1.2C, 2.2, 2.2B, 3.3A, 3.3B 

7) Public Charge & BEdA Tuition Waiver – Jon Kerr 

IC Work Plan: 1.1, 1.1A, 1.1B, 1.1C, 1.2A, 1.2B, 1.2C, 2.2, 2.2B, 3.3A, 3.3B 

8) Ability to Benefit-Option III & Washington College Grant Updates – Jon Kerr 

IC Work Plan: 1.1, 1.1A, 1.1B, 1.1C, 1.2A, 1.2B, 1.2C, 2.2, 2.2B, 3.3A, 3.3B  

9) CBS Report – Kelli Bloomstrom 

IC Work Plan: 1.1, 1.1A, 1.1B, 1.1C, 1.2, 1.2A, 1.2B, 1.2C, 1.3, 2.2, 2.2A, 2.2B, 3.2, 3.2A  

10) Temporary High School Graduation Requirements Waiver Update – Jon Kerr 

IC Work Plan: 1.1, 1.1A, 1.1B, 1.1C, 1.2, 1.2A, 1.2B, 1.2C, 1.3, 2.2, 2.2A, 2.2B, 3.2, 3. 

11) Update on BEdA Agency Request Bills – Jon Kerr 

a. HB 1714 Passed: an agency request bill with support from OSPI revises RCW 28B.50.535 to 
allow any student 16 years of age and older who receives any two-year degree to be awarded a 
high school diploma from the college or school district 

b. HB 1715/SB 5669: Will be run again as an agency request bill. This bill with support from OSPI 
would revise RCW 28A.635.060 to remove grades and transcripts from being withheld due to 
unpaid fines in the K-12 system.  

IC Work Plan: 1.1, 1.1A, 1.1B, 1.1C, 1.2, 1.2A, 1.2C, 2.2, 2.2A, 2.2B, 2.2C  

12) Governor’s Adult Education Advisory Council (AEAC) – Kelli Bloomstrom and Jon Kerr 

• Support of increased numbers of fulltime faculty in basic skills-Update 

IC Work plan 1.1B, 1.1C, 1.2A 1.2B, 1.2A, 1.2B, 1.2C, 2.2A, 2.2C, 2.2D, 3.2A  

13) BEdA Data Update: SAI 3.0 – Jon Kerr 

IC Work Plan: 1.1, 1.1B, 1.1C, 1.2, 1.2A, 1.2B, 1.2C, 1.3, 2.1, 2.2, 2.2B 

https://app.leg.wa.gov/billsummary?BillNumber=1599&Initiative=false&Year=2019


BASIC EDUCATION FOR ADULTS AT A GLANCE
2018 -2019

• Funded Providers
▪ 34 CTCs

▪ 7 CBOs

• Students 
▪ 44,371 (2,499 st. decrease)

▪ 53% ELL, 47% ABE

▪ 59% Female (3% increase), 41% Male 

▪ 67% Students of Color

• Funding 2018 -2019
▪ Federal $9,800,701

▪ Non-federal $47,526,443*
*Reported for MOE

• Faculty
▪ 22% Full Time (1% increase)

▪ 78% Part Time

• Allocation Methodology
Funds distributed based on a prorata share among

providers for the following (3-yr average of data):

▪ 50% Performance based

i. 10% Transitions

ii. 20% Total Student 

Achievement Points

iii.20% SAI points per student

▪ 50% FTE Enrollment 

1



BEDA TARGET POPULATION
2018-2019

622,458

448,213

550,889

0 100,000 200,000 300,000 400,000 500,000 600,000 700,000
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PROGRAM FUNDING 2018-19

3



ENROLLMENT 2018-2019
(44,371)

14,610

6,268

23,493

ADULT  B ASIC  EDUC AT ION  
( ABE  1 - 4 )

ADULT  SEC ON DAR Y  
EDUCATION ( ABE  5 - 6 )

EN G LISH  LAN G UAG E 
ACQUIS IT ION ( ELA  1 - 6 )
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PARTICIPANT ETHNICITY OR RACE
2018-2019

2%

20%

12%

29%

1%

33% 3% American Indian or Alaskan
Native
Asian

Black or African American

Hispanic or Latino

Native Hawaiian/Pacific
Islander
White



PARTICIPANT AGE
2018-2019

24%

54%

22%

16-24 25-44 45 and older



EMPLOYMENT STATUS
2018-2019

44%

36%

20%
Employed

Unemployed

Not in the Labor
Force



WIOA MEASURABLE SKILL GAINS (MSG)
2018-2019 (DUPLICATED)

16,212

1,570

623

3,908

Made Federal Level Gains

Earned High School Diploma

Earned High School Equivalency

Entered post-secondary



FOLLOW-UP OUTCOMES 2017-2018
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27% 28%

13%

23%

42%

Employment Second

Quarter after Exit

Employment Fourth Quarter

after Exit

Attained Sec Cred.and

Enrolled in Postsec Within

One Year of Exit

Attained Sec Cred and

Employed Within One Year

of Exit

Attained a Postsec Cred

While Enrolled or Within

One Year of Exit



2018-2019 GED® PASS RATES
JULY 1, 2018 – JUNE 30, 2019 (PRELIMINARY NUMBERS)

• Washington State Pass Rate: 85% 
(616 BEdA GEDs awarded & 4,810 additional awarded in WA)

• National Pass Rate: 79%
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2018-2019  CORRECTIONS - GED®
PASS RATES

JULY 1, 2018 – JUNE 30, 2019 (PRELIMINARY NUMBERS)

• Washington State Pass Rate: 83% 
(914 GEDs awarded / 181 BEdA students)

• National Pass Rate: 79%
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ABE DATA
(SAI 3.0)

(EXCLUDES: SPECIAL PROGRAMS, i.e., I-BEST, HS 21+, etc.)

Data Point 2016-2017 2017-2018 2018-2019* Total*

Students Enrolled 13,968 13,022 8,296 35,286

State FTE (Annualized) 1,750 1,604 803 4,157

Total Performance Points 

(SAI)  Earned

11,004 11,460 5,775 28,239

Performance Points

Earned Per Student (SAI)

0.8 0.9 0.7 0.8

Federal Level Gains 3,390 3,474 1,945 8,809

*Through Winter 2019
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ELA DATA
(SAI 3.0)

(EXCLUDES: SPECIAL PROGRAMS, i.e. I-BEST, HS 21+, etc.)

Data Point 2016-2017 2017-2018 2018-2019* Total*

Students Enrolled 21,099 20,548 15,712 57,359

State FTE (Annualized) 3,137 3,135 1,941 8,213

Total Performance Points 

(SAI)  Earned

20,861 20,621 12,691 54,173

Performance Points

Earned Per Student (SAI)

1.0 1.0 0.8 0.9

Federal Level Gains 9,221 9,434 6,361 25,016

13

*Through Winter 2019



I-DEA DATA
(SAI 3.0)

Data Point 2016-2017 2017-2018 2018-2019* Total*

Students Enrolled 1,970 1,857 1,310 5,137

State FTE (Annualized) 386 370 226 982

Total Performance Points 

(SAI)  Earned

2,615 2,499 1,407 6,521

Performance Points

Earned Per Student (SAI)

1.3 1.3 1.1 1.2

Federal Level Gains 1,097 1,102 681 2,880

*Through Winter 2019
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HS 21 + DATA
(SAI 3.0)

Data Point 2016-2017 2017-2018 2018-2019* Total*

Students Enrolled 3,826 3,685 3,016 10,527

State FTE (Annualized) 655 591 417 1,663

Diplomas 1,617 1,649 900 4,166

Total Performance Points 

(SAI)  Earned

7,163 7,538 4,927 19,628

Performance Points

Earned Student (SAI)

1.9 2.0 1.6 1.8

Federal Level Gains 1,225 1,670 1,125 4,020

*Through Winter 2019 15



HS 21+ DATA - CORRECTIONS 
(SAI 3.0)

Data Point 2016-2017 2017-2018 2018-2019* Total*

Headcount 137 107 18 262

Diplomas 47 52 00 99**

Total Performance 

Points (SAI)  Earned

10 23 0 426**

SAI per student 0.1 0.2 0.0 1.3**

Federal Level Gains 46 57 3 115

*Through Winter 2019

** Through Spring 2018
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I-BEST DATA
(SAI 3.0)

Data Point 2016-2017 2017-2018 2018-2019* Total*

Students Enrolled 3,745 4,187 3,592 11,524 

FTE 1,472 1,567 1,034 4,073

Degrees & 
Certificates

1,917 2,012 1,074 5,003

Total Performance 
(SAI) Points Earned

18,785 21,065 14,162 54,012

Performance Points 
Earned per Student

5.0 5.0 3.9 4.6

Federal Level Gains 1,257 1,447 1,047
3,751

*Through Fall 2018



SAI POINTS FOR I-BEST AND COMPARISON GROUPS (SAI 3.0)

2017-18 Student Achievement Points for I-BEST and Comparison Groups

Headcount Basic skills points
Basic skills points 

per student College points
College points 

per student Total points
Total points per 

student

Transfer 134036 0 n/a 190312 1.42 235824 1.76

Workforce 79753 0 n/a 100662 1.26 134028 1.68

I-BEST 5600 4579 0.82 16668 2.98 23730 4.24

Basic Skills No I-BEST 36729 36729 1.00 5397 0.15 39842 1.08

Total 256118 41308 1.02 313039 1.22 433424 1.69

2017-18 College-level credits for I-BEST and Comparison Groups

Headcount*
Credits 

attempted** Credits earned Credit earned ratio

Transfer 118,506 3,056,994 2,631,194 86%

Workforce 72,136 1,890,107 1,694,361 90%

I-BEST 5,376 164,540 147,909 90%

Basic Skills No I-BEST 2,584 41,764 35,496 85%

*Includes students taking courses at multiple institutions

**Transcript database, credits attempted (CLVL_IND = Y) credits earned (earn_ind = Y)

Cohort definitions (SAI database):

Transfer Intent last = B, Kind of basic skills = null, targeted program indicator = not like 1*

Workforce Intent last = F,G,M,I, Kind of basic skills = null, targeted program indicator = not like 1*

I-BEST Targeted program indicator = 1*

Basic skills No I-BEST Targeted program indicator = not like 1*, Kind of basic skills = not null

Program Total points per

student

HS 21+ 1.1

I-DEA 1.3
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Common Course Review and Approval Process 
 

The three instructional councils will each establish a Common Course Subcommittee.  All three councils 

review common course proposals before being sent to Instruction Commission for approval.   

Colleges proposing a new common course must follow the course development process prescribed by 

the appropriate council.  When all required documentation has been completed, the lead college will 

initiate the approval process outlined below. 

Direct transfer/General Education courses – Articulation and Transfer Council (ATC) 
Common Course Numbering Protocol and Processes 
  

 Applied Baccalaureate courses – Baccalaureate Leadership Council (BLC) 
 Common Course Development Process under development – contact BLC Chair. 
 
 Professional/Technical courses – Workforce Education Council (WEC) 

Professional/Technical Common Courses – form is on menu on left side of page. 
 

Step 1 – Proposed Common Course Information   
Proposing colleges will complete Step 1 of the Common Course Review and Approval Form and submit it 

and other required documentation to the chair of the appropriate council.  The form lists contact 

information. 

Step 2 – Proposal is sent to the originating council chair 

Originating Council – ATC or WEC 
1. The ATC or WEC Chair reviews the application to ensure: 

a. All parts of Step 1 on the form have been completed 

b. Additional documentation is included: 

For professional/technical or applied baccalaureate courses, assurances from each of the 

colleges’ Chief Instructional Officers have been included. There must be at least 2 assurance 

forms. 

For direct transfer/general education courses, one or more Common Course Numbering 

criteria has been met: 

i. Commonly structured in the discipline 

ii. Taken by students each year across the state 

iii. Part of a statewide articulated Major Related Program (MRP) agreement 

https://www.sbctc.edu/resources/documents/about/agency/initiatives-projects/common-course-numbering-protocol-processes.pdf
https://www.sbctc.edu/colleges-staff/programs-services/common-course-numbering/ptccn-rules.aspx
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2. If the form is incomplete or required documentation not included, the chair sends the proposal 

back to the lead college. 

 

3. If the form is complete and required documentation has been included, the chair forwards the 

Review and Approval Form to the council’s Common Course Subcommittee Chair.   

Originating Council – BLC 
1. The BLC Chair reviews the application to ensure: 

a. All parts of Step 1 on the form have been completed 

b. Additional documentation is included: 

For professional/technical or applied baccalaureate courses, assurances from each of the 

colleges’ Chief Instructional Officers have been included. There must be at least 2 assurance 

forms. 

For direct transfer/general education courses, one or more Common Course Numbering 

criteria has been met: 

i. Commonly structured in the discipline 

ii. Taken by students each year across the state 

iii. Part of a statewide articulated Major Related Program (MRP) agreement 

 

2. If the form is incomplete or required documentation not included, the chair sends the proposal 

back to the lead college. 

 

3. If the form is complete and required documentation has been included, the chair then 

determines if the course is a general education or professional/technical course and forwards 

the Review and Approval Form to the chair of the appropriate council (ATC or WEC).  The BLC 

Chair may consider the course department designation, course CIP and/or whether or not the 

course fulfills a general education requirement when determining the appropriate council. 

4. The receiving council’s chair (either ATC or WEC) will send the proposal to that council’s 
Common Course Subcommittee Chair. 

 

Step 3 – First Review and Recommendation (ATC or WEC) 
 

1. The first council’s Common Course Subcommittee reviews proposal.  (Step 3 on the Common 
Course Review and Approval Form) 

 
2. The subcommittee* reviews the recommendation.  If the subcommittee cannot agree on a 

recommendation, the subcommittee provides feedback and returns the form to the Council’s 
chair.  The Council’s chair sends the feedback to the colleges initiating the proposal and the BLC 
Chair if BLC was the originating council. 
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3. If the subcommittee* does not recommend approval, the subcommittee will document reasons 
for denial on the form.  The subcommittee’s chair returns the form to the council chair.  The 
chair sends the form back to the lead college and BLC Chair if BLC was the originating council. 

 
4. If the subcommittee* recommends approval, the subcommittee will document the 

recommendation and reasons for approval on the approval form.  The chair of the 
subcommittee returns the form to the council chair.  The council chair then sends the form to 
the chairs of the other two councils – BLC and ATC or BLC and WEC 

 
*Note: Once the ATC Common Course Subcommittee reviews the proposal, it is then brought to 
the entire council for consideration.  The entire council’s recommendation then follows the 
process outlined above.   

 

Step 4 – Second Reviews (BLC and either ATC or WEC) 
 

1. The councils’ chairs send the Review and Approval Form to the chairs of the Common Course 
Subcommittees.   
 

2. Both Common Course Subcommittees* may provide input regarding the recommendation on 
the approval form.  Chairs of both Common Course Subcommittees send the form to their 
respective council chairs.  The council chairs return the form with feedback to the originating 
council’s chair. If a Common Course Subcommittee has no feedback or input, it should be noted 
on the form and returned.  
 

*Note: Once the ATC Common Course Subcommittee reviews the proposal, it is then brought to 
the entire council for consideration.  The ATC Chair will forward feedback to the originating 
council’s chair. 

 
3. The originating council chair collects all feedback from the councils and sends the Review and 

Approval Form and required documentation to the Instruction Commission Chair.  The form lists 
contact information. 
 

Step 5 – Instruction Commission Review and Decision 
 

1. The Instruction Commission considers the proposal, recommendation and input from the other 
three councils.  The Commission has authority to make a final decision to adopt or deny 
common courses. 
 

2. The Instruction Commission will notify the proposing colleges, chairs of the three councils and 
State Board staff of the Commission’s decision.  If the decision is to deny the common course, 
the Instruction Commission will provide feedback to the proposing colleges. 

 
3. Upon notification, the State Board will post the new common course on the Common Course 

Matrix housed on the State Board web site and in the Common Course Database. 



SBCTC feedback submitted to SBE re draft rules for graduation pathways 
 

Transition course (Bridge to College) pathway 
While we have some concern about an “apples and oranges” quality comparison between locally-

developed courses that have a local placement agreement to a single college vs. the Bridge to College 

courses that have an established track record and a statewide agreement, the language in the statute 

seems to be inclusive of such local alternatives, so that’s a separate argument about the intent and 

impact of the statute rather than the rules per se.  

The other issue is the language could be interpreted to include transcript-based placement agreements 

between colleges and local schools; as an example, this language might encompass terms that indicate if 

a student gets a B or better in Algebra 2 as a junior and has a certain overall GPA she would be placed 

into Math &107 (Math in Society) or Math &146 (Statistics). In this context Algebra 2 would be treated 

as a “transition course.” I’m not sure that was what was intended by the law, and it seems counter to 

the general and legislative understanding of what a “transition course” means both here and nationally, 

and it would definitely undercut the value of the Bridge to College Math course in Washington. Is there 

a way the rule language can be revised to clarify more precisely that it’s about courses designed 

specifically as “transition courses” and not transcript-based placement grids…? 

 

ASVAB pathway 
We understand that two other states have implemented the ASVAB score as a graduation pathway 

option. One has the same proposed by the State Board, the other has a minimum score of 50 on the 

ASVAB. Why are we opting for the lowest option? Our concern is that students should have occupational 

options that lead to employment after military service; those enlisted with the lowest scores have 

limited options for military occupations that translate to higher wage civilian occupations. 

 

Career and Technical Education Course Sequence pathway 
As described, this pathway does not require students to meet the separate English and mathematics 

graduation pathway requirements.  This language seems problematic for students who wish to pursue a 

postsecondary credential, given that at a minimum the community and technical colleges require 

college level English Composition and college-level mathematics for all credentials over 44 

credits.  Students who opt for this particular graduation pathway will be underprepared for 

postsecondary course work (and in many cases apprenticeships), and will likely be required to spend 

time and money completing remediation courses, which will delay their ability to complete their 

postsecondary program or apprenticeship and lead to poor persistence and low completion rates. 

Maybe the language in this pathway could be revised to require completion of at least one high school 

credit in both English and math…? CTE courses deemed equivalent to required English or math credits 

can be substituted for the corresponding credit in either math or English. 

 



Common Course Review and Approval Process
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eLC Report for IC Fall 2019 
eLC will meet on November 7-8 at Big Bend Community College.  

Bylaw update 
The Executive committee of the eLC met and discussed updates to the current eLC bylaws.  

Fully Online BAS degrees 
Bellevue College 

● Bachelor of Applied Science (BAS) degree in Healthcare Informatics  

● Bachelor of Applied Science (BAS) degree in Healthcare Management & Leadership 

Edmonds Community College 

● Bachelor of Applied Science Degree 

● BAS Child, Youth, and Family Studies  

Pierce College 

● Bachelor of Applied Science in Homeland Security Emergency Management 

North Seattle 

● BAS Early Childhood Education 

● BAS International Business 

Spokane Falls 

● BAS Applied Management 

Tacoma 

● BAS Health Information Management 
● BAS in Community Health 

Workgroups  
Workgroups were reorganized and refocussed based on the IC and eLC Goals. Workgroups 
now include OER, Professional Development/WACC, and Equity, Diversity, and Inclusion (EDI). 
The compliance workgroup was put on hold until needed again.  
 

OER Goals 
1. Establish point of contact for OER labeling at each ctc institution 
2. Support the creation and implementation of best practices for OER labeling. 

https://www.bellevuecollege.edu/hci/
http://www.bellevuecollege.edu/hcml/
https://www.edcc.edu/programs/bas/default.html%C2%A0%C2%A0
https://www.edcc.edu/programs/bas/cyfs/default.html
https://www.edcc.edu/programs/bas/cyfs/default.html
https://northseattle.edu/programs/bas-early-childhood-education
https://northseattle.edu/programs/bas-international-business
https://sfcc.spokane.edu/What-to-Study/Bachelors/Applied-Management-Bachelor-of-Applied-Science
http://www.tacomacc.edu/academics-programs/programs/healthinformationmanagement/
http://www.tacomacc.edu/academics-programs/programs/community-health/


3. Create opportunities for sharing open resources and best practices around open 
education, both within the system and in the broader OER community 

4. Encourage and support the implementation of open pedagogy as part of course design. 
5. Develop a recommended copyright statement to be added to the collective bargaining 

agreement or college policy that enables the college and faculty the legal permission to 
share OERs they create 

Professional Development 
1. In order to improve equitable student success through accessible technology and 

universal design for learning, open educational resources (OER) and open pedagogy for 
learning we will increase awareness, access and ease of use to professional 
development opportunities. 

2. We will research advances to teaching and learning practices including the use of cutting 
edge technologies in order to increase awareness, access and ease of use to 
professional development opportunities. 

3. We will support the instructional design work in WA State by providing professional 
development opportunities and collaboration for those in Instructional Designer roles.  

4. Provide faculty development with the Washington State Canvas Conference (WACC ) 
that will include presentations and workshops focusing on equitable and inclusive 
teaching practices in order to benefit all students, especially systemically non- 
represented populations. 

Deliverables: 

■ WACC 2020 
■ Proposal submissions will focus on  equity, diversity and inclusive (EDI) 

teaching practices, including tracks on OER, Accessibility,  Universal 
Design, and in Student Services 

■ Key Notes will be chosen for speaking on topics that focus on EDI in 
teaching 

■ Provide one voucher for registration to each college. This will support our 
goal of access to professional development. 

■ Provide a statewide Instructional Design Retreat; summer 2020 

Equity, Diversity, and Inclusion 

Goals for year (ic 1.2a;1.4b; 2.3d): 

1. Provide professional development to the council members 
2. Explore SBCTC data and dashboard from an eLearning and Equity lens, come up with 

guiding questions to help us understand equity 
3. Research/Literature Review 
4. Come up with a list of potential suggested practices to share with council (year two) 



 

 

Community and Technical College System Vision and Strategic Priorities 
 

D R A F T  3 
 

Updated: September 25, 2019 
 

 
Introduction 
 
To be written 
 
 
Problem Statement 
 
Washington Student Achievement Council educational attainment goals: 

• All adults in Washington, agenda 25-44, will have a high school diploma or equivalent. 

• At least 70 percent of Washington adults, ages 25-44, will have a postsecondary 
credential. 

• Goals adopted by State Legislature 
 
Washington Roundtable education goal: 

• 70 percent of Washington students will earn a post-secondary credential by age 26. 
 
 
Educational attainment is Increasing but not fast enough 
 

• Just over 90 percent of Washington’s population aged 25-44 holds a high school 
diploma or equivalent, a one percentage point increase over the baseline year of 2011. 

• 52.5 percent of adults aged 25-44 have a postsecondary degree, certificate or 
apprenticeship credential, and a two percentage point increase over the baseline year of 
2011. 

• 40 percent of young adults have completed a college credential compared to 31 percent 
in 2006. 

 
 
Washington’s Community and Technical College Role 
 

• To achieve the Washington Student Achievement Council goal, community and technical 
colleges would need to complete an additional 228,000 credential holders over 10 years. 

• This is 60 percent of the overall Washington Student Achievement Council goal of 
340,000 new credential holders based on the populations whose education attainment 
needs to increase and where they are likely to enroll.  https://www.sbctc.edu/colleges-
staff/research/reports/socioeconomic-research.aspx 

• Serving more people, increasing completions and eliminating equity gaps are all 
required to close gaps in the state’s skilled labor force and maximize career pathway 
opportunities for all Washingtonians.  
https://www.sbctc.edu/resources/documents/colleges-staff/research/socioeconomic-
research/wsac-goals-access-and-completion-research-brief.pdf 
 

 

https://www.sbctc.edu/colleges-staff/research/reports/socioeconomic-research.aspx
https://www.sbctc.edu/colleges-staff/research/reports/socioeconomic-research.aspx
https://www.sbctc.edu/resources/documents/colleges-staff/research/socioeconomic-research/wsac-goals-access-and-completion-research-brief.pdf
https://www.sbctc.edu/resources/documents/colleges-staff/research/socioeconomic-research/wsac-goals-access-and-completion-research-brief.pdf


 

 

Community and Technical College System Vision Statement 2019 
 

Leading with racial equity, our colleges maximize student potential and transform lives 
within a culture of belonging that advances racial, social and economic justice in service 
to our diverse communities. 
 

 
Principle Goals to Raise Educational Attainment and Close Skills Gaps 
 
Close equity gaps.  Consistent with the values in the Board’s vision statement, we must 
eliminate inequities in transitions to college, retention, completion, wage and transfer outcomes 
for students historically underrepresented in higher education. 
 
Improve completion rates for all students.  The largest contribution to increasing educational 
attainment by community and technical colleges will come from improving completion rates for 
students we already enroll across all programs, associate degrees both transfer and workforce, 
certificates including apprenticeships, and transitions from basic skills to college level programs. 
 
Increase enrollment.  College enrollment can increase from populations with lower educational 
attainment rates, including young adults, low income adults, people of color, immigrants and 
single parents. 
 
 
Key Strategies 
 
1. Pursue actions, policies and investments through an equity lens.  

 

• Disseminate new system vision statement and discuss its implications with college 
system stakeholders. 
 

• Redesign and implement equity minded, college system-level leadership development 
programs for aspiring and senior college administrators and professional development 
for faculty, and staff to support retention and career advancement. 

 

• Institutionalize applying an equity lens across all strategies. 
 
2. Fully implement Guided Pathways and other proven student success strategies 

across the college system. 
 
Guided pathways is a research-based framework to redesign college programs and services 
in order to put students on career and educational paths and support their retention through 
to completion.  The System will need to scale up pathways from early adopters to all 
community and technical colleges. 
 

• Expand technical assistance to colleges on guided pathways implementation. 
 

• Embed equity throughout pathways implementation. 
 

• Expand partnerships with private foundations and research organizations to scale 
guided pathways and evaluate outcomes. 



 

 

 

• Identify accountability metrics for college implementation focused on increasing student 
completions across student demographics. 

 
3. Implement Strategic Enrollment Plan 

 

• Expand dual credit across all high school demographic groups. 
 

• Implement an outreach campaign for low income, young adults, underemployed and 
working adults, and people of color, in collaboration with the launch of the new 
Washington College Grant. 

 

• Implement a simplified online admissions application. 

• Seek federal approval to implement a standard process for Ability to Benefit, to increase 
participation in I-BEST programs and basic skills transitions to college level programs. 

 
4. Implement Career Connect Washington  
 

The state is implementing a new youth apprenticeship system designed to launch young 
adults into careers through a combination of work based learning and classroom instruction 
leading to college credentials.  The college system received a small appropriation to begin 
implementing Career Launch programs. 
 

• Develop Career Launch endorsement process 
 

• Award grants to colleges for Career Launch program equipment and implementation. 
 

• Develop partnerships with industry associations and labor organizations. 
 

• Negotiate accountability metrics and targets. 
 
5. Advocacy and community engagement 

 

• Implement long-term strategic advocacy plan including outreach, branding and 
marketing. 
 

• Build relationships with new legislators and legislative leaders. 
 

• Increase external stakeholder engagement, partnerships, and alliances with 
communities of color, business associations, labor organizations, K-12 and higher 
education, and local community leaders. 
 

• Increase student engagement in advocacy efforts. 
 
 
Metrics 
 

• Use metrics identified in the Strategic Enrollment Plan to track progress towards 
increasing enrollments, including demographic disaggregation to analyze equity gaps. 
 



 

 

• Use measures for the Student Achievement Initiative to track progress towards 
increasing completion rates, including demographic disaggregation to evaluate progress 
on closing equity gaps. 

 

• Negotiate measures for Career Connect Washington to include number of Career 
Launch programs, number of students served, and employment outcomes. 
 

• Establish annual targets for the college system required to achieve the state’s 
educational attainment goals by 2030.   
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AGENDA

• Purpose of the presentation

• Overview of the Transitional Studies workgroup process 

• The equity imperative

• 4 policy recommendations + 2 areas of focus

• Questions and open discussion
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LAND ACKNOWLEDGMENT

We respectfully acknowledge the land on which we stand and 
occupy today as the traditional home of the Semiahmoo tribe. 

A Straits Salish band, they fished with reef nets, catching thousands 
of salmon yearly off Point Roberts and Birch Point. They were known 
for being a peaceful group, not given to war unless necessary for 
defense.

Without them, we would not have access to this gathering and to 
this dialogue. We take this opportunity to thank the original 
caretakers of this land.
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SBCTC Vision | Equity Policy Statement

“Leading with racial equity, our colleges maximize 
student potential and transform lives within a culture of 
belonging that advances racial, social, and economic 
justice in service to our diverse communities.”      

-- unanimously approved, June 2019                                           

4



THE EQUITY IMPERATIVE

A Principled Approach A Practical Approach

We do equity because “it is the right thing to do” We do equity because “it works”

Equity is a moral imperative Equity is in the interest of survival and growth

Equity is a question of principle and a matter of 

justice and human rights

Equity is a question of strategy and a tool to grow 

and strengthen WA State

Equity brings justice to equity-seeking groups who 

are directly affected by the injustice

WA State benefits from the greater participation of 

all groups

5



Quote

“No state can meet its workforce demands without 
attention to long-standing equity gaps.”

- Lumina Foundation

6



PATHWAYS TO GREAT JOBS IN WA STATE



Our system’s Transitional Studies departments serve the most diverse student 
population on campus. Many are refugees and immigrants who have come 

to the US for a myriad of reasons and (oftentimes) through harsh and 
unbearable circumstances.

8
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RACIAL EQUITY AUDIT

4 POLICY RECOMMENDATIONS

2 CRITICAL AREAS OF EXAMINATION – ACCESS AND TRANSITION 

10



POLICY RECOMMENDATION #1:

System analysis of the basic skills metrics 
related to equity gaps for potential 

enhancement.

11



WA State CTC Equity Gaps

• Students of color

• Low-income (Pell eligible)

• Academically underprepared

• First generation

• Adult

• Other populations specific to local community

12



Understanding the Equity Gap: 
Data Points

• Participation in higher education

• Completion of key momentum points in college 

• Credential completion

• Post college outcomes 

13



BASIC SKILLS POINTS:
In SAI 2.0, basic skills points were awarded based on 2 areas; “significant” gains and 
high school or GED completion. SAI 3.0 points are now awarded on the basis of 4 
areas: 

1. Federal level gain: point awarded when student advances to a higher 
order rank from their lowest pre-test as compared to their highest posttest in the 
same subject area. This point can be earned multiple times, once for each federal 
level gain in each subject areas. 

2. High school credit option: 
1. two points awarded when student advances from ABE 5* to 

ABE 6; 
2. two points awarded for ABE 6 students who complete 
requirements 

3. High school completion or GED: exit code 6 or 7 
4. Successful completion of six college-level credits: transcripts for college-level 
coursework for basic skills students 

*ABE 5 = student enters with more than 3 credits needed for graduation
14



POLICY RECOMMENDATION #2:

Develop and implement a state board 
policy to reallocate SBCTC college monies in 
establishing an “adult innovation fund” to 
assist in offsetting the cost of a student’s 

first 6 college-level credits.

15



COLLEGE PROGRESS
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STUDENT VOICES
• “I think the best way to better support students is by finding a way to support students who 

don’t quality for Financial Aid to reach higher education.”

• “I would like to find more help for immigrants (Financial Aid) to have opportunities to take 
college classes.”

• “I feel if they have more finances and resources they can help so many more people that are 
still struggling to further or begin their adult education.”

• “[…C]ollege should find a solution to offer job opportunity for all undocumented students to 
be able to work while attending college and possibly get pay through scholarship. This would 
have helped me to be able to save money for expenses needs such as for food, 
transportations, and clothing.”

17



POLICY RECOMMENDATION #3:

Fully implement a state board policy that 
encourages all colleges to better utilize the 

College and Career Readiness Standards.

18



COMPLETED COLLEGE LEVEL MATH
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COMPLETED COLLEGE LEVEL ENGLISH
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VOICES FROM THE FIELD
• Access to English 101 is more challenging for ESL students transitioning up than it is for 

students transitioning from a high school.

• Oftentimes, English and Math instructors may be biased in their assessment of TS faculty as 
having the skills, qualifications, or professional training to ensure that TS students are 
college-ready. This distrust of TS faculty may be keeping students in TS longer, forcing them 
to take extra ESL classes, and preventing/discouraging some from transitioning at all. 

• ABE students, even after getting a HS diploma, may have higher placement requirements for 
college-level English and Math than students coming out of public schools and other school 
systems. 

• The developmental Math sequence is too long. A TS student working to get college-ready in 
Math will likely never major in the sciences, thus continuing the equity gap we already see 
across the nation. 
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POLICY RECOMMENDATION #4:

Request CBS appoint a taskforce to review 
the WAC 131-28-026 and associated SBCTC 
memos from 2004 with respect to the $25 

tuition waiver.
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Note: All material licensed under Creative Commons Attribution 4.0 International 

License.
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CONTACT INFORMATION 

Kristi Wellington Baker 

Student Success Center Director 

Student Success Center 

CC BY 4.0 360-704-1022 
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SEPTEMBER 2019 

2019 2020 GUIDED PATHWAYS PRIORITIES  

Priorities 
1. Guided Pathways statewide launch/scaling 

2. Technology aligment and support 

3. Allocation model development  

Timeline 

Fall 2019 
 Scale of Adoption Assessment (SOAA) completed 

 Math Landscape analysis data collection and site visits 

 Hope Survey (28 colleges) financial insecurity data collection 

 Guided Pathways Allocation Plan released and reviewed 

 Faculty engagement 

 Capacity building – technical assistance and coaching 

Winter 2020 
 Math Landscape data analysis 

 Scale of Adoption Assessment (SOAA) analysis  

 Guided Pathways work plans completed (March 1, 2020) 

 Guided Pathways Strategic Plan completed 

 

Spring 2020 
 Statewide Scale of Adoption Assessment results released 

 College work plans review and analysis 

 2-year Learning Agenda alignment 

  

https://creativecommons.org/licenses/by/4.0/


2019 2020 GUIDED PATHWAYS PRIORITIES 

 

2 

Math Acceleration Landscape Analysis 
 Fall 2019  Site visits 

 Winter 2020 Analysis and report 

 Spring 2020 Integration planning 

 

Readiness Indicators Review 
 Scale of Adoption Assessment  (2018/2019) 

 Math Landscape analysis 

 Leadership transition status 

 Hope survey engagement 

 Early Key Performance Indicator data 

 Learning Agenda engagement 

 Council/Commission engagement 

 Guided Pathways work plan 

 Community College Research Initiatives eflection briefs 

 Meta Major inventory 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CONTACT INFORMATION 

Kristi Wellington Baker 

Student Success Center Director 

Student Success Center 

CC BY 4.0 360-704-1022 

Except where otherwise noted kwellingtonbaker@sbctc.edu 

https://creativecommons.org/licenses/by/4.0/
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DRAFT PROPOSED RULES TO IMPLEMENT THE GRADUATION PATHWAY OPTIONS  

OF SECTION 201 OF E2SHB 1599 (2019) 

 

WAC 180-51-230 Graduation Pathway Options.  

A. Students entering high school in 2016 or subsequent years. 

Students entering ninth grade or beginning the equivalent of a 

four-year high school program in 2016 or subsequent years, in 

order to graduate from a public high school and earn a high 

school diploma, must satisfy the credit and non-credit 

graduation requirements established by the state board of 

education outlined in 28A.150.220(3)(b), RCW 28A.230.090 and WAC 

180-51, as well as: 

(1) Complete the high school and beyond plan required by 

RCW 28A.230.090 and WAC 180-51; and 

(2) Meet the requirements of at least one of the graduation 

pathway options in RCW 28A.655 and described in subsection 

B below; and 

(3) Satisfy any additional local graduation requirements by the 

applicable public school district or high school. 

B. Graduation Pathway Options: School districts are encouraged 

to make all eight graduation pathways specified below available 

https://apps.leg.wa.gov/rcw/default.aspx?cite=28A.150.220
https://apps.leg.wa.gov/wac/default.aspx?cite=180-51
https://apps.leg.wa.gov/wac/default.aspx?cite=180-51
http://app.leg.wa.gov/RCW/default.aspx?cite=28A.230.090
https://apps.leg.wa.gov/wac/default.aspx?cite=180-51
https://apps.leg.wa.gov/RCW/default.aspx?cite=28A.655
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to their students, yet have discretion in determining which 

graduation pathway options they will offer. The graduation 

pathway option used by a student must be in alignment with the 

student’s high school and beyond plan.     

(1) Statewide High School Assessments. Meet or exceed the 

graduation standard established by the state board of education 

under RCW 28A.305.130 on the statewide high school assessments 

in English language arts and mathematics as provided for under 

RCW 28A.655.070. The state board of education will post the 

standard it establishes on its website. 

(2) Dual Credit Courses. Earn at least one high school 

credit in English language arts and at least one high school 

credit in mathematics in dual credit courses.  For the purposes 

of this subsection, “dual credit course” means a course in which 

a student qualifies for college credit upon successfully 

completing the course and is eligible for college credit, 

including Running Start, College in the High School courses, and 

CTE (Career Technical Education) Dual Credit Courses. Nothing in 

this subsection requires a student to pay fees or claim college 

credit to meet this pathway.  

http://app.leg.wa.gov/RCW/default.aspx?cite=28A.305.130
http://app.leg.wa.gov/RCW/default.aspx?cite=28A.655.070
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(3) Transition Courses. Earn high school credit in a high 

school transition course in English language arts and 

mathematics, an example of which includes a bridge to college 

course.  For the purposes of this section, "high school 

transition course" means an English language arts or mathematics 

course offered in high school that, based on the final grade, 

allows the student to place directly into a credit bearing 

college level course at participating institutions of higher 

education as defined in RCW 28B.10.016. This definition includes 

transition courses identified through local agreements between 

colleges and school districts. High school transition courses 

must satisfy core or elective credit graduation requirements 

established by the state board of education. 

(4) Advanced Placement, International Baccalaureate, or 

Cambridge international. Meet either (a) or (b) below: 

(a) Earn high school credit, with a grade of C+ or higher, 

in the following Advanced Placement (AP), International 

Baccalaureate (IB), or Cambridge international (CI) courses in 

English language arts and mathematics.  

http://app.leg.wa.gov/RCW/default.aspx?cite=28B.10.016
bmoore
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(i) For English language arts, successfully complete any of the 

following courses with a grade of C+ or higher: AP English 

language and composition literature, macroeconomics, 

microeconomics, psychology, United States history, world 

history, United States government and politics, or comparative 

government and politics; any of the IB individuals and societies 

courses; or any of the following Cambridge Advanced or Advanced 

Subsidiary courses: English language, literature and English, 

English general paper, psychology, history, sociology, global 

perspectives and research, or law.  

(ii) For mathematics, successfully complete any of the 

following courses with a grade of C+ or higher: AP statistics, 

computer science, computer science principles, or calculus; any 

of the IB mathematics courses; or a Cambridge Advanced or 

Advanced Subsidiary mathematics or further mathematics course. 

 (b) Score a three or higher on AP or CI exams in English 

language arts and mathematics; or score a four or higher on IB 

exams in English language arts and mathematics.  

(5) SAT or ACT. Meet or exceed the scores established by 

the state board of education and posted on its website for the 
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mathematics portion of the SAT or ACT, and for the ELA, the SAT 

with essay or the ACT with writing.  

(6) Combination. Meet any combination of at least one 

English language arts option and at least one mathematics option 

established in pathway options (1)-(5) of this section.  

(7) Armed Services Vocational Aptitude Battery. Score at 

least the minimum on the Armed Forces Qualification Test portion 

of the Armed Services Vocational Aptitude Battery (ASVAB) test 

required for eligibility to serve in a branch of the armed 

services at the time that the student takes the assessment. The 

school must inform the students taking the ASVAB about the 

minimum eligibility score required by each branch of the 

military as well as information about eligibility requirements 

for specific military occupations. The state board of education 

will maintain a webpage with this and additional information 

about this pathway. Schools that offer the ASVAB test must 

inform students how their scores and personal information are 

being shared. This pathway does not require students to meet the 

physical or other requirements for military enlistment, require 

enlistment, or require students release their scores to the 
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military for purposes of recruitment. Students who pursue this 

pathway option do not need to meet English and mathematics 

requirements separately. 

(8) Career Technical Education Course Sequence.  

(a) For this section, “course” is defined as a class or learning 

experience or combination thereof provided by a public school 

district in accordance with district policy through which a 

student earns a minimum of a half high school credit.  

(b) For this section, “sequence” is defined as: 

i) two or more high school credits of career and technical 

education (CTE) courses within the same program of study, 

that align with the postsecondary plans outlined in the 

student’s high school and beyond plan; or  

ii)two or more high school credits of CTE courses, in 

different programs of study, that align with the 

postsecondary plans outlined in the student’s high school 

and beyond plan.  

(c) To satisfy this graduation pathway option, a student must 

complete a sequence of CTE courses, which may include courses 

leading to workforce entry, state or nationally approved 

bmoore
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apprenticeships, or postsecondary education. Each sequence of 

CTE courses must meet either:  

i) the curriculum requirements of core plus programs for 

aerospace, maritime, health care, information technology, or 

construction and manufacturing; or 

ii)the minimum criteria identified for career technical 

education preparatory programs in RCW 28A.700.030. Some 

exploratory courses may meet this criteria.   

Students who pursue this pathway option do not need to meet 

English and mathematics requirements separately. 

(d) This pathway does not require a student to enroll in a 

course that is part of a career technical education preparatory 

program as described in RCW 28A.700.030.  

 

http://app.leg.wa.gov/RCW/default.aspx?cite=28A.700.030
https://apps.leg.wa.gov/rcw/default.aspx?cite=28A.700.030
bmoore
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2019-20 GUIDED PATHWAYS QUICK REFERENCE GUIDE 

2019-2020 LEARNING AGENDA EVENTS 

JULY 16, 2019  GUIDED PATHWAYS TRANSFER INSTITUTE 2.0 (Walla Walla) 
AUGUST 6-8, 2019 GP COHORT RETREAT (Vancouver) 
AUGUST 19-20, 2019 GUIDED PATHWAYS BUSINESS PROCESS REQUIREMENTS WORKSHOP #2 (Seattle) 
NOVEMBER 5, 2019 MATH PATHWAYS CO-REQUISITE WORKSHOP (Highline) 
NOVEMBER 6, 2019 GUIDED PATHWAYS STUDENT SUCCESS INSTITUTE (Vancouver) 
JANUARY 15, 2020 GP STATEWIDE LAUNCH (Kitsap Convention Center) 
JANUARY 16-17, 2020 GP COHORT RETREAT (Kitsap Convention Center) 
 

2019-2020 GPAC MEETINGS 

AUGUST 29  GPAC SPECIAL SUMMER SESSION 
OCTOBER 3  GPAC – FALL 
DECEMBER 12  GPAC – SPECIAL SESSION (Allocation model) 
JANUARY 23  GPAC - WINTER 

College 
COHORT 

YEAR 
Launch 

year 

Co-Requisite 
Math 

Engagment 

ctcLink 
Deployment 

Timeline 

AACC 
GP 

Peninsula College Cohort 1 Fall,2016  DG 3 – Feb 2020   

South Puget Sound Community  
College 

Cohort 1 Fall,2016  DG 6 - Oct 2021   

Everett Community College^ Cohort 1 Fall,2016  DG 5 – Feb 2021   

Pierce College* Cohort 1 Fall,2016  DG 3 – Feb 2020   

South Seattle College Cohort 1 Fall,2016  DG 4 – Oct 2020 X  

Skagit Valley College* Cohort 1 Fall,2016  DG 5 – Feb 2021 X 

          

Spokane Falls Community College^ Cohort 2 Fall,2018  DG 2 – Oct 2019   

Tacoma Community College^ Cohort 2 Fall,2018  DG 2 –Oct 2019   

Renton Technical College Cohort 2 Fall,2018  DG 6- Oct 2021   

Clover Park Technical College Cohort 2 Fall,2018  DG 6- Oct 2021   

Lower Columbia College Cohort 2 Fall,2018  DG 3 – Feb 2020   

Clark College*^ Cohort 2 Fall, 2018  DG 2 – Oct 2019 X 

*AACC Pathways college       
^ Math Pathways college       
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2019-20 GUIDED PATHWAYS QUICK REFERENCE GUIDE 

MARCH 24  GPAC - SPRING 



WACTC Critical Issues Committee 

Policy & Practice Workgroup 

Information Sheet 

 

 

 

Charge:  

 

1. Identify one to three state and system-level policies and practices that negatively impact racial 

equity relative to student access and achievement. 

2. Identify organizations that hold the applicable policy authority (SBCTC, WSAC, Legislature). 

3. Recommend changes to policies and practices and/or draft suggested policy language. 

4. Identify other areas of policy and practice that could be affected by recommended changes. 

 

Timeline: 

 

• Present final work at WACTC Summer Retreat in July 2019.  

 

Suggested Workgroup Logistics: 

 

• Identify format for meetings (face-face, Zoom, teleconference). 

• Develop meeting schedule. 

• Agree upon Workgroup Norms (article attached). 

• Agree to how the Racial Equity Tool will direct the team’s work. 

 

 Suggested Process: 

 

• Identify two to three policy areas that are creating the greatest racial equity gaps relative to student 

access and/or achievement. 

• Identify data needs.  

• Apply the Racial Equity Tool. 

 

Note: 

 

• When identifying policies and practices, workgroups should take care to differentiate between 

state and system-level policies/practices and institutional level policies/practices.  Institutional 

level policies/practices should be held in a “parking lot” for future consideration. 

 

 



 
10/23/2019 

Library Leadership Council  
Fall 2019 Report to Instruction Commission 

 
Library Leadership Council met in-person at Seattle Central Community College and online on 
Thursday and Friday, October 10 and 11.  LLC Fall 2019 Meeting Agenda - LLC Website 

OER:  
● Community colleges in Washington are now required to label courses that use course 

materials costing $0-50 as either OER or Low-Cost. This impacts colleges who have 
already gone live with ctcLink and those preparing to.  

Diversity, Equity, & Inclusion/Professional Development:  
● On day one of the LLC fall meeting, we met with representatives from the Chief Diversity 

Officers Commission, Mr. D’Andre Fisher, AVP EDI, North Seattle College and Vice 
Chair of CDOC and Dr. Valerie Hunt, AVP EDI, Seattle Central College and Chair of 
CDOC. They led conversation on CDOC’s vision and the SBCTC’s recently approved 
vision statement.  

● On day 2, meeting attendees read one of three library-related DE&I articles, then met in 
small groups to engage in guided discussion about the articles. LLC plans to participate 
in a DE&I professional development activity at every council meeting this year.  

LLC Workplan:  

● LLC broke into work-groups for the three main goals of the LLC workplan, and finalized a 
draft. LLC would like feedback from IC on the plan.  

○ Goal 1:  Prioritize EDI by identifying gaps and focusing on the development of 
Library administrators, faculty, staff and library systems. 

○ Goal 2:  Improve student success and equity with library resources, instruction, 
and services. 

○ Goal 3:  Increase student access to resources to promote equity. 

AiA (Assessment in Action) Mini-Grants:  
● Second and final year of the AiA project funded by a WA State Library LSTA (Library 

Services and Technology Act) grant is complete. Eight colleges were awarded 
mini-grants, and a research symposium was held at Highline College September 27, 
2019. Participants surveyed felt the symposium was a valuable experience and left with 
new ideas to support and enhance the value of ctc libraries across the state.  

 

https://docs.google.com/document/d/1Ncq2mUYvc8eyxrpGHvIZGLxeBbeuiuc38F-D9Ub8k44/edit?usp=sharing
https://sites.google.com/lowercolumbia.edu/walibraryleadershipcouncil/home
https://www.sbctc.edu/resources/documents/colleges-staff/commissions-councils/wsssc/vision-statement-intent-final-9.25.2019.pdf
https://docs.google.com/document/d/158B3MirMcxfBoR9FgwQKuL9IxlQH33-umeFFQNhETLE/edit?usp=sharing


 
10/23/2019 

Accessibility:  
● Library directors and deans are discussing ways to work together to ensure accessibility 

of our library databases and library management systems, including revising language 
and policies around internal library procurement processes. The Final Judgement of the 
lawsuit filed against the Los Angeles Community College District was reviewed and its 
potential impact discussed. 

Other discussion: 
● Lynda.com/LinkedIn Learning - Washington State Library is working on a possible 

contract to support funding for community college libraries. They are pushing back on a 
new requirement for users to create user profiles. 

● LCC provided feedback on the SBCTC’s draft Strategic Priorities. 

● CtcLink does not integrate with the ExLibris Alma/Primo library management system 
used by most ctc libraries in the state. 

● The WACTCLC consortium has been discussing the potential adoption/implementation 
of institutional repositories. The council’s approaches to adopting new technologies were 
reviewed with Mark Jenkins. 

● The Washington State Library has extended the partnership with Newsbank for another 
year, which means ctc libraries will continue to have free access to this extensive, digital 
collection of newspapers this year.  

 

https://www.courtlistener.com/recap/gov.uscourts.cacd.671736/gov.uscourts.cacd.671736.330.0.pdf
https://learning.linkedin.com/product-overview#product_content


Items for the Fall 2019 IC Transitions Committee meeting 
 
 

1) Update on HB 1599: Per the legislation the State Board of Education has drafted rules for the 
implementation of the “pathway” options; I’ve attached a copy of the draft rules, along with the 
summary of the agency feedback we collected and provided to them. There will be a formal 
public hearing a little later this fall, with a final vote on the rules set for their November 6-7 
meeting, so hopefully it’s not too late for input. For more information see the State Board of 
Education 1599 Overview: and their FAQ document. With respect to the specific questions 
referenced in the notes from the spring committee meeting: 

a. I’m not sure what is meant by “any combination of the other 7”; meeting any one of the 
defined options will satisfy the grad requirement—the only reference to combinations is 
that the math/English requirements can be met through any combination of the first 5 
options (e.g., math using #1 and English using # 3). 

b. Unless a class like the Everett College Success Class is a dual-credit option, or includes a 
local agreement for automatic placement (making it officially a “transition course”), I 
don’t believe it would qualify as a “pathway” under 1599. 

c. Yes, CTE dual credit options are explicitly included under the dual credit option. 
 

2) System Placement Agreement: After much discussion regarding the mechanics and FERPA 
implications of creating and maintaining an electronic “placement profile” that would provide 
colleges access to Smarter Balanced scores and relevant high school courses and grades for 
students seeking to use the system placement agreement, OSPI has determined that such a 
process isn’t feasible in the near term. We have agreed to focus our energy on improved 
communications with key stakeholders—college front-line staff, high school counselors, 
students and their parents/guardians—letting everyone know that the agreement exists and 
helping them understand how to use it as effectively and efficient as possible. I continue to hear 
periodically about situations in which students attempt to use the agreement at a college and 
are told that it is not available or doesn’t apply; most of the time it seems that the problem is 
that staff are operating from the old agreement language rather than the new terms approved 
in summer 2018. I’ve attached a copy of the current agreement; it would be helpful if you could 
continue to spread the word about the agreement and its value, especially for Bridge to College 
students. 

 
3) Math Co-Requisite Workshop: We are sponsoring a 1-day workshop set for November 5th at 

Highline College, facilitated by the UT Dana Center, focusing on supporting and scale the 
implementation of math co-requisite models across the system. The workshop is specifically 
designed for the colleges that sent teams to the 2-day workshop held in Fall 2018 but it is open 
to all; participants interested in this event who weren’t able to attend the gathering last fall just 
need to participate in a prep webinar scheduled for October 22nd. Space is limited and 
registration is open now; for more information and the registration link, see the Washington 
State Dashboard maintained by the Dana Center as part of its national Math Pathways initiative. 

 

https://www.sbe.wa.gov/our-work/graduation-requirements/graduation-pathways
https://www.sbe.wa.gov/our-work/graduation-requirements/graduation-pathways
http://sbe.wa.gov/faqs/1599_pathways
https://app.smartsheet.com/b/publish?EQBCT=e13ab6dac40d4b70b0570e58ae3898d1
https://app.smartsheet.com/b/publish?EQBCT=e13ab6dac40d4b70b0570e58ae3898d1


 

 

 

SYSTEM AGREEMENT:  

AUTOMATIC PLACEMENT BASED ON HIGH SCHOOL 

ASSESSMENT SCORES 

Approved May 2018 

Options Available to Students Entering Directly from High School: 

 
MATH 

 
ENGLISH 

 For placement into Math& 107 (Math in Society), Math& 146 

(Statistics), or their equivalents:  

1) Level 3 or 4 score on high school Smarter Balanced assessment 
plus  
a) B or better in Algebra 2, and  
b) successful completion (passing grade) of one math course in 
the junior or senior year 
 
OR 
 
2) B or better grade in designated Bridge to College Math class as 
a senior 
 
 For placement into other entry-level math courses (including 

pre-calculus):  

Requires Smarter Balanced Level 3 or 4 plus  
B or better in a high school pre-calculus or higher course 

For placement into any 
entry college-level English 
course (including but not 
limited to English 
Composition or its 
equivalent): 
 
1) Level 3 or 4 score on 
high school Smarter 
Balanced assessment 
 
OR 
 
2) B or better grade in 
designated Bridge to 
College English class as a 
senior 
 

 

NOTES: 

1. Students interested in enrolling in dual-credit courses (Running Start, College in the High 

School) as juniors can use their discipline-appropriate Smarter Balance scores to enroll in 

Math& 107 (Math in Society), Math& 146 (Statistics), or their equivalents (requires score plus B 

or better in Algebra 2) or an entry college-level English course (including but not limited to 

English Composition or its equivalent). 



 

2. For all score levels in math, placement into more advanced courses than designated in the 

agreement will depend on additional local institutional placement processes (transcript, high 

school GPA, additional testing, etc.). 

3. The agreements apply only to placement considerations for high school students with Smarter 
Balanced high school assessment scores admitted to and enrolling in the academic year (for 
math, fall quarter only) immediately following high school graduation or students enrolling in 
dual-credit courses in the academic year after taking the assessment. Local colleges may extend 
the time period for honoring the scores for placement. 

4. The Bridge to College courses are not yet available statewide; the courses can be identified on 

transcripts by a common course code (WA0001 for English, WA0003 for math).  

Specific Terms of the Agreement 
 

1. This system-approved placement agreement represents the commitment of Washington’s 
community and technical colleges to provide high school students with multiple options for 
placement to establish their readiness for college-level coursework. 

 
2. The goal of the agreement is to increase the number of students enrolling directly into college 

courses without remediation by 
  

a) offering students an early opportunity to know whether they are ready for college-level 
academic work;  

b) providing an incentive for achieving the Common Core standards as reflected in the Smarter 
Balanced assessment; and  

c) creating alternatives for students, if necessary, to use their last two years of high school 
more effectively in getting ready for college-level work. 

 
3. Anything not specifically defined in the language of the agreement is left up to individual 

colleges to determine. 
 
4. This agreement applies beginning with students taking the high school assessment in spring 

2018 and is in effect for the high school graduating classes through the Class of 2022. It will be 
reviewed and renewed or revised formally by winter 2021 based on relevant data gathered on 
the Smarter Balanced assessment, including a) correlations with SAT/ACT scores, b) grade 12 
student performance, and c) student performance on placement tests into and success in entry 
college-level courses, especially math and English. 
 

5.  High school students who took the previous version of the Smarter Balanced high school 
assessment as juniors in spring 2017 will be able to use the results for placement in the 2018-19 
academic year under the terms of the May 2017 system agreement.  

 
Please contact Bill Moore (360-704-4346, bmoore@sbctc.edu) if you have any questions. 
 

https://www.sbctc.edu/about/agency/initiatives-projects/bridge-to-college.aspx
mailto:bmoore@sbctc.edu


 

 

 

2019 SBCTC SYSTEM VISION STATEMENT 
September 25, 2019 

 

On June 27, 2019, the governor-appointed Washington State Board for Community and Technical 
Colleges unanimously approved the following vision statement: 

 “Leading with racial equity, our colleges maximize student potential and 
transform lives within a culture of belonging that advances racial, social, and 

economic justice in service to our diverse communities.”    

The vision statement is meant to inspire us, to challenge us, and to capture the heart of our mission 
so well that we are restless to improve. It also answers a fundamental question: What do we hope to 
achieve for our students and the world they create? 

Statement of Intent 

From 2006 to 2019: An Evolving Vision 
Our college system’s last vision statement dates back to 2006, a time when our nation was on the 
brink of the Great Recession. The statement focused on raising the prosperity of individuals, 
communities and our economy. However, it was silent in recognizing that we can only achieve those 
goals by improving outcomes for our diverse student population.  

This 2019 vision statement grew from months of data analysis and facilitated conversations among 
State Board members and with a system-wide Equity Vision Work Group. The work group was made 
up of representatives from the State Board, trustees, presidents, students, faculty and college 
diversity and equity officers. Also participating on the work group were State Board staff who serve 
on the agency’s Diversity, Equity and Inclusion Committee.  

This document records the thought process behind the wording of the 2019 vision statement so the 
intent remains clear as leaders change and colleges create local plans to support the state-wide 
vision. 

Words Matter: A Phrase-by-Phrase Analysis of This Vision Statement 

Leading with racial equity… 
This vision statement immediately focuses on racial equity, which raises an important question: Why 
start with race? The answer: To provide an excellent education for all our students, we must remove 
the institutional barriers that weigh down students of color, who make up 45 percent of our student 
population.  

 



 

SBCTC research shows students of color are less likely to be retained through completion. This is not 
because of a lack of talent, ambition or work ethic on the part of students, but because of racist and 
discriminatory practices that have funneled away opportunity and income over generations. 

Throughout our history, institutional racism blocked people of color from getting well-paying jobs, 
buying houses and pursuing education. Families of color have been less able to save, become 
economically stable, and accumulate wealth to pass onto future generations. Students of color are 
living with disadvantages that are deeply rooted in discriminatory practices, many intentional and 
others created through privilege or unconscious bias.  

Any system produces what it is designed to produce. Our community and technical colleges are 
producing white graduates at a higher rate than graduates of color. The answer lies not in “fixing” 
students, but changing our institutions to better serve students of color.  

While history may have created inequalities in systems long before we were born, we are all part of 
the system now and it’s our job to change it.  

The destiny of our students is linked. The strategies that produce racial equity for students of color 
also work for other students, creating an invigorated campus community and better educational 
outcomes overall.  

 “Leading with race is very intentional in this statement. Other things will follow, but if we 
don’t start here, everything else will be watered down.” — Work group member 

“Many of us were raised not to see race, but when we do that, we actually do more harm 
to students of color.” – Work group member 

…our colleges maximize student potential and transform lives… 
“Potential” means several things: students’ earning potential, potential to participate in communities 
and our nation’s democracy, and potential to see their own vast capabilities. This phrase also 
recognizes that our colleges transform lives with students, family members, community members, 
and employers alike.  

…within a culture of belonging… 
Students thrive where they feel they belong. This section challenges colleges to create a culture 
where all students and educators feel welcomed, valued and acknowledged. Colleges should hire 
more employees of color so students see themselves reflected in those around them. Staff of all 
races should understand racial equity and translate it into effective practice. 

 “We need to change the culture of our organizations, so our responsibility is beyond 
shedding light on the students and instead look at their entire experience, like an 

ecosystem.” — Work group member 

…that advances racial, social and economic justice in service to our diverse communities. 
This final phrase answers one of the work group’s biggest questions: To what end are we helping 
students achieve their maximum potential? Certainly, it’s to elevate students, communities and our 
economy, but it’s also to turn all students into standard-bearers for racial, social and economic 
justice within their own diverse communities, leading the way for others.  

“We aspire to create not just a skilled nurse, but a socially just and socially  
responsible nurse.” — Work group member 
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October 1, 2019 

AN OPPORTUNITY FOR COLLEGES TO PARTNER WITH 

THEIR LOCAL SCHOOL DISTRICTS –                        

REQUIRED PARAEDUCATOR TRAINING 

Overview 

During the 2019 Legislative session, legislation was passed requiring all school districts to provide 

paraeducators opportunities to participate in required training during the FY19-20 and FY20-21 

school years.  Washington’s community and technical colleges can be important partners assisting 

school districts with their training needs.   

Legislation 

School districts must provide the Paraeducator Fundamental Course of Study that include the state’s 

standards of practice for all employed paraeducators.   

HB 1115 (2017)  RCW 28A.413 

SB 6388 (2018)  WAC 179 

HB 1658 (2019) 

In 2017, the Legislature established the Paraeducator Board to adopt minimum employment 

standards for paraeducators. The Professional Educator Standards Board now administers the 

Paraeducator Board and is tasked with establishing requirements and policies for certifying 

paraeducators. In 2019, the Legislature funded two days of training (14 hours) for all instructional 

paraeducators.   

 Certifications 

The Paraeducator Board adopted the following paraeducator course and certifications 

• Fundamental Course of Study – 28 hours of training covers the new paraeducator standards 

of practice.  Paraeducators must complete this course before completing professional 

development activities leading to one or more certifications. 

 

• General Paraeducator Certificate – 70 hours of professional development to improve 

instructional practices. If funding is provided, school districts must ensure paraeducators 

meet the general certificate requirements within three years of completing the Fundamental 

Course of Study. 

 

• English Language Learner Certificate – 20 hours of professional development to enhance 

understanding and skills in language acquisition, cultural competence and instructional 

strategies.  This certificate may be earned after FCS completion and will count towards the 

attainment of the required General Paraeducator Certificate. 
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• Special Education Certificate – 20 hours of professional development to enhance 

understanding and skills in special education processes, culturally responsive strategies and 

behavioral supports.  This certificate may be earned after FCS completion and will count 

towards the attainment of the required General Paraeducator Certificate. 

 

• Advanced Paraeducator Certificate – 75 hours of professional development (in addition to 

the required hours for FCS and the General Paraeducation Certificate)  leading to assisting  

in highly-impacted classrooms, supporting specialized instruction , mentoring other 

paraeducators, and acting as a short-term emergency substitute teacher. 

School Year 2019-20 Requirements 

The Fundamental Course of Study (FCS) is a total of 28 hours of training. Twelve modules comprise 

the FCS and include a high-level overview of the state standards of practice adopted by the 

Paraeducator Board.  There are no assessment requirements for completing the training.  

Attendance/participation is tracked and documented as evidence of completion. The Professional 

Educator Standards Board oversees the FCS course content and delivery options. 

 All school districts are required to provide 14 hours of the FCS this school year (2019-20) to all 

instructional paraeducators and will offer the additional 14 hours of training next school year (2020-

21 if funding is allocated. School districts may opt to provide all 28 hours within the current school 

year.  Of the 28 hours of training, seven hours must be presented face-to-face.  The Professional 

Educators Standards Board does not consider virtual instruction as face-to-face.    

School districts may offer the 12 modules that comprise the FCS in any order they choose and may 

choose from a variety of training providers (ESD, union, district trainers, community and technical 

colleges, etc.).   

As paraeducators complete the course, the completion must be documented in the Office of Public 

Instruction’s e-cert system.   

Funding 

The Legislature provided funding for the Fundamental Course of Study utilizing a reimbursement 

model.  School districts must provide 14 hours of training this year and will be reimbursed 

approximately $435 for each paraeducator that completes training. Reimbursement funds become 

available July 1, 2020.  During the following year, if funding is allocated, the districts are required to 

provide the second 14-hour training and will be reimbursed after July 1, 2021.  School districts will 

reimbursed for only 14 hours of approved training per paraeducator each year.  If districts decide to 

provide all 28 hours of training in one year, they will receive reimbursement for only 14 hours of 

training.  Districts must use the funds to pay paraeducators for their time if training takes place 

outside their contracted days.  Any remaining funds may be used to defray training expenses such as 

trainer wages, training materials, meeting room costs, and so forth.   

CTC Education Common Course 

In collaboration with the Professional Educators Standards Board, the Center of Excellence for 

Careers in Education, and the State Board for Community and Technical Colleges, several colleges 

have been involved in developing a common course (EDUC 101 – Paraeducator Basics) that meets 

the Fundamental Course of Study’s course outcomes.  EDUC 101 is currently being reviewed by the 

Workforce Education Council’s Common Course Subcommittee and will be forwarded to the 

Instruction Commission for review this fall. The EDUC 101 course framework can be found at the end 

of this memo. The colleges’ Education faculty and directors have finalize the course framework, 

outcomes, and resources so that additional colleges can easily approve and offer the common 
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course to paraeducators in their communities.  Colleges must submit a P/TCC Adopting an Existing 

Course  form to the Workforce Education Council Chair, Claire Korschinowski 

claire.korschinowski@cptc.edu, prior to implementing any agreements with school districts.  The 

Professional Educator Standards Board is maintaining a list of colleges that have been approved to 

offer the Fundamental Course of Study (EDUC 101 Paraeducator Basics). 

Colleges approved to offer EDUC 101 – Paraeducator Basics 

Green River    Pierce  

Highline    Spokane Falls 

Lower Columbia   Yakima Valley 

Olympic  

Reasons Colleges Make Great Training Partners 

1. EDUC 101 – Paraeducator Basics – Embeds all 12 modules of the required 28-hour 

paraeducator training into one course. 

2. EDUC 101 can be completed within three months or less. 

3. Training costs are competitive. 

4. Paperwork verifying course completion is reduced. 

5. Training days/times and locations are flexible. 

6. Colleges are able to offer training in a variety of delivery modes, mixing online with face-to-

face instruction or offering all face-to-face instruction. 

7. Paraeducators are able to earn college credit that can be applied to an Education credential. 

Interested? 

Colleges are encouraged to reach out to their local school districts to discuss the district’s training 

needs.  Colleges may consider offering the course through their Education or Continuing Education 

departments.  Because paraeducators are not required to complete assessments as part of their 

training, a non-credit option for EDUC 101 will be helpful. Colleges may also want to consider dividing 

EDUC 101 into two parts –the first half to be delivered during the current school year and the second 

half next year as school districts are only being reimbursed for 14 hours of training each year. 

Colleges should negotiate a contract with partnering school districts that spells out the statement of 

work, payment points, invoicing process, expectations for each party and a timeline.   

Questions 

Please contact –   

Kathy Goebel 

Policy Associate, Workforce Education 

Washington State Board for Community and Technical Colleges 

kgoebel@sbctc.edu • office 360-704-4359  

 

 

 

 

 

https://www.sbctc.edu/colleges-staff/programs-services/common-course-numbering/ptccn-rules.aspx
https://www.sbctc.edu/colleges-staff/programs-services/common-course-numbering/ptccn-rules.aspx
mailto:claire.korschinowski@cptc.edu
mailto:kgoebel@sbctc.edu
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Paraeducator Basics – EDUC 101 

 

 DEPARTMENT NUMBER PTCCN TITLE CREDITS 

EDUC  101 Paraeducator Basics 3 

DESCRIPTION An introduction to roles and responsibilities of the Paraeducator in the K-12 

educational system. Students will explore techniques supporting instruction, 

professional and ethical practices, positive and safe learning environments, 

effective communication and teamwork. 

TOPICS/SKILLS • Demonstrate ability to assist in reviewing, preparing, delivering, and 

reinforcing district/school/classroom instructional outcomes (e.g. 

tutoring, individual and small group instruction) as directed by 

certificated/licensed staff 
 

• Demonstrate ability to assist in recording and maintaining data as 

directed by certificated/licensed staff 

 

• Demonstrate ability to assist in administration of assessments and 

monitoring student progress as directed by certificated/licensed staff 

 

 

• Demonstrate ability to utilize technology to support educational and 

safety outcomes as directed by certificated/licensed staff 

 

• Adhere to code of professional conduct and applicable district policies, 

and procedures 

 

 

• Pursue and participate in staff professional development and learning 

opportunities 

 

• Adhere to and follow district’s mission, policies, procedures, and 

personnel practices 

 

 

• Adhere to confidentiality as consistent with all applicable laws, 

regulations, policies, and procedures 

 

• Demonstrate ability to assist students at appropriate developmental 

stages and report student concerns or risk factors to certificated staff 

or supervisor 

 

 

• Demonstrate ability to implement behavior support systems/strategies 

as directed by certificated staff or supervisor 

 

• Adhere to district prescribed health, safety, and emergency policies 

and school guidelines 
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 DEPARTMENT NUMBER PTCCN TITLE CREDITS 

EDUC  101 Paraeducator Basics 3 

• Demonstrate ability to apply feedback regarding student learning 

outcomes and/or personal performance   

 

  

• Demonstrate ability to initiate and provide relevant feedback regarding 

job duties, performance tasks, and student learning outcomes 

 

• Demonstrate ability to utilize various communication methods, 

problem solving skills, and collaboration strategies with staff, students, 

families and community 

 

 

• Demonstrate ability to assist in implementing educational material 

which represents and supports various cultures and abilities of 

students being served as directed by certificated/licensed staff 

 

• Demonstrate ability to foster a culturally inclusive environment as 

directed by certificated/licensed staff or supervisor 

 

COURSE 

OUTCOMES 

1. Compare the distinct roles and responsibilities of the Paraeducator with 

those of the certificated staff. 
 

2. Identify the signs of a safe, positive and culturally inclusive learning 

environment. 

 

3. Demonstrate effective communication techniques and strategies with 

students, family members, and staff. 

 

4. Identify positions of power, privilege and inequity.  

 

5. Utilize the Washington State Paraeducator Standards to develop a 

professional development plan. 

 

6. Demonstrate the ability to utilize assessments and record data to monitor 

student growth and development. 

ADOPTING 

COLLEGES 

Green River College 

Highline College 

Lower Columbia College 

Olympic College 

Pierce College 

Spokane Falls Community College 

Yakima Valley College 

 

 

 

 



WAIVER STATE BOARD OF EDUCATION NOTES 

 

• Waiver comes from the State Board of Education (SBE) 

• Allows school districts (colleges) to revert to graduation requirements laid 
out in WAC 180-51-067 (20 credits) (as opposed to WAC 180-51-068 (24 
credits)) for graduating classes of 2019 and 2020 (entered 9th grade 
between July 1, 2015 and June 30, 2017) 

• Waiver permanently changes graduation requirements for these two 
graduation cohorts at the institution (WAC 180-51-067 (20 credits) instead 
of WAC 180-51-068 (24 credits) 

• To obtain the waiver a college must complete the application and submit to 
SBE with a Board of Trustees Resolution (materials here under Application 
for Waiver of Implementation of the 24 Credit Framework) 

• Currently 19 of the 34 colleges have an SBE approved waiver (list attached 
also available here under Application for Waiver of Implementation of the 
24 Credit Framework) 

• SBE has agreed to continue to accept waiver applications from the colleges; 
completed materials due to SBE a month before their scheduled meetings. 

• Upcoming meeting dates November 6, 2019 and January 9-10, 2020. 
 

https://app.leg.wa.gov/WAC/default.aspx?cite=180-51-067
https://app.leg.wa.gov/WAC/default.aspx?cite=180-51-068
https://app.leg.wa.gov/WAC/default.aspx?cite=180-51-067
https://app.leg.wa.gov/WAC/default.aspx?cite=180-51-068
https://www.sbe.wa.gov/our-work/waivers
https://www.sbe.wa.gov/our-work/waivers
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